CHAPTER FIVE
CONCLUSION
In this chapter, the findings of the present study are summarized according to the
research questions in section 5.1. The pedagogical implications of the results are
presented in section 5.2. Finally, the limitations of the present study along with some

suggestions for future research are addressed in section 5.3.

5.1 Summary of the Major Findings

The present study aims to address four issues in beginners’ listening
comprehension. The major findings are as follows:

First, it was found that visual cues were helpful to beginners in taking listening
comprehension tests. Since the pictures in the present study could lower the subjects’
anxiety, they performed significantly better on the test in pictorial format. They also
had a positive attitude toward the usefulness of pictures in the listening tests.

Second, compared with sentence patterns and vocabulary words, conversations
were found more challenging to beginners. The subjects performed significantly
worse on conversations than the other two text types, while the differences of their
performances between sentence patterns and vocabulary words were not significant.
In addition, the results obtained from the questionnaires and interview were consistent.
The subjects concluded that they felt more nervous when listening to conversations,
because it was not easy for them to grasp the main ideas.

Third, though the subjects did not perform differently on the more familiar or
less familiar topics, they performed significantly better on the topic “Fruit,” followed
by “Activity,” “Food,” and “Family Members.” According to the results of the
questionnaire and interview, the subjects also reported that they were more familiar

with topics that had been taught earlier.
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Finally, it was found that an early start did not guarantee the achievement of the
subjects in listening. The subjects with a longer period of learning did not perform

significantly better than those with a shorter period.

5.2 Pedagogical Implications

In this section, some pedagogical implications for teaching and listening
comprehension tests at elementary schools are discussed.

According to the results of the present study, visual aids were helpful to the
subjects when taking listening comprehension tests. The subjects also showed a
positive attitude toward using pictures in class and taking listening tests in pictorial
format. Therefore, teachers can use pictures more often in class to facilitate students’
comprehension. When designing listening tests, teachers can also use some pictures in
tests to reduce the stress of the students. However, teachers need to avoid ambiguity
of the pictures they use.

Conversations were found a very challenging text type to the beginners
according to the present findings. The subjects also admitted that listening to
conversations made them nervous. Therefore, gradual treatment will be necessary.
Teachers can start from simpler and shorter dialogues to familiarize students with the
text type. When students are accustomed to short dialogues, teachers can move on to
some longer dialogues. They can also give their students more input in English. In
addition, teachers can try some activities, such as role plays and scripts to help
students get familiar with conversations.

As shown in the present study, the subjects tended to feel more familiar with the
materials teachers taught earlier and performed better as well. Therefore, teachers may
recycle the previous contents more frequently. In fact, some textbooks published in

the market have already incorporated the idea of recycling previously learned
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materials in the later volumes. If the textbooks do not present old materials in the later
volumes, teachers may recycle the materials for students when encountering similar
topics. For example, Lesson Five in Book Three in Darbie, Teach Me! is about
shopping and the topic of the vocabulary is “Stationary.” When teaching this lesson,
teachers can review the vocabulary (such as apples and bananas, etc.), related phrases,
and sentence patterns about “Fruit” (introduced in Book 2, Lesson 4, They Are
Apples). Teachers can first use flashcards for a quick review of the vocabulary of
“Stationary” and “Fruit” by using the sentence structure taught Lesson 4 in Book 2
(What are they/these/those? They/These/Those are ___ . Are they/these/those
M. Then, teachers can ask the students to form pairs of two to role play. In role
playing, teachers can ask students to buy at least one kind of fruit or stationary in the
supermarket. The price of each item can be listed on the flashcards. Students in pairs
can take turn to be the customer or the clerk. In this way, students not only can
practice the new materials but also can review those they have learned.

Finally, it was found that the subjects’ number of years of learning did not
influence their performance on listening comprehension. Since learners’ listening
achievements did not positively correlate with their time of learning English, it might
not be necessary to let kids start to learn English early. What really matters, according
to the interview, was the subjects’ interest. If the subjects had great interest in English,
they could learn English well even though they had a late start. The results of the
interview also showed that most subjects relied a lot on their teachers and parents in
learning English. Therefore, teachers’ guidance and parental encouragement ought to

be given at early stage.

5.3 Limitations and Suggestions for Further Research

This section discusses the limitations of the present study and some suggestions
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for future research.

When we analyzed the results about topic familiarity, we found that we did not
skillfully avoid textual complexity, misleading options, and pictorial ambiguity. To
avoid textual complexity, it is suggested that future researchers should let the English
teachers of the target subjects have a look at the test items. With this consultation,
some test items not suitable for the target subjects can be eliminated. Furthermore,
though the researcher conducted a pilot study before, the subjects in the pilot study
did not reflect the unclearness of the misleading options or pictorial ambiguity.
Therefore, to avoid this situation, a pre-test of the formal study may be necessary.

For future researchers, other related issues in listening comprehension are worth
investigating. For example, the contents of the present study might be too easy for the
subjects, since they were taken from the subjects’ textbooks. As a result, the the three
groups of subjects did not show any significant differences. Future researchers may
design more challenging listening tests, with vocabulary words being selected from
the list of 1,000 basic words and compare the results with the present findings.

In the present study, the definition of topic familiarity has been slightly modified,
since it is used to contrast between more and less familiar topics in the present study,
not the real familiar and unfamiliar topics discussed in the literature (ex. Long, 1990,
Yang, 2002, and Lai, 2004). At the present stage, we cannot conclude that our
subjects’ performance must be influenced by the familiarity of topics. Factors
affecting their memory such as IQ or personal interests may be involved as well; thus,

topic familiarity is still an issue that can be further explored in the future.
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