(an]

mIRIEREVERE « B« BRI
HRSBHB IR

"R

&R
R/

MALHILKP

TR 2 5 7] DA FL Viygotsky HYHT {HI 4% /& & 3K 4L - €8 48 Wood - Bruner fJ Ross(1976)
R DU 2EEEREE T RENSEEBIAZRR AN REH GRS - 0
FREERT B85 BERE  AHZAZYRELEF  BROBRSEHEFSERERE
W BEHSEER - Hb o Tabak BOoHAMBESHT =EEN > G TRERE -
EEMEEGERE BAAEASYRENERES  FHREL —EARRER]
RERVIES > WREAAEANSBYRERSHER - ETRENBEHWAERT  SSHSER
EREAEER R RAMEETRERER  BEENEHE -

MREREE - MAEER - MBI - MERE

3

B

B¢ Wood ~ Bruner I Ross(1976)#%
R R AR - ERE A IERRHE
S FERAEEEME sREEEIES:
W B A WBBERTREEE > 2006) -
HEWES VRN EREBERBR
(Reigosa, & Jimenez-Aleixandre, 2007) ~ &
=t ®l 2 % @& (Puntambekar, & Kolodner,
2005)8E 5% 55 (McNeill, Lizotte, Krajcik, &
Marx, 2006)EH 2% - EZ REH R/
CEHAENERAMNZREHERHR
st (Pea, 2005) - N AR Em B IEZ
FER - BXIERRA T MR ARERERN
RS A E4EEY - 4 . Puntambekar Bi
Kolodner(2005) % 12 B[ (F H EE L H &

NEET  SHE2EEELEBE -RE
ZHEHEW  WFEREEEFRLEER
B2 FLUE P FIE 40 {a] 18 ik 22 AV THRETE ?

X EBEAE TR EUR - ARRZE
Hmn BRI hEE LB E Vygotsky BT
{8 %% & |& (zone of proximal development
[ZPD])Ed Wood- Bruner #J Ross(1976)fJ &
BOEFRFEAMERS "HEERR
Vygotsky Frigti , HYZKB#EE » B[
THREERESRFHE R EREBENHE
* e

E METENRE
FLE2EXRMEERNRERX
BB B2 E Vygotsky BY ZPD (Cazden,



REZwma R - B - BARUHERE YT

1979; Hogan, & Pressley, 1997; Palincsar &
Brown, 1984; Pea, 2005) - it EEE & LR FE
Juft Vygotsky #y ZPD B BiBH#G » 218 5]
HMAHERIP L > REFR T FREE R
HEE el -

— ~ ZPD(zone of proximal development)

Vygotsky(1978)%% 38 A A2 E B8
AR EHEERERRSE > HhEEE
REFENTHE - ABAZHEEBZEA
EEBRSME SRR MUEBARED
BT REE X RS DHE®EY
FBRE HHIEFE - ETERERE TH/N
ZSEIK R - Vygotsky i & ZPD E— il A
B H AR R H R AR E S
HEREFIENRERE B MaEREERER]
B ZPD - MEF S MR HKFIMEE R > %
G GiE ¥ Vygotsky #y ZPD EiE - BH
EEHRE Vygotsky HOWIZ A RH KR
Him e

REEHRGER

Wood ~ Bruner 1 Ross(1976)E W 52 ik
ANFEEEBE 3-5 /I EZTFHEEARER
EFERBES - SIS TREER - i
TIHRENRE  REHP/ NEZNEEE
A E2 LAy - EEW R B SIREHER
EREEHEFEENBEARE - EET
REMUR ARRZEHRE - B 2
scaffolding | 2 " scaffolds | A BLAF 2!
BRPE KR - stHEHWEHZEN
F AL HI5E - Pea(2005)38 K AR 5 LA

2 % F T scaffolds ;- i W L2 E)

M scaffolding | - [N & 2 5] DL & — (@ 45
W SHEBEEF T2 BILRNE
B EERAERLERE BRRKT &5 -
RHANRERE  ERAAREZE &S
B MAEARSZEARNTZTERE  —EF
REREBILHIE - Pea EHEMENREE
HFREILERGFENSE - ERREHEEEL
NAERE > RELTLIZEEE -

1 Wood - Bruner #1 Ross(1976)HJ ¥
FETREEEENNIEYE B dhE
BEWES KOBEEELEE - F
BERRFAHE - HWEERRUHAESHRE
HEEHTREE  2ftrne -  ERER
THRETR K R ERV R B MR (£ ZPD - 1
HEFEREGFHINGE  EFIAR
FIMENERE SHEMEZESEEH 30
Fo RBFLSMRAENAAARES > TAE
ANERIEIE I AR i -

Z REERELFHOHER
(—) Collins ~ Brown £3 Newman SV £ 24
Collins~ Brown B Newman(1989)
B fit 1 [B] S8 1 52 I AT £ %1 /9 B 52
o BRFEROSEEE RSP IDA K
REVHBER - FREEAERBAEER
EXAEFOCEZFABEHENED
B o [ A S 3 At 1P Y 8 42 R T 5 B
B - ME2E B EEAIREEA K
SLPE % B R Ay — B B R
B EENEREESE TEEN
(Stone, 1998a; Pea, 2005) - R AUIHE
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RE-EFAHBE RMERTEEHT
AU HHBHRER » E4H LELHE
B ATFEWEBMILT (Pea, 2005) -

(=) Stone £4 Palincsar (& %4
Stone(1998a)F {H 37 [5] & 42 /Y
BHEMEHERPERN D > 1 E
ERANEE T ZE Y REHER K
HEprES c ERNERNRETER
HOANBEYRE AL ENTER
(external tool) > HEEAE LB A—HFD
B8 &% AR BT
(scaffolding metaphor)- Palincsar(1998)
HI KB Stone BB - B R E W
Vygotsky #J ZPD BEH S 7 AHA
EYRIEL S 0 T H A#Y ZPDs ZHEE
RIESREFE T > FTUUEE TR
FERHEERF T A, AaE - hES
ZAEY) c BHFmBEEEABEANE
VIR AR -
(=) Puntambekar 0 Kolodner 8y &5 34
Puntambekar 1 Kolodner(2005)
AR T ERHEE FOERERE
B BOARRE -MRAEGRETHI)F
FEE P HEENS IR - IR
AR ERINAE S HE KK
B BRTMMEARRTHIL P ESH
B LHYMEAR Z4h - Bt T R R
AR - BRSNS SRR
TR B FE Ry B8 > AR T 55— K
NEREE - ZHEBRFANHER M
BIEAN[EEEEIME - £ E ZPDs
NEAZBEEY - BRI REHALN

RELZEHRANMERMBEAENE
& o it FI58 B o i 0 RE 2R (distributed
I AR B R A Y
BEAE L HEERHKEEE
ExE - HEMME A EZERREAH
=T E L E % e YRR
(Puntambekar & Kolodner, 2005) -

scaffolding) -

rEREREE LS RS R
& Vygotsky #y ZPD iz > X Wood -
Bruner A1 Ross £ MK - L&EH
Collins 82 Brown F¥HEZEHWMI T KE
HI B  Palincsar $2 {HHy A B2 A Y 42
BLh] » B 3T 464 Puntambekar A1 Kolodner
N MARE  EEREHREHE KT
DATE R A S5 {8 A 1T REZ2 - B DT 4% 5 #E A
BRI IETTRERE - FIBAI AL
FB-EREFEETETHHARTEREE
17 Bl AR —EE N AR E
WMARBZFAZHN - RAEER LD
RERHERSXARBELENE T FH
FREMAFEHZEZ REFHARBEIRE
B AR EE ARV ELL AR TRIE ?
B FEE G - WL AR
B EF4N 4 T 7B (Langer & Applebee, 1986;
Palinscar, 1998; Reid, 1998; Stone, 1998a,
1998b) :
() —KRER: TEHFIDEE
% o
(DOFMOVZH - HREFEER T
Rt2h -
S DHERBENSZE - HARKWELE
IR E R EARET R -

EHE



REZRaER - B - RAANAEHRHUT

(O)HERTE : HEFTHAHELENY
SHELO B HEBARERIHEAS -

(R)MRBB - FARBERENEETE
HERZD > EEARBEELE
BEHAEHCHEE -

Hyp XA MEEE  tCEssE
BEEFBE TR HERENHBRERTA
BRRA - B S HEDN -

K- mEHEER

fie £ ey M 2R S B B - | DU o HY
TR AR YA - S54h - AT DAfE R R T
B BEHE > FIEERH - FHEM2 BT X
% EBoHEBNERLE - TEMELEY
ARE - T -

— HREHBERAT s BELY
PeaQ00S)S AR ZEEZFT BH
% BEUOHREGR R ASTRBEKRR
MEFE PO ER  RETRENE
£ o it A E R EEEE B AVRS K
B - KARERLIEFRARTRER
BFEHE MEEETEENERHMAR
HONMETESHERERIE -
(m)REMBRERUN]R
WEMAEREE RN E R P
Wood -~ Bruner fll Ross(1976)3i 8 B %
FIMAHE AEARENGRER
MENEEEREHE  REFHEZE
WA RAEBEHUEFRBE AR
M MAHRN RV EE - Fla
HEEQIO)EHEFF R BETT

SRRV E B T o R B AR Rk
HIE 5y - R REEERFANERE
HETIREZ24LZ2FHETRENEE
M MR RERS TR 24
BARBZERESOEE  LEET
BANEEE FRENEEHEE - it
NMEB RN T R2EZFRECEM
R TEEAIRAER  E —BTE
AR A S HERET -
C EamMRAMNRR

B2 ERALMEERS
B ELRE - S BRI ST A& o A K
ZRHVREE » 3 B0 R AR 895t B Rk
# Rt o B4 © McNeill ~ Lizotte »
Krajcik B Marx(2006)8ytH 32 0 &
B ENEE LRI RER Y2
EREEBENNEE  BEERYE
(W 22 1B B 4B )N R B W IR AH (1 e 8
FHARBEEBE TNRHER #
HEZB-J THEEEER -HEH
HHrZ2EZBILHBHES S - &
EENMERSIHEERBENT S
ETHRS > TTUREEE & WS REk
BAEYER 7 0 B bR A AR
BEAAARE -

—ERALAETRRBTORERLY
NEEREBREERENHAEF
Reiser(2005)32 H T WifE £ EAYXER - B —
f 2 B E e 45 # b (structuring  the
task) - B T EEEEHERER 0 EHLE
BHEEE N REAEEREEEE - 5
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EERVEEEZAHE  LHEZEEHE
FHEREAEEL -

L Sandoval(2003) #9 Explanation
Constructor IS B HH] - WBREE T E
BEABERENERE - DURVE A
HMZmRREERNEEZIN  FES
BAF-BRENBEFHRETEERZ
FRFERY AR -

SO —HEEAMRERBEENTIF
9 78 /b (problematizing aspects of subject
matter) > {E22H E S BEH P EEZRH
EPERE - MU ESHNRE T FRMtE
— S HIHEE R EEEHESERE - &
EENHE SRR RE  WEEFE
BEENBYEHE  HRBHEOBER
1A E B (Engle & Conant, 2002) - L4 E
EEAREUT AN EEEHEEE - 5
SEFHEE - HHEETHER - Flu:
£ Belvedere(IRE &) AR T - L4 HEIE
MR E Fik » WL EDE  EEQCHE
BHEIRMFES RBRESEBEHRIRE
B2 DB FH (Cavalli-Sforza, Weiner,
& Lesgold, 1994; Toth, Suthers, & Lesgold,
2002) - EE EEBABEAR S HERE
(Reiser, 2005) - {HEJEEEMAEFE$ -
BRI R Bl R R EER
H AL A 1T 2REY -

Reiser(2005)F% T £2 4418 R f& B R A
% EEENEIRBR TERELN B/
TEEA RS E LI G #H - [ Reiser HYRZRIHEY
HI G #EEEL - 51887 Tabak (2005)Hy =#& 7y
i 2, EZEHE . (Davis & Miyake, 2005) > DUF

R ERaT Tabak(2005)Hy 2R -

2« MEMNENX

fFl4 Puntambekar FI Kolodner(2005)
H95r #i UM ZR B2 Reiser(2005) R HA T
RS > Tabak(2005)174 > Mzl AR
H=EELWREER 85 ITBHER
B - EE AR B R R R
- BE=ZEEEEXTUEBRET R -

— ~ o #ch K % # X (differentiated
scaffolds)
EoREREREXZ - MARED

BEAEA Y — B—EAFRKNETHEY

FE — {i&l M 22 (41 (8 1)~ 140 Sandoval(2003)

#J Explanation Constructor 2 Ayl 22

—HRETHEH N EEEHRAYRES T

oo RERN - EBBEEHE)N

fRR R -

=~ F3# & 22 # KX (redundant scaffolds)

EENREEAZHERE —EF KK
HEAREXRIFER MBS R - BRERD
A [E ZPDs 2T - Al LEHEZ2EH K,
RAEREFRGIFUE 2) - EEHAR
HEMRNBAEZBRINWEZEIREE BB
ARAFREESEBEENRAE  MESH
—EWE P RGE2E - FIUFE Puntambekar
B Kolodner(2005)#Y learning by design # >
BRAERRERIE  Eaa%stHEK - U
¥ ESTE A MM R R wm R E R
o RENZAZFNEDN -



REZROER - B HARHALHBHAT

= - WRA MR EKK (synergistic & 25 BA0 B EE M 22 E R B E GO HE
scaffolds) 3)c Bl KHETREBERKBRERS
HYE—EERENFER  ARLEXE 7 25 4B AT B R R B St F — (E B AR XX

ERNAEREESE  FRE—ERE - BB 4ER2E  nLUEEEZERE—E

HbPAWRALIIFEHAHFERFRE H 1 A {8 (Tabak & Reiser, 1997) ©

R& 1 > Ep:-!
A2 > HE2
R4 3 > H A 3

B 1 et R 28K (2%k g Tabak, 2005, p. 316)

~
/

B2 £4 M %8 X(K4%HE Tabak, 2005, p. 317)

—_ /

B 3 % FE R EE X (%% A Tabak, 2005, p. 319)
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B2 BIE C ARURZRER A EY MR
AERBRENEY - BoH AN
FREASYRE - MRS EMBEMENIR
e AN RERRYE > EiTiEE
H—EARMEER -

— " RREBAGBHS B
WREMPEAIABANEY » o] LU
RESKTYI = T :
(=) ABMER
H 05 R E P A E R
& 22 - 5] 40 : Wood ~ Bruner F1 Ross(1976)
HRMRTERREEERESIAE B
PARIREZR -
(DOANEDME
FAHRARENBKKRBESE
HRERHEHNRE - §l@ : Clark H
Sampson(200) R H X BIS K 8 W
3 HIERNBIFEREAENmAIE
RE - BRAEYRE -
SEIARANEDRMR
EEMEXEFEAR—E WAEE
BETANEYH AHRE -
Puntambekar £8 Kolodner(2005)7F &
—EEEY - BT RARAYERET HEL
PAEYRESN - A BT E
BARE AR ANREENEYR
RER—EEES -
ERANBENEYREFLE LR
HRE?EEAEERM 7 HARE
RABYNEEESE - #ETT T

S ABARDREAMR

(HEREHRHBEZERTHEANE
BEE FLUNKBEEMERRE
ERH -

OMITUREXFREBREEES 8
TERIIE B - N EVIMBERARKE
/TR E - RSN E
Wy THEY > FESEEH
LAt BI A8 F > NEWRAE HRTHE =]
CitgE > Bt —REPHETF
HEE  EREATERERA -

I ABRAEYRERBER
(IANBEYRMERRE 0 ABIMERTR
E - FA—EHE TR SEINE
EEHMEEOREER g 2H
% BEEHEECLEBEREREEMEES A
BARE > BEHETUKERED -
KRzBKERKBXNEAXFEEE
B AERELERE FEXZHEAM
BREEENMEE -
(OOHOANEYMEsEREEAE - BE - —
BAEENRE  MASNREEEgE
Bl - NEYRELHZENKBER
HAEME > ANESHFERENE
ROEER > ANAIRBEVIERE > &
GEEEE-BTHR  SNET - A
HRERSLIAWREASHNESIE
B HRERHAXRERES  2OE
MRS L BEAEL -
HOANBEYREZTHD A RELRGELE
R ANRBAER—F - fl0E



RERERGER - B - RAAHAEHEOET

EENEE  FARERRNBER
HERBERRBENAELERES
R SRS BEM T R E R E R ET
HYBKAR S T MR ML -

() ANEYRERERMMEHRERENE - A

YRR E MR - 0 BEEKRE
FEBREE FHERER  £EE
BREEIMERTIHRITU-HSR
REZERL EERFECEOENE
RESKL FERARBEE-RIL
RART BEBREBEHTETHHU
b RBANRENERHEEEN
—RAEMBRT EZRRBBE
ARG A BB AR o st
HEZEAKRTUE—EHEIIREEM
FN—EETEEEZLEE B
BRAREGEFEERETHREENL
o BEASYMETLUESER -

R ANEVREBREFRZONZEN > A

AT ETREENR) - BEREAR
ANEVREFLSZREEBANERN
o TU—-REBET+EEZBE AR
A - Pl ENHRBrAREER T LU
TEEAFRRRTKEREEZE - KB
ABIRE > —EHE - —EHEH
B —EAEEE BERGHHOHSR
AR - NEVMEHIEBMELTEH K
WEEBEEEATIGKR  BEFAER
FENEERRRMERK -

GOANEVRERZAICREFH » AH

MEAAIR — & - B RS B 0 & T A
EERGHTRELLEREY MA

WRARZEHMBERBNEZRNE
AE - BEIMBERSRENHHE
HEBENRERTEE  KHBEERH
Bh - = A EE Y[R % Rl BE 0 AH i EL oA
& REBRESET  HEAFAEN
B i B E At E 1 -

EIANEYREREXT 0 AHRRFE

BT - BANEWE AR L
Rt ¥ -BS  EEEF BERHE
AIEMKENE TN RERMEXR
B OXFHEPOREZEES K
Z ABHNESBRRFHRE  #SE
ABANZEBRANESEL -

COANEYMEERIR 0 ANRERS

#wE - NEVREKRSZEERTEF
BT fUEEFRSHHEAE -7
Hy % RS B AR 4 T DUSR (L R
AFEE#RGEDT > BEEEETOAN
BUEHEE o ANIRETUESE
IR A 1% » A DM EISt AR EA
ETHEENEE -

M) NEYREEEAGANTE AN ZPD -

REEBERTAERE - ABIMAER]
EERMKRFABHEBRBHRORE
BREME - —8MsS > BRBEEN
S BE ™ LI A R BN TR
ZPD > MER B BHEHEIN - thit
ERANREREEREZREN
ZPD -

(M ANEYVRERELBERABRRES - A

B ERMEAERES - RREANE
YREABSHRIIFFLLEBRRBK
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it BRIEEBITRS -

(+I) N NEYREBREETREEER
o ARENIREEREY L8R -
B EEARYAELEGIRENE
FEMRE L E L TESR2EEN
B O UREFEEEREENR
FoAFAHESIEEEEREBNE G
HEFIANRTTFE  FEEHHERN
BEFBENEE - KEANRE
ERBANEHEHEAERRTUEHE
BEESHHEIERYEEEL > X
DLBNES & 1F - 40 & [E] 5 B E B ER R
TREZ2EEEREIFZ2LEEE
E o T 2 A S B R ST
ﬁ o
W EiE ERT LS AHAR

VIEAEHREHEEE - QPEEER AR

ANEYMBNES > BIEFBER SN ED

(Pea, 2005) - Pea BB R R K EFEH IR

AR AR NS RBEES » §ld : BE

Al IS MRS » RIEFARERY

FH2HIREE -

we RALMREEXBEANRKRE
# K
REEABAEYRENE 2R
[E] > A 2% 2 Al Tabak(2005) 8 4= Ky 7]
BAES BB U A YRR mT RE AR =K -
HPERE | PAWEHAUXERD
K4 REHNERAF R REZERERF
H > B EREE-EERERFER  FE
SEAR A RSN RERG G AEYRE

-10-

R—HBRE FUAEZER - XEWUFRE
ANIRFZBRAZ ALY -  RAVAHBEE -
RN SEAERENENER - H4 K
ot El IFIMAE 1 8BS > KA 2REE
BRA 1 RZERIE - §I40 - HEm(RER
DREH G —SRHBERE 1) Fi
BB EAREETHRER 1 AERE
WERHRLRAE—M - O AR
DIRERAHTEXMEEH > ROBEH
HERIER - TTRERBIEEZEK 2R L
NE2EERE - MREEBREFRE L
AIE 1238 RANREREEY
BRELZHTER B2 EHI4ZTEHE
ANRELEANGEYREBEEES &
HEs - EREEEE - B AEAREG
ERMERARETLEAELRR - ELE
RAZFY EEABE AN EYHZE R — &
7y o HMETERES > Pl AR REER
K BEHERNERHRENR -

HE 1

HR2

B4 Aty RET MK



REZRe R - B - HXAANAEHL T

B 4 ZHRETE - B 2 fE 3 695
oM EANRERE - HEBEE
Tabak(2005) 17148 = {8 M= =0 AT » R AR
et =EEAREAEN ik
DEER  HEFEENSMHEEM G
MBS EOR5E » B A R IRt R A K A
BAMRARSE - B4R —ERAEA
EYMEEZRTHIEERER > TARERE
FiEABANRERER -

EREAMEEZ 18 Pea(2005)H7 8]
BRE > FRAWMEMN EARE  hAE
R EREEN - 4 B 4EXE S
B Ml Tabak(2005)7E 173 [5] M€ 42 /Y 15
R MR HEREESANEERE - a7l
BAEY)RERA - EENREEALR
SR FETTA BT RE A i 9 82 A R 42 B
B REWEEREE -

f - MEEMRARPAEMZEH
RBBAEERRENEBN T TUH
PR A 5 R 2R Y M 35 - At BR 5T S
B EH AR RSB ENE AR -
— KR ETHFAR T HE
K-HLEEITHIEFZR AT A
VIRELIEFRES - tRART R
McNeill ~ Krajcik B2 Marx(2006)
MR A ER R - RELRES
HREFEALNBHERE > &0 BE - F
HHEKENAEESEHRARHR - Lo
AR DA AT B [ 6 - (B B T Y
HEeBE - EUANEBEYMRRBEBEZ RS

Lizotte ~

-11-

AR BEEARE AIZIABYE
ENRHREE KRB ANRE P
A ESELERREES - BREKH
MEBDETUHABABYRELES
o DRE ANBE A EY AR H (B B (Pea,
2005)

SCREEREHKE KRG EA
"k

RE—EMENEHEKRE  ANEE
EENENER  ANEBRAKENE
B~ AN S ERBWR - 2
FHAUHI RS - RIS - Bl
BEELHBEEXM A ER BT - @A
HEEEEARR -

Azevedo B Hadwin(2005)5% B &
REECEHNBEEGS - A I®0E -
BERETFHRBRREA - EHEKEH - &
REBEFRHEE - EEBQOONT AMEE
MW BEEIRA © U8 &% (think aloud)
PO A RERER T HREL - LRI
BiEBLBERNEY - 84 LRFARD
iR REAABESAKSHEHER  KEBE
5%' CREE - BEBA - BREY - &

Hlim RSN EEE -

HRERASZERN - hHERT
REEBNAEEEZERN - BEKR—HA
B EY RERE - A E B & E N F 3
& - HRBE(E AN )FIE&E Sy - iz &R wl DA
BRELABEBFHESNOEE - ANE
BEE - TREREERESRK
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- REHR B GRABRABREZR

& )=¢: ) B REMBERE 2R~ fE
Wood, D. J., wa we EEESAGEDNE .
Bruner, J. S., & Ross, 3.5 % HERREE  {F 3-5 & o 0 A 2t
G. (1976) EEEBH S TFEEA AR T
Reigosa, C.. & VL Eﬁﬁﬁggﬁfﬁfﬁ 2
Jimenez-Aleixandre, 15-16 ] 5 ; = o AL B E{/H B EE AT BERH
M. (2007) L = oo e EH M ER
I R B3R
B4 e BEEERER2EHE
5 (2006) Lo A R RE M 22
- = BREREBEHER EE R
EH SBMSHEEERETT
T WHWEEE L FEE
R 27 gE7 /\ Hi
Puntambekar, S., & LR EmH (_DXD+ H a5 ? i 4 5% i LI
Kolodner, J. L. (2005) ‘3%4 Eﬁggﬁ;ﬁﬁg 7 A A
Iﬁ]% ;___‘é\:éﬁb = ax o
X BEEERELMEEKE
§°N§‘“bK5L~’ BIp EBE 2 ERASEMER O 2 e
K‘;‘.’Ci‘l’(’ 1 & Marx 12-13  #27 B ERENEETRd LB T S
R W, (3006) B HELEREBENAY  OEMEREER
W. o
4 HiARAE R BT im
Clark, B.C., & 13“14 Big ®HNEERESRBRER 28 R R
Sampson, V. D. % wmE MUE #ftARESRE B2EENITIEMEEL
(2007) SRR (HEE N B 3 Bt 2R R =
R R
EBERRBREEN o
Sandoval, W. A. NE e R A R MR AR
16-17 BIERLETBER
BEARIZERE I
(=) MREDETE ANKRT R EKETIRE - ERBH

Hogan F1 Pressley(1997)i8 £ #
EKLEFA—H T &IVH

-12 -

ETELESL > WA ESEE
oE - mMASEZ248 ZPD HF—



REERGER - B - HAARALHBGHLT

B ERTEHWESH ZPDs A A
5 {5 € 22 &% #E R E (Stone, 1998a) » 40
ERBLESHMMER/NELRESE
TEREUEITH > RBREES AR
ANEY I » Bl R BN DEAR B R ZE
7 2 FH % B+ (McNeill,
Krajcik & Marx, 2006) - 17 35 4% ity R 22
B2 > ABEA YR E0 O] AE i
T FJUFENENBETERKREERE
AEMKBRBETEYE > thTTLL
¥4 BC $ET B (L 7 22 - S [E fF R 8
N ECEEMESE  FEYUTHA
X -HFARBR LENESNE KRR
BHNEE RS2 EEREREY
LAEREBRFNER > tHRHES MR

Lizotte,

MERELERRIFJREZR
() EB1E

FE/NEEERT > BEREIHE
B USSR EENNEBRYE > =
F& Vygotsky &y ZPD my[R{GHIEIES -
NI A/ N2 E f ER] A
B BeNB2ESHEE FRK
BNEE NEBEREAANEEH(EEH
BB IF - NASIENERKLSER
[El B A AR AR R £ - ] LAfE
REXMNBESI KR - HERK
% o ] DUB B B IS SR RS 1R (L 6V R
EoBBBZETRNBEE(Clark &
Sampson, 2007)

=) BRMP

RERBAENENFERLR

WEZHIEG > FlU0 - TUHBES

-13-

SHBETANETRERZ(ES
£,2001) DA€ ZE Wood -~ Bruner
Bd Ross(1976)¥%f 5 B #E 17 HY HE P K [
EHZE - BENBEKRSRE R HE
HELE - RAHNZOESR -

Z HGREEEHKS

WERAEEET AR EER
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The Developments, Types, and Models of Scaffolding
Theories and the Implication for Science Instruction

Chou-En Hsieh

Yong-Ping elementary school, New Taipei city

Abstract

The scaffolding theory could be traced to the zone of proximal development of Vygotsky, and after
that, Wood, Bruner, and Ross proposed the theory firstly. The core of the scaffolding theory was based on
supporting learners their learning directions and the moving structure of scaffolding. In recent years,
science educational researchers concerned several aspects of scaffolding theories such as: evacuating of
scaffolding, human scaffolds and artifact scaffolds stood side by side, reduced students’ degree of freedom.
Tabak suggested three models about distributed scaffolding, which include differentiated scaffolds,
redundant scaffolds, and synergistic scaffolds. By discussing the good and bad of the human scaffolds and
artifact scaffolds, I recommended to integrate them and presented one possible model about human artifact
learned from Tabak’s work. From several empirical scaffolding researches, I evaluated which scaffolds
were suitable in some conditions, I also presented some items about what the teachers should notice who
were beginning to teach students by using scaffolding.

Keywords: scaffolding theories, models of scaffolding, types of scaffolding
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