Chapter Five
Conclusion

In this chapter, a review of important findings of the research is presented first.
Then, the pedagogical implications and the suggestions for further research are
highlighted.

5.1 Summary of Important Findings

This study aimed to answer three research questions related to the effect of
keeping ora-written dialogue journals on speaking English. The researcher kept
oral-written dialogue journals with eleven college students who had been recruited to
join this three-month experiment. In response to the first question concerning the
improvement of overall speaking proficiency, the GEPT high-intermediate speaking
test was conducted as pre- and post-test for evaluation. The analysis of a t-test
showed that the subjects had made improvement in overall speaking proficiency.
The second question was related to the improvement in fluency, grammatical accuracy,
and vocabulary richness. Quantitatively, fluency was measured by analyzing the
subjects oral dialogue journals at the beginning, mid and end stages of this
experiment. Temporal variables such as speaking rate and number of pauses were
used for analyses. Errors of verb tense, pluras, subject-verb agreement, and
prepositions per 100 words were calculated to analyze grammatical accuracy over
time. With regard to vocabulary richness, it was measured by Type-token ration
(TTR) and VocabProfile (VP) analysis. Qualitatively, the speaking learning logs and
the structured interview were two instruments used in this study. The quantitative
evidence and the qualitative results both revealed that fluency was the aspect having
been improved most, while verb tense accuracy was the one that saw better

improvement than the other three indices in grammar accuracy. The third research
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guestion is concerned with the subjects’ perceptions of this activity. All of them had
a positive attitude toward keeping OWDJs. They liked this activity and they became
more confident in speaking English and more motivated to speak or learn English in
spite of initial and occasional frustration.

5.2 Conclusion

On the basis of the findings in this study, the following conclusion could be
drawn.

The results reveaed that keeping oral-written dialogue journals indeed enhanced
speaking performance. Like written or audiotaped dialogue journals, it has been
proved that the combination of written and audiotape dialogue journals can attain
upbeat outcome in speaking English; therefore, it is argued that it is not necessary for
the teacher or researcher to keep oral journals all the time, written dialogue journals
can also increase learners speaking. This activity is precisely suitable for the EFL
environment (e.g. Taiwan) where it is probably unrealistic and impracticable for
teachers to exchange oral dialogue journals with a large amount of studentsin a class.
With the convenience of written journals by e-mail, teachers feedback can be
accessed as soon as possible.

In comparison with other studies mainly focusing on qualitative inquiry, this
research added objective quantitative measurements to analyze the speaking data,
such as speaking rate, pauses, repetitions, grammatical accuracy and vocabulary
richness, which made the outcomes more convincing and verifiable. A comparison
between pre- and post-test results showed that the subjects overall speaking
proficiency increased because of this activity. The improvement was attributed to
the influence of oral-written dialogue journals, which is consistent with the literature
findings on the benefits of dialogue journals.

Specificaly, the activity helped increase fluency, grammatical accuracy, and
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vocabulary richness in speaking, especially in fluency. For grammatical accuracy,
although their improvement in prepositions, plural forms, and subject-verb agreement
was not statistically significant, at least they knew they were deficient in these aspects
and they became more aware of these kinds of errors when speaking English. By the
same token, vocabulary richness in the speaking performance did not show obvious
progress statistically, which seemed to be a discouraging finding. However, from the
investigation of the subjects speaking process and the exploration of their opinions, it
was found that they still gained something useful. They practiced applying what
they had learned to express themselves and tried to make their ideas clearly
understood with some communication strategies suggested by the researcher.

5.3 Pedagogical I mplications

The chief contribution of implementing the oral-written dialogue journal activity
in the present study is to enhance speaking performance. Three pedagogical
implications can be derived from the findings of this study.

First, this is an effective method worth trying as an activity outside class to
elevate learners English speaking in their free time. Teachers are encouraged to
adopt this activity because without taking the class time, which islimited and valuable,
they will not have to worry about the teaching progress schedule being postponed.
Yet, learners speaking fluency and accuracy can still be increased owing to gaining
more opportunities to practice speaking English.

Second, rather than a stiff and meaningless activity, this activity is meaningful
and interactive to both students and teachers. This activity provides students with
opportunities to freely express their ideas in English, rather than just read articles
aloud or recite something. Not assigned any rigid topics to address, learners are
encouraged to actively talk about any topic they would like to share with the teacher.

It is not uncommon to find that learnersin an EFL learning environment hardly have a
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chance to speak English in their own words. Under such circumstance, they may not
be conscious of their problems in speaking. Perhaps they know their pronunciation
problems from class, but they may not be aware of fluency and grammar problems.
Thus, through such an activity, they become aware of their problems in speaking
English because the researcher or teacher not only shares things with them, but also
points out and corrects their speaking errors. Apart from that, learning to think and
organize ideas in a short time, instead of reading others’ works, helps involve learners
in real communication to achieve purposeful and meaningful learning goals.

Third, although the format of feedback is the same, the content is individualized.
It is an efficient and effective way to provide individualized tutoring. Learners can
clearly recognize their deficiencies and weak points in speaking without taking the
risks of being laughed at by other classmates in alarge class. Besides, everyone has
different problems in speaking. Some can speak English very fluently, but not
necessarily correctly and appropriately, while some cannot speak English fluently
because they think too much about structures and grammar. The individualized
feedback is a good way to remind, point out individual speaking problems, build
learners confidence and stimulate motivation. In short, the interactive and
privacy-keeping nature of this activity played a primary role in facilitating speaking.

Fourth, while the activity results in limited improvement in grammatical
accuracy, it may still serve as a supplementary practice for students.  Since grammar
is not taught or learned in a systematic way from this activity, students are not likely
to acquire grammatical points systematically. In response to their grammatical errors,
the researcher points out their errors or corrects them directly. When the errors that
the students make result from alack of appropriate knowledge, then the researcher not
only points out the errors but also provides corrections. When the errors are caused

by alack of processing ability, the researcher just points out the errors and let them
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figure out the correct usages. Therefore, if teachers want to use the OWDJ in their
class, they can let students apply the grammar they’ve learned or they are learning in
their oral journals. For example, if the teacher is teaching past tense, he or she can
have students record something in their oral journals in past tense. If tense in the
students ora journals is the focus of this lesson, then tense errors will not be
corrected by the teacher; instead, they will only be pointed out because students can
easily figure out the correct usages since they have just learned or are learning this
grammatical point. The process of correcting those errors by themselves will
strengthen the students' impression of the grammatical point they are learning or help
them review the grammatical point they have learned. However, if the errors are
something that the students have not learned yet or often get confused with, they will
be not only pointed out but also corrected directly, which helps students develop
correct grammar knowledge. In this way, when they realy come to learn those
grammatical points, they would remember what they have learned in the journals.

5.4 Limitations and Suggestions for Further Research

While important findings were obtained in this study, there is still much room for
improvement. The limitations of the present study and suggestions for further
research are presented as follows.

In preventing the participants from getting impatient and burdensome, the
researcher conducted this experiment for three months. The time span of three
months is not really along time for learning English, so it seems unrealistic to expect
the participants to have great improvement in speaking English in such a short time.
Either from the quantitative analyses or the qualitative inquiry, the evidence showed
that the time factor might be a reason that obscured the study. Further research is
suggested to prolong the period of implementing ora-written dialogue journals to
investigate its effect on speaking.
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Further research is recommended to include students from the same class so that
the external variable can be better controlled. The external variables refer to the
class environment students are exposed to and the teacher’s teaching methods and
style, and so on. For example, in this study, since two subjects were taking one
English course in school respectively during this activity, they seemed to have more
contact with English.  If these variables are well controlled, the findings will be more
convincing because the progress can be attributed to only the effect of the oral-written
dialogue journas, rather than other external variables. Besides, if the teacher uses
this activity in class, his or her familiarity with the students’ personalities and interests
may further facilitate the effectiveness of this activity. The knowledge of which
students are lazy or diligent, active or passive enables the teacher to interact with the
individual students more effectively. Moreover, if participants are from the same
class, they know each other and can share their recordings with their friends, from
which they can have more interest and motivation to keep oral journals because they
are not doing thisalone. Not only intrigued by this activity and gaining support and
encouragement from the teacher, they can be inspired by their peers to move forward.

In this study, because of practical reasons, the interaction between the researcher
and the participants mainly came from the exchange of oral journals and written
feedback, rather than face-to-face interaction between each other. However, when
applied to the real teaching situation, regular meeting should be necessary. After all,
in real life, people use English to converse with others, not simply to talk to
themselves. It is crucia to provide rea opportunities for pair or group discussion
and sharing, which also offers a chance for self and peer evaluation. Besides, in
order to give them a chance to practice the correct expressions, learners can
deliberately talk about the issues again by using the correct expressions offered in the

teachers feedback.
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Further research is suggested to include oral feedback as an aternative.
Learners can listen to correct pronunciation from the oral feedback, which is easier for
them to recognize their own speaking errors. Teachers may aso arrange regular
one-on-one meeting to discuss individual speaking problems in details and to
understand whether learners have difficulties in correcting those errors.

Further research is suggested to include an experimental group and a control
group. The former consists of participants who join this ora-written dialogue
journal activity, while the latter is composed of those who do not keep OWDJs. By
comparing the experimental group with the control group, the effect of the
oral-written dialogue journal activity on learners speaking may be specifically
investigated.

Moreover, the researcher’s perspectives, viewed as an important evidence to
justify the findings, were not included in the present study. Thus, future research is
suggested to include the researcher’s observation for analysis.

Furthermore, the activity has been proved to be an effective method to improve
the subjects’ English speaking such as overall English speaking proficiency, fluency,
and verb tense accuracy. However, this study did not investigate whether the
subjects improved their speech performance such as public speaking or using
language in different contexts for various purposes. Therefore, further research is
suggested to examine whether the subjects can improve their speech performance
through this activity.

Another interesting point worth exploring is that while the subjects improved
their speaking through such one-on-one interaction, can they really apply the speaking
skills developed from this activity in the real situation such as face-to-face
conversation? Whether they can speak well in public as well as in private deserves

further investigation.
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Finaly, in this study, among the eleven students, only two males were included,
which could not prove whether the effect on female and male students is different.

Therefore, gender might be another variable in future research.
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