EARVAR=

EHEAEHRFLOHEHISER

HE B ES - 2020 0 51 % 0 3 H > 387-414 H
DOI : 10.6251/BEP. 202003_51(3).0003

B2 Rl TR ? MR B ERRUCR %

Baan = H SRS R ~ RN lenikt AR ~ &

L
L

BRL{EE 2 R

ik 7 f20m
Bl 1 A2 K 2 ST A
AR BT

AT S R H R R S L ER S I A Bl - SRR AR A 2 (8 A\ B SR 1 - R =
KR4 (classroom goal structure, CGS ) ~ B At A ~ SEHIL0MT L FEITFOHIMESE - 1L - A%E
Bk © (1) 5 ARt H PR A B Sl (AR A o R - BRI Ry BB E H A
BA(ERE Y dp MR TE - (2) BERERAERIEITRITE CGS (2l - RIABIEASHE) BE e Lt/
Foo AWIFELL 626 (I T ESFHREBE BB L > RFrREBSREUE W LEERE TR (structural
equational modeling, SEM ) ME{T{R{LRIHESER AT - SHRETT (1) BRI HESI§ER
SR TR A B AR, Horp Bl DR B Sl — (R ) A & R BEROREs - (2) B4R
FEHY CGS EFAtf " (E At B - FsE ) Z IR - % B AR E 20
8 A pest B BB B i (E RIS R G e CGS sy BdRytmess (R0 H sty
BT WP E R R RIS ER A SSER B s R B ARAS R BT BB ERE
AR (B R AR g o ) - HLC - B (A A\ Bl H AR — s - &R CGS Hilusis
YRR o MR AR [FIEREIRCR « BB A AT = o B AR - A E AR By
WIS LRI B AR RIS S (R RAVRUR © BB A IR (AR E ISR - (AR
LB BRI (SRR HIRISSCR A AT RETEAE - AWTFEMBRIT FERE AR LR - DU Ry B T Bt
HRATASEZ 275 -

RAEER - /E8E - EARRMBE - RERRCHR - B - REBTHE

TN

fRam CEAEE © FEY ¢ TR ¢ dobuS20@gmail.com °

)

Ll

2. AWPFERE AT E A E B (FHELRSE © MOST 106-2410-H-006-026-SS3 ) -
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EEZEEEY - (FREMm AT EIRE - SF 29T N ER Rt RS B - 5258 -
Koy BB 2 BRI A S B F/E (Anderman & Murdock, 2007; Whitley, 1998; Yang, Huang, & Chen,
2013) » H{F#xIR Sy g e A wip R RS R I 11 56 1% B2 ( Finn & Frone, 2004; McCabe, Trevino, &
Butterfield, 2001 ) - &< i5E CEE EIF GRS H IR » WEBCR A FAIARE (Murdock, Hale, &
Weber, 2001 ) ~ {8 ERV 22 A RN - [HEEEANRESEYE (NEERNHHARRKEEHTIE
THPE#E ) (Sierra & Human, 2006 ) ; i ZF A ERS 2 H IS L A TR T Ry S inEAE AR T
{5 _E47 BRI IEAYATAE (Crown & Spiller, 1998; Wowra, 2007 ) » AT S » {EHECEI R ARELF B
HRERE  ERERER P EEAFRNRE » AEINBETE B SRS RE AR
W& A TR B R E R 2 4

SR - B22E ByfalEWE ? Murdock 1 Anderman (2006) 525 (FiEE—fEEh#14:1T 5 (motivated
behavior) » R EIEIENZ (L ERRAE RS BIERR - 150 - AiEEasEED A slELL
8 AR5 mA B R R R A nEsE - (AR ZE b AR SR B A EmaIE A
JEH — PR AR R B AR O 24 vs 237 ) PRETA [EELA Bk B #E ( personal achievement
goals ) BA{ENEZ BEf% - T - SeRiifse 21t & -aR A EREAME SR - f RIS G 4EEMF IR E T RESY
EIY A BUKIBE TR R AT A S BB R & BRI 4 Bz (BN -
IR MIELENERIRA (R - AWTFE 4R Ll =3 R (AR NIE AR B AL o A
SREHI S M 7 AR 2SR

EBEERZEL > A PHRC IR B EE SR E R — 3R = B4R (classroom goal
structures, CGS ) &g/ EEE A4 {E#R{T B ( Anderman, Griesinger, & Westerfield, 1998; Anderman &
Midgley, 2004; Bong, 2008; Murdock et al., 2001) & 455358 B FHEaHE AR EE H 128 CGS
B A B Ht R EE RS BB 5 2 4 G % BB RAR BT K/ G S AR A B R AT BE (B2
JE5 > 2017 ; Linnenbrink & Pintrich, 2001; Murayama & Elliot, 2009; Newman, 1998 ) » [ &ZE ()
HHEE—E 58I A\ -BEERC (person-environment fit) EHES o ZR(f > #ZIHIEZLHKE CGS W Ry FrHIEE
TH > PR E CGS BERRINEA% » i R0g CGS Ry EEIET#TH (moderator ) FE » ATFEEA(E A
Rk B AR B Bl e AR (R B AR AR ARG 4B B2 B IR T By « IRIEL » AIAEIIA CGS #IH - Fhi
CGS AMe3Een " ARk B Bl — e | B4 -

Gz AR A ES R Rt B AT PR S S 4 0 5 > Bl Aot B ~ e EsE =
BRI G  BIERARCH B R 2 (8 N BEIRRZE 4307 CGS e B E Bk B A8 - i
BUfREH) ~ B ARG A R B EE > B L R AR AR EE RS -

— ~ BERIRAER

KA E 52 FE A A © Ehrlich ~ Flexner + Garruth ¥4 Hawkins (1980) HH{EIRES
Fo T URRE A NP THIT R 0 By TS — SR 25582, | Merriam-Webster (1993 ) s /1E
R R T REE A EENEY) ; Cizek (1999) BESEEAIFIE B T {ESE 2 ERTTE
IREAT T B 5 A 42 2 TH GRS e AR RIS B 1535% | ¢ Pavlin-Bernardi¢ ~ Rovan £l Pavlovi¢ (2017)
[ClEENTERIE > % RAVERIT A - R/ - EEREIERIANEE ~ BiaEH - PhEE(
MNESMEFE ~ B AVEERRE BB CH ~ SR AEMECIEREE TR - &Fa2 0 A
KT IRIEEEER R EIRED « B fE B BT/ E IR b T8 PRI S AR T
By DUIESHmEEEENS (W78 - (EEEENE  ERE—EERTE  BEE HEEE
PR Ay HEEESRNS (avoidance strategies @ A1 H FEEFR ~ HhBEHr A Sk EE KB ) “RE] o R Ay 5RIE
T BEARRRER AR R B Ry R HU S SRR FE I L RE o (BF IR B— TR 3RS » R ISR
g i S BN iz iy F Bk (Murdock & Anderman, 2006 ) o
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= ERER - BRER

A FE R 2 € s S B8 4k fE R 9 Calabrese Bl Cochran (1990 ) T iEFRIRAYEES) (pressure for
performance ) F#F /2241 E R EEHAVER + Murdock ZEA (2001) 2 ATEHANEISS J1—%k »
FEIE BRI — T BERCERENA A - Murdock B2 Anderman (2006 ) HIFERsLBhiRETES
Hi3E - RHTAE S a RSt » FREB AR T B T ER BEEIHE ) BT HRE ) =
HFEREERSIERR o 4P > McCabe B Trevino (1997) 5 A (X0RCHE B LS ENE ) g
SIH (WERERS) SRR AN ERL ; H Orosz A (2015) Fi5 HIEERZHHERITE 2
MEARZ - HELTAD Bt S 8 ER L E (F R E RN — » e @ N EFEERE T -
BRI E BB U A - SRS N\ B SR B R 2 A o 2 A E R E A AR -

(—) EARE

1. {ELABCHL E A

B8 A BEEE B AR R A 2R A S BRI B TS Y . (RRFHE > 2003) - B REE ABEE B 4
M3 > R AE OFHA - R - Z[E (FR - BRI - 2Rl 25 B
FEoyHE - B mig 2y - B2 T SR M S R ER TR, 5 ks« BRI B R AR SR
MRS iR BERIEIHE CREMENMA 5 BhiEkRE - EER SRR E
HyZeHR B A Z8ESR (Elliot & McGregor, 2001) « 5 i B f#éh 52 £ A BB A pieik B 20 i i
BEfETE(HRar A0y HAE S B2 LS R (FRIFAEK - 2003; Elliot & McGregor, 2001; Huang, 2012) -

AT Cas B8 ARt B A nT R (E A AU E B 1T & > 9140 » Murdock B2 Anderman (2006 )
WA ENFPAN B - AEEE AR - BRSPS IHE O - BUl R AR ARIRR
%o FIEREEUE RS SBEYE ; Anderman B Danner (2008) 58 ARt H EEELER A4 E 2
SIEMH EFR G BE2AMISHECAHRS - Sl e Gk - HEEIMEP S > Mk
EFERENETRDE » SFEA S EE IRt BN EENE TR K2 & {ERE T
B R T HAGIREERE IR TR A B — (8 B I S 20 R p 22 B A - B ess
RESRHE Bt H RS FESARE > 25 (5 = s 20 H B R e B - se & R TEUHIMESE 5 2k
TR B A IR B - T IE R TEAIER (AEZ2ES - SRR EIRREEE > 2019 © Bong, 2008;
Corrion et al., 2010; Niiya, Ballantyne, North, & Crocker, 2008 ) - ZR[f] » 3 [mZER B AL /E R RE{Fing
RN—F - AT EE I R H AR ERA IEAHRE (Corrion et al., 2010; Murdock et al., 2001) » &
Sy B 9T F5 WY a2 B B A B {F B & & #H B ( Niiya, Ballantyne, North, & Crocker, 2008;
Pavlin-Bernardi¢ et al., 2017 ) » JRNEWFFCEE R & MR (Bong, 2008; Yang et al., 2013 ) - FEJARMEE
B R 7 BARRIE /DI ERET, BRI AR EEER » 40 Corrion 25 A (2010) BAGZHESSE A

(2019) 5 H kRS2 H R & R FRIIERRBEZ 1 > 1 Yang S5 (2013) RIZE3R 22 5 5
{E¥EdERE - 4752 BIHAT AL - kG ELk a R B W & B E SRR A e - (3R
TR AR AR 20 AL R o L R A TR A

2. EZ3EEHN (academic boredom ) HA{EHK

BEEEIREEEES IS ER P& REIR - B AR 55 EW 5
JREHI ~ Y - AR ARG 4ERIZ (Pekrun, Goetz, Titz, & Perry, 2002 ) - Erf1 » f&Hjl (boredom )
e (RSB B AR T B A A1 4% 2 — - Larson B Richard (1991) WHFEEURIEARZLEFIH F »
rpER A FEER AL o LA SRRV 4Y 32%  F2IPAk (2012) S$EEEE R AIER - 3% - H=REE
Wi T SRV & A (5 4 B0 - 2800 » BAESR (anger) KfERE (anxiety) AHEZ T » MEHIRS[A0E
H - FEERLME » UE R A— SR - SBIENESE (Macklem, 2015 ) - (HATEHERGHVEE A
A WHREEEE - R OEERIRIER 220 - BRAVEERGL - e E/DE
JUIREHER S (Pekrun et al., 2002; Perkun, Goetz, Daniels, Stupnisky, & Perry, 2010; Tze, Klassen, &
Daniels, 2014 ) -

Fisher (1993) HHEINIME B—fEIEWMIR - MEAVEEGIRRE - LR ERE & F S8tk = EIEkEY
{5 K% 5 Putwain ~ Becker ~ Symes 8 Pekrun (2018 ) T-5& & (EfS &1 S B0 EEN A EE -
HAEBFRRKRESRARE - (EiS e B - 2 (E58 R I > REEFRATSAENSE > BE
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WFREG 8 REEA » WWATCE B SRR GRS ERTES) - S0ZMMEREINEER (Fisher, 1993;
Macklem, 2015) « {fx$% Pekrun (2006) B{%G - fElIE-> NEEIAIR ~ 2HE S > BIEEL (low
physiological arousal ) Y& {4 ; HAEHIEAELEEE P RRUEE AR (20 FaR ~ Moz E%)
JE GBS (activity emotion ) « &7 » ISR & m —(EE(L —E8) , BRI -

EE AL > EAEVERREBEREVIA - FariEsaEFR G > ORiEE*
S\EEE AT REBL/FIRIT A5 IEAHREE (Shelton & Hill, 1969; Whitley, 1998 ) ; Tibbetts (1999 ) S$FH 7EHEA
HY R AE E R TR SR R R > FHEAZ A& s TR E R & & ; Sierra B Hyman (2006 ) WH9C#I~E
ARSI E B BERE 2 A IS4 S IR (RS E PRV EREY R 8] - (513 Lohf 2 30 5% B e
BUEERE % - 55— 5T > B2 IBEERYRRAI — B =0 (cognitive-motivational model ) 5 : {EAELE
EpryERsElE s () SR B R E T KBIGER (Pekrun et al., 2002) 5 H53 EEIHZEIN
SEI R ER A RSN - AEMRAVEE S ASEEHE] (Watt & Vodanovich, 1999) - iR E
BEBIRSEAYEE F) (Jarvis & Seifer, 2002 ) ; HAEEE (Genereux & McLeod, 1995; Hensley, 2013;
Whitley, 1998 ) #2522 4 & i S B S RAR RL RIS - fRd B AE - B55 LA FERT R
Schraw £ A\ (2007 ) 50 Ry 224 SRR BRI MBS eI - ] RE ErEREUERET T R LA R IE(T
HEVE T - a2 » BEES W B il E iRl % - EEAEEEMS L oRE
M2 25 [REPEEE - BRI - AHFTin B R 1 22 vh 2 AR O fE IS 48 B E AT R Z Bl (5 - NUHEHIE
{ERSIEERE L AVEAS N - ArTRES [REMEER T A -

3. ARG ERE - MimsE /e th =

SRR B Bk E A BRI o] SE FEUHI(E MR (2 W a0 for SL [E] 52 2 E ¥R 2 Fy[ml 2 b R
> AT R SR g A ROk B A BRI R (% o RIEFEHI-EEEZC (control-value model ) » {E
REFFA IR B g s e ia e ks (i) - Bo(E A Rt B BRI A R (Pekrun et al,, 2002) < B
s L DEIFITEEIR - SR BRI R4S SR BB TE o T & s TR > (HFRIE EAA LT
LA TERISENT (Z082HFS » 2019 ; Goetz, Sticca, Pekrun, Murayama, & Elliot, 2016; Pekrun, Elliot, &
Maier, 2006, 2009 ) o FH I R] A > (EHE R Pk EL B 84S SR _ LB~ (E A Bont BB miARE - A
Rk H A il RE SR S2 AR 5] - 28T - B LLRAAR IR B s skialn - -

Graz o 8 AR BErvRE e DRI E SR - B ENE A B HE B SR RO R A E] © ZR10
PERTHSZER TR - B A pst BAT o] REELRE A BE > Al R o] SETEURIME SR < 280 » AWHseE—F
TERESEE A Bt E AR E SRR (5 75 i i A bt — 880 - s 2 > FRM%es Tl — EEFE ) (F
AL HRE o] TEORIER S 1548 ) B T 00 — Bt | (B22EIE4E T BT R ) - HIREBD#
BEGER  HONE ARk B S a2 s i A 1 s R RN Ao {8 A Bk B B E#R > Hhgp
SETE o $BIL > ARRHSELUE At H AR Ry i TEDHISETE > DUSRHI A 4T GUTECHI S T - B (E A skt B
S S E R A AR R LR AR R — (ST B -

() BRRE * CGS EEHK

CGS EIEBEERNFEETHERT WS R B EEER TR R0 B2 A8
(Ames, 1992) > [@ARCEE BT ERIY T 155 ) WU/ @ - #F 200508 CGS &5y B« iR B T4
1% (mastery goal structure, MGS ) EHZIH HA24EHE (performance goal structure, PGS ) - & Ei5%
Blina s e H B ~ Sy a] AT - RSV Bl RS IR E B e EE © RERHEA
BHENE S =R NEEGARE - RIAM A TR > R E S R R E R (b
S~ SRS 0 2015 5 Ames, 1992; Lau & Nie, 2008) - HRTEEERZ[EE + MGS Ry EIEMBI%
W SRR EEE T HEAER] - i PGS RIFEIESI RS > Sl CA M EA s = Ik

e A4S (Peng, Cherng, Lin, & Kuo, 2018; Wolters & Daugherty, 2007 ) °

HRE CGS Bl Bif% - BRI CGS &8s/ (EiR{T Fy « REGS » MGS T &
B TEDHIEB%4 T (41 Anderman & Midgley, 2004; Tas & Tekkaya, 2010 )~T MGS H] 75 38 [ EERR L (40
HIELAE ) EHERA & AT (Bong, 2008 ) 5 [ PGS #EAHI/IERELER - (HAZEIR PGS
A ERERATATRE ~ (EEEEASAE E I P2 5 & Y (Anderman et al., 1998; Anderman
& Midgley, 2004; McCabe et al., 2001; Murdock, Miller, & Goetzinger, 2007 ) -
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= BARIBE B IR HEEHERRITEA

RN > CGS NERGAR R TRUNIEETE » RN E — e TR /A - T B A Bk B IR a8 > 228
He &M 2L EAZ BT By /455, (Newman, 1998; Nicholls, 1989) « AR {E ARk HEZEL CGS HY A
BhRIRE » Linnenbrink B Pintrich (2001) $2H FAfEEGE @ 55— @ AR HIZEHEG (normative goal
theory ) > K5 EHIEEHEIED - FRIFEEEZIEEEDY - B EE (EASEE) AYIERZER 0T
fisaR R HAE (EASHER) VAR - Rt FRHEARGEEHEE CGS 44& (P C)»
ROEFERIRIREE AL > K530 » Ry CREER - RED) 30 CGREL - K530 I NEfEAY Ry (B8
ZFIR) o RN A FHER G (moderate hypothesis) » 28— » {Z1F H I (revised goal theory) 505
SR ER AR BUAE R - RIAH R VRN EIER - 8 A\ B R RS AR ERC s — U B - i
{8 ABRE B CGS sfEdHE Ry (R fF#) B0 (B3R 3R Ry O F=F) 50 (F
A BEETA[EEREL (synchrony hypothesis ) ©

[E7h > Murayama £ Elliot (2009) JRf2HHRi{EERS » — R#EECHERR% (match hypothesis ) » ZiEH
BE NSRRI 2 FEAREINSE ) BEE NS BRI DAk R R T H 50
R e B e R o 55— RN EAC(EEE (mismatch hypothesis) » B & =R © HFRER (vitiation
effect) : BIME AR EE B AR € E A EELY CGS MiEE » 4{E S 2B s 4E By ERRGE S
EFRI BAEHE T 2R - BUE AT B SE R IE n s S e RS R B AR T IR - 471
R (mitigation effect) : {E A pknt BAEEAE RAVA RIER » 22 NEACHY CGS FrdgfE > A1k
FH H R AR g 2 EIE A B SRS  EALRER (exacerbation effect ) : & A pcat HAR
A RZER - FEAEECH CGS M EAEAL - 2k B iR & R RN S T
hnzes -

BRI L > SR OB B E A SIE R 2 pst B AR E/E A » T ER KB T Fy

(Newman, 1998) ~ Z2E5EH0E (SRFKSE ~ FRIPMRELEBCE » 2010 5 ARG E ~ 298K - 2006) ~ HFK
FREEELESE (FES 0 2017 ) ~ S HEHEEL AR FE SRS (Lau & Nie, 2008) %5 o HAEELIFSE
HERBE RIS E BB EAR — - AT EBGERS B IR EREEE B 4EE © s
FrlE s 2 i SR (MR EE - 120k > 2006 ) ~ ERCEEEYEALRSE (Newman, 1998) ~ 7
Foag iy b (Lau & Nie, 2008 ) » MARFKEZF A (2010) BAGZRES (2017) &55AIRSIR B
MAE— L5 - R ITREEIR - SEsry R AEERE GBmTTR) BIH » RuE AL H
R CGS WiEE24: HE G EVZ (RN ~ RIBIMRAETT BIIFEERETEET » o S5k
FElEGRET CGS WMo[aHER {8 A st B2 E 50 | IWEERCR - REEFEE CGS ¥ T {E Akt
ElfE— /M BT R T | AR -

B > ARFTACE B (E A RSt EATEL CGS & a{o] B 8l > #EMBEEEEE () HHE
FEAERUR » ZR1M » ARWFFEAHE Ames (1992) BRE - $REHI A FERE S £V S CGS 2268 (MGS »
PGS) - B T{H{E A prt BAZEL CGS 2 4H & RIREATHEST s A B s 28 » fE (B A kst B L > A7
FEINE RS TR BB B AR > B e iSRRI E A > DS e fE R
BN 255 2 B T ERIAE o 47 FATIl > AR ERET Preacher ~ Rucker #2 Hayes (2007 ) $gHHY
TERAALMEEERR (conditional indirect effect, CIE ) J2 » S FE B 48 FAMEREN 73 » 585 CGS FIAEHY
HAVFHER A o K CIE JRERIEARITT - RETHT T E AR HEE—EI—E¥E | 897734
REEZE| CGS FHesh (EANEREER T EERETRER ) R (RS WifE CGS HEEIENTE (%
R ATIASC R CGS By R A FIAHA ) > fERERFE(E A BRpt B A2 B Sl R n i 12
R e A 1 CGS 12EAR[E (B CGS 1857 12M% ) Mk - 52 > AWFeEA CIE
5 BRI BRI EERUER S - FERIRE CGS 1F T E S RVRIA Bl —EHE | 2Bt
EEERVERERTER » A653MT CGS BE A Bt H A B B ¥HE i sL e e~ 208 > FraaiE(E A
BB B GERIRE - IR A —(ERT e -
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M~ AER 5 B RYELREY

AWTFEHIVA = - (1) HEa(E ARt H VS & & SR FIRE A RBACR ¢ (2) e
AT CGS FE L AFIHESCR EAVFRETRCR - #5It > AWPgefiEs (1) Bae— @ AreiaefE A
Pl E AR € i M e S M A R RESOCR, - BRI Ryl A it H AR B (R i 2 oh 88 (2) fRx
= ARG B SR FRAE A R IFRIIES T AL - BIE A Bk H AR M S (R R o
R G2 CGS FHef -

ARz

— > MREARREERF

AW LB AR R 5 - hHU T T UEEAR L 26 (ETEARHEMN] - EMER VEEE R e it
WEFEERG = 25 &k (PR ABUSFTE AR 1%L ) - JEEREA 626 A - Hf > 5
42296 A A 31 A0 BRAR(E 3 N EEEER 306 A UK 191 A > JUEEER 129 A -

AW LARE T A TEESN - 2HBAN AN - BEX HESRRERE - KR - HH
BRI CAT e B A G E - ATA O B 18 E — (2 83 SRV BT 9T B DR
REFPRRIT > AAERRE TP oepl (BRAMEE R R A EM R ENER L ) - AR FE R E R — R
ERHMHINEF Fo HISERR 2 H ARG ~ (8 st AR ~ W0 > AR R PR o > HEMIRFEIY 20~25 775 -
B R ESEE AT SRR B IH R R SRl - SRR EE R R el RE R L - Byl RSB e
LEHERE AR ZEtt T ERE H RN EA T WS FINE ~ TIMBHEM7EE (2017)
Bk - WER IR E L SRS = 25 0% > JRRINREERITIL -

= - s

(=) ok
7E H 89— Ry B Badmiie s R Wit (A et H B EREy /880 - FJLL Baron 8 Kenny
(1986) FEsR e T/ BCRATPUE R R TR (1) iR — : (BBt B ARRE FONIMESR - (2)

TR = ¢ ELACECHE B ARRE TEORIRIN & (3) fR(F= ¢ SEHIREFOHIPEER © (4) E{E AL B EEE
(EJHRF ORI EHRER - JR{E A it B ARSI S R 2 R s R -

AW7E27% Fu ~ Ko » Wu ~ Cherng B2 Cheng (2007) {E7% » $#/H SEM HEg /MR - 2L
{8 A it B AR R AL EF TR R 05 B - Bl R S W EE A (DR RS - &
1) - T B S = (VBRI  fERERE (&)~ I (ny) B2/E#E (n,) - SEM 5
BebER Ry o IR Ay’ R > HBE OB — s R A H - BRI
FEAHI S THFANE © (1) B (EREE #E ARRE & B B TR B (R i B85 b alry iR —
B (2) AT BEE R TR AR - HE R AR LA (S5 FEOHI (R By - RS2 H AR
TEURENIETEN D& s R R - B8 bl R =820 -

AT LIS B RAVEEE Rz BB THATHI R ISR - WEEA S S 10 (EMESEEE - A
5 B e (6 A it F A B LA 24 S T 7 B (5 » L PR I 1 FRE A FE AL ) 2 (REAPI A > 2003 )
FE TR - SR B BiE 2B k3R H AR (F R RIS R Tt o - S 2 - AWH5ee%
Peng FEA (2018) fE% > PEbREE—TE(E A Bk B AREL A R R (E A picnk H R 2 BB (R 15 HU IR
{522y B E Rz (B ARk B AR 8 - B+ DU Rk B AR = (A B 5 AR RS os > DUk,
SN E AL ) 3R AR X (N R A R TN B I T A AT - R RS 2N E A RE B R 2
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H ARELR (=) 23R AR MR B0 0 (Rl 17 R BB SR 22 0 B > DAL = (B3R 22 sy B R (A
AHARR = (EWEIEEE - RIL > Bk R 3R BRI e A 8 Eateat A= Frfs
A= (e bR R -

& 2 £ 72
e FH Yai (& KB FH a1 (3
5L Bl >
i — et

B 1 PR ERE (HEAEER)

(=) R EREESRER

t9E H A R 5 B (E A st B AR E B S F BRI R RESCR S R BRI SR A [F]HY CGS #2 1%
M5 o B 7 [EIRFSER T/ B EerR - HORR eS8 2 s ra iy e - DU — R 58
FERAAARETEIHA KA (RIS R i - AWeiese B oy /Y5 B (bakE 2 -
AEERA Preacher 52 A (2007) YRR LR BB P EIBA "% - B 3 f5HFEHEHE

(X) Gy rEE (M) $RUEEIE (Y) AR > 45 X B W HISGRIE (XW) TREETEM

Y (a QVHERE ) - B W EREEHEREIHA G - 5 2 > X EE M ¥ Y (RS R AR W
FEREME - & PRI EREBESCREOLRY - st 5E CIE € - CIE AVHIERAERS (SEar)
B¢ {H > W5 CIE B2RBE -

X
i
M((}S/P)GS
W
el W
l (M) TR
s > ﬁ% ﬁﬁggx G
A (X) e o
B2 AATEBOEHCEERIRZBZERR B3 {REERENRERN 2R
&

(Preacher £ A > 2007 » H 194)
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CIE =b(a, +aWW)
SE oy = \/(al + a3W)2s§1 + (b12 + szl )(sjl + 25,850 + sszz)
t=CIE/SE

AT ST ST H B — &R & T A BORAVES - 2088 CGS &= kA
o ARAFELL TSR E X MGS (A LRBESERIE ) Rl BRI LRI (RE 4) -
A & FEVEAE I - RAAEAE (&)~ MGS (&) ~ HEAABEEEMGS (&) ~ Sl (n,) BafEHE
(n2) » AT REOFE N E FE AT TN (R - HREN B IR E A e S (E A R RECR, 50
FNEEEMGS REBEE TR (vi3) » FoRHAE G BRI F AR SR F5 1 MGS /Y
RERETE - B MGS ¥ LAt A TR ERERESCER - AWTIe LU — (8 ERAE B (F Rk B e
TRAYHIETEIE - MAEFA H AE<MGS JIl Rfa o4 HAREL MGS W& B E SRS B IR PHIBIR AR
TH o BEAESARET 22 (B ESEEE -

4 {BAREFEEIZE<CGS ZEH EREMEEREN

5 DUREEEAE - MGS Bfil - HRSHI S

= -HEIER

(—) fELABE B

AR RATEIFA (2003 ) IR 1 (A, F B850 B2 M B 58 A (B A 0 (B AL
SEEIRE - S BRESEHAERE (o= 84 ] BEBRERN HIVE R THHEE CIEES)) - 3
BERSFERE (o = 84 01 BREBUBNS » BAURIE0E 2B RIEIRRIA LAY « Mm%
FIBE (o= 88 1 © B EBOSRE B9 H VR4 SR ERUBHE L SRS ) BB RIEE (o
— 90 - I : BT - EHERR RS BB AR RET—FH) - [T 24 1
P A U IR, - AT R R PR R AR RS =T (55
ARETHABER (| B2 T Re~6 ZR G ) - AT - Dl e #3 5 (e
B AT T S BRATTR(E N oot FBEE 2 + DLk ST B B (S A AT 2
HIZIEZ H -
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FRIZRZIIPE (2003) FREVESVAMEUAR ~ S/ MSORETHEEHT EFA S3réER (N=382)
SO 24 (i B AT HEEL T PU(E SR B R ERIRNZ > 24 EERVER SR ER 43~ .88 2
HEMEAE 39~ .77 ZfH > DERF AR ER 24 (68 HEERER 61.80% - AHTFELL 626 A
FHIL BRI T ST - B0 CFA G55EER 1 (48> N=626)=198.09 > p=.00; CFI =96 -
NNFI=.95 > &5t .90 BEE(E - 1] SRMR =.06 > /Ny .08 FEAE(H ([IEE ~ R0k > 2002) -
b HtEE RO S R UENC - G R PR R T AR AR B P R R R R Z I - 5
F o AWIFELL 626 ALy BFRETAE S F R SERBURIUE T BRAT o BB 80~ .83
ZIH e

(=)
AUTFELIRIFIAR (2012) Sffery " ERSEIGERR ) PHEN Y ER - NESHEESHEE

RIEEEE BRI EIIEE - M ERATE (o=84> §] : FEEEREERESRER) >
BEHRBRAZRAREER (1 BEEARTE~6 TEFE) « AN 2R RN R ZE AR
S EE TN - RIBEPMER A TEAMINAZ - s/ RIS A ETEENTY EFA S3r4S R
(N=950) Fr > 40 {EREH T EUCERZ > Hob B 52 B 5 IH e B 45 SR R 1 1 1) 195 48 2 1k
F—RZ » HepNERZEEERGEE 20 SRl - M - ZM - EE - WiREER - &
{ERZRIA % > AU SR EEEE N 42~ .97 Z[E > 40 (HEEALEMER 54~ .92 21 -
MEEHFERZEL TR ESR 40 ([EE B RSN 77.34 %/t -

AHFFELL 626 AEHERISY 73 BFMEIT(SE ~ BUEDWT - H5e » CFAGESRETR 1 (2 N=626)
=67.21 > p=.00; CFI=.97 ~ NNFI=.92 > @&y .90 E4E(H > 1 SRMR = .02 > /A .08 f2E4E
B (BRIEE ~ 12k > 2002) « baligh RFonmsi= B E BEED - # G KRR AR 22
LERIIRINEZ - HZK > AFELL 626 AEHEN > EFRETAE —2EF S > SRERILTER
0 o (ZE Ry 94 -

(=) e8¢

REFFEER U EE 4RI 835 (patterns of adaptive learning scales, PASL) tFiN{E#zr B3
(Midgley et al., 2000) > G DAEEERL RS, > HIE2 A FE TS B ERIT R - L&
HE=ZME (a=87 ] : FEEELE] > ARG GHEEMELEELE) - (FE R ER /B
ER (1 BEERRFE~0 T2/ ) -

AWFELL 626 NETERR T EFRETTE ~ ZUEST - 58 0 £ CFA i b HRIL D EFRIER
= BERERER 0 MEAETER > AR =ENRZEA T ER AEEET T > &R
e Xz (2°N=626)=50.30>p=.00; CFI=.97 ~ NNFI = .95 s fi=&J=" .90 £E4E{F » [ff SRMR
=.07 > /NP 08 AEAE(H (BHIES ~ F2Ibk » 2002) o RfisE R For b B 2 il » a
SR FEFEER 4= S BUERR T Byl » K > AWF5ELL 626 N EHERE Sy &R TS —BES s - 45
BRI 2R o (REE 82 -

() FEBEERE (CGS)

AR ERFIRAMR (2003) 4R#AVERE H ISR EFRNES 4 MR EER = BiREE
o BEEFRSIE Ames (1992) By [EEER = H ARSI E 24K > B3 MGS (a=.88 > i : 8
BN B E A E YN B ZEER) PGS (o = .71 ] © BEEEATTRIRMTEEE
FRAEDE L RSHNEES) - [REFRIET 10 & Rl B A AN E > AN ES &R PRk
ERZAMER SN =BT - (FETARERAEER (1 BZERHE~6 TR/FE)
FRIBIZIIAE (2003) DATBITATHENRZ ~ e RS ELETTRENNT EFA (N =610) 4558w - CGS
=IO U (E LR B R4S R R 2 > HEE H e E R ST E Y 53~ .81 2 0 Jh
FIMELE 48~.65 Z[H > MERZEFEEESR 10 (HE HEEEEN 57.45% -

AWFFELL 626 A% CGS BFHMEITIS ~ UL T - 5L » CFA G5 EEET 1 (8> N=626)=26.79 »
p=.00; CFI=.99 ~ NNFI =.99 » MEHE SR 90 fZ£({F » 1ff SRMR = .02 » /NFA .08 FEAE(H (FHIE
&~ BRIPAk > 2002) o FiftsE RN BB E LR 0 S AR AR R R R AR F
WiTE CGS 5 - 53 - AWZELL 626 A ¥EIE CGS EFRETNE—8M5E - SR TWE =
=0 o BB 70~ .85 Zf -
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() HFHFER

AUTFEUME LB (1997) BRVEFIHRTERNEZ LML - LERR

B BIGEER 1972 FATHE SRR R TR RE SRR H Rk - HEF T

(B - SRHF A EEREREER) - FETARAREERARER (1 BEEATE~6 T2

&) Eat i - REFEEA NG HEE - AURSFZRREAN (2017) % DE
RIHE BIFEFAEE (577) DB e = 25 naEFonz2ils BB g
SRR - T LAMIER -

TRIZTRMLZE (2008 ) WFFT45SR  HEHHFF R RAVE - WS © BFA 455 (BRE#VAEURZE -
BORERFRME T ) St W (B R B RGEEHERE > 5 EEM SRR 43~ .70 /> 4
FIVEAE 19~ .53 i > WIERNZR ATARRE = 3R 5 R 5 4EB RN 36.16% - BT - MEdTER
Z o fREUTHI Ry 61 81 .51 - ABIFELL 626 NHILERMEITS « UL T - Eok - CFA &ERER ¢
Y (4> N=626)=10.85>p=.00; CFI=.94 - NFI = .92 » fiZg=i .90 fZ#(H » [fj SRMR = .03 >
/NFY 08 FEAE(E (BRIEE ~ F2WIFK - 2002) - EAIEERF A SRR EREAC - B o AR
FAEREEHIEFEI o B AT ZE DA EET B RAY T RE NN o B R B seftE - SRR
Fell 626 AHtEBEFRIETHNEH—EMESE - SRESEERWNE —BMERE 66 -

M~ EXRDH

AHIT5E 1L LISRELS.80 4iaHi g ite! TRl 53 1T L SEM S ERFTA [k - ABT5ELL * ~ RMSEA ~
SRMR - CFI ~ Ay’ + ARMSEA - ASRMR EZACFI ( Chen, 2007; Rubio, Berg-Weger, & Tebb, 2001 )
S AT - % RMSEA < .08~ SRMR < .08 B CF1> .90 » Fma Pl smitist Bl 22 b
R T Y Ay .05 HiETEEE KM » ARMSEA > 015~ ASRMR > .015 BZACFI > .010 % »
Fornf T — BB RO R o AT TS TEAET S HTEE > DL .05 Ry REE KA -

&R

— ~ BREET A

(—) WAGFETEMER - FHERMEER

% 1 B ARW e ER T WSS s - A 2 AR (4 - ARBT5ELL Hotelling 7° %
ERMERIE S W B EE D E R AR RE T E 80T ERERE SN EREE LIE 2R -

B AR B I 45 SR BRI 2AE (8 A Bk B AZ(Hotelling 7° = 37.54 > p = .00 7 = 0.058 ) »
CGS (Hotelling 7° =28.56 » p=.00 > 5° = .045 ) EAfEH] (Hotelling 7° =37.54 > p=.04 > 7 =0.02)
B9y bR ELE(E# (Hotelling T° = 1.54 > p= .68 ) EAG4EARF - 95%(SHEER fhaT 45 H 51
FrA (B A Bk B AR ELmIIn T £ S @RS EE 00 FoRBZLAERE AR B EBmis 7 -
S 5 (HBEAEAE MGS3 (17=0.02) BLPGS2 (#°=0.03) FESHEZER » A4 PR E 4
% MGS3(M = 5.12) 1557 = BAE(M = 4.66 ) BE(M = 3.34)1F PGS2 557 =it 244 (M=2.93)

HR o IEFHER o SRR (WilksA = .99 » p = .92) 1§57 FfiHE =R » %
Rt UESAE IR S5y EGEER E - (EAEARAEE ARk HAZ (WilksA = 95> p=.04> 7" = .02) ~
CGS (WilksA = .95 p=.004 > * =.02) HifE#E (WilksA=.93>p=.007"=.03) {55 L EZ=H
ORISR HETT O5S% EREE I (5T - &5 FE 0 © FraE ARG HAEEL CGS _FAVHIE S @R
& 0 FoR=(EERAEE AR B IR CGS 155y B (HAREFERAE(RER |~ 2 Bl 3 iS5
AR (=0.03~0.05) » BISUERDSFIFEIFESR 1~ 2813 (M=2.18 - M=2.52 ~ M=3.42) fJ{5
5 EEAEES (M=1.65~M=185~M=248)-
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() HEEAZE
AP EE—EE &S EEE SR WS EEFE T IE B BB ESEN =
B2 LG 19 AR (RIE 5) - A SEBEEE 2 M AR 19 @RS FEEE
SRR o 45 RS ¢ BB ZI MR BT 1 o (137 0 N=626) =326.73 » p=.00 : RMEA =
0.05~SRMR = 0.06 ~ CFI1 = 0.99 > fir A I EF5 IR R 2 & fif S8 2283 (1s = 18.76~163.70 > p < .05) >
B EREIT SN 0.56 5 7N EVBAE STEIVAERI /M -.89~ .67 -

FF FKHH Jrn
HE TR

81K 88y 70" 8K 75969° 8K 88 RT .

350 220 527 200 44" 53" 40 22" 24" 570 270 69" 150 077 14" 16 347 20" .50

FEPH
e

5 MERIRNAERER

5 oRRBAEIE Y R T
"p < .05.

s R EEER

SHEIHIE 09— > A% Eaflil e 7 Ay A Bnt B BB R /188835 - ()Y LISRELS.51
Rl A TE Y e A AEL £ ( maximum likelihood, ML ) $65f A A 7 125 888 & e RE 3 BC A (EEEse A IR hs 22K (i
EE ~ F2IFH » 2002) » BUARRFZELL Joreskog and Sébom (2001 ) 5 PRELIS 2.51 #ifa {55858
HREN TR - 45548 LA HENE SRR TSR > 1~ (2N = 626) =
1224.20~1309.20 » p < .05 » BHCARWIFELLANIRER/NET77% (weighted least-squares, WLS ) {F fy 28
(EEEEt Wl N b

% 2 BERmAET M EA R R R o ERBEREE > Ay (10N = 626) =
48.66~78.07 » p < .05 ; BHzN _AVAREIENCIEIE (RMSEA = 0.05~0.06  SRMR = 0.03~0.04 ) EifH¥%f
HEECHERE (CFI = 1.00) ¥9{E i M E={— (RMSEA = 0.07~0.08 » SRMR = 0.09~0.11 ) (CF1=0.99 )~ [t
46 > T{EEHIARMSEA > .017~0.03 ~ ASRMR > 0.05~0.08 > ¥ 0.015 fE#E(E - AT (s
FHYACFI > 0.004~0.006 » AREZE(FY 0.01 BEE{E - 4357 0 BT ACFL4) » Hape UM R e g il
ZEMEFIREAEE  FoRBER I — B R B R o SR Ry (E N BORE B AL E HR e
88T -
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&

K2 RN BRERAZEREZEE

r df P Ay Adf RMSEA ARMSEA SRMR ASRMR CFI  ACFI
TERE R — R
izt — 14624 33 .00 — 0.0741 0.09 0.99
s 97.58 32 .00 48.66° 1 0.0573 0.0168 0.04 0.05 1.00  0.004
RE BRI —1E¥
izt — 15558 33 .00 — 00771 0.11 0.99
it = 7751 32 .00 78.07 1 0.0477 0.0294 0.03 0.08 1.00  0.006

“p < .05.

3 15 B ERS 0 E AR B AT RE B TEESE (v21=-0.21~-0.35 > 5 = -4.27~-19.98 >
p <.05) BN (v, =-0.47~-0.35> ts = -7.87~-12.05 > p < .05 » ¥ Baron B Kenny (1986 ) 14}
ERAR—EL — - 5 > FrA I AV E SRR R B ( By = 0.33~0.38 > 1s = 7.29~8.96 »
p <.05) > H{E ARG HEEEH RN HESEREH T E CEAEE—IEERAT v, 7£-0.35 [£2-0.13)
WAREE (R BEIESTERENT v, ££-0.21 [ 2 0.00) > i€ Baron 2 Kenny 514133 A5 {4 = B
O o b4l SR B AR IR H A E SRR SR g i Ay -

&3 METHTRRERZBRE

B — -
WLS (L WLS {5 AL
RRALETE fEEHE R 1 HE GANES TAESR t{H BB
EAER
v ESEAE (&) R () -0.55 0.05 -12.05" -0.47 -0.45 0.05 -9.63" -0.38
yo ERAEAE (&) ofE#K ()  -0.34 0.04 -19.98" -0.35 -0.13 0.05 261" -0.13
Bor - EEH (ni) —TEHE (o) - 0.28 0.04 729" 0.33
RELEHE
v BHERE (&) S (n) -0.40 0.05 27187 -0.35 -0.27 0.05 5277 -0.24

yor P BEERE (&) >fE# ()  -0.19 0.05 4270 021 0.00 0.05 0.08 0.00
Bt M (n1) —fEHE (n) 032 004 896 038

p <.05.

AW LL LISRELS.80 B4 T AG TR HIHY Sobel test FEg /M EUR - 3% 4 BURKEANE IR G A
B A B RIRRESCR (v % B2=-0.38 X 0.33=-0.12>t=-5.75 > p<.05) : FHHAFGE
MBI AR R (v X Bu=-0.24 X 0.38 =-0.09 > t=-4.47 » p<.05) ° &FE57 > HEH
BARIR H S g A S S (W A IR,

K4 BHEPMERRERAEBEEER

VB H 8 - TEAENCEETE HESUR R
TER B A R — R
TEREAE (&) - R (ny) -0.38"
- TE¥E (np) -0.13" -0.12
el (ny) - TE¥E () 0.33
FB B AR — R
FHEE (&) — R (ny) -0.24" -—-
- TE¥E (np) 0.00 -0.09"
el (ny) - TE#E () 0.38"

“p <.05.
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= RECRERVREXEEER

FHEUTIE HAY - AT ERE A Rt B A A B I R A SR R S R R A S A [E]
(] CGS F2RETMH - B4k - #55 MGS fERI4H /st EAVERETRCE - 458U © 1 (2> N=626)
=942.16~977.26>p < .05> H WA AT CFI=0.98~0.99 =4 0.90; RMSEAs = 0.08 > 754 RMSEA
< 0.08° HZ ABFFeEER PGS £ RI4H T/ M A SRR » 55880 11 (20 N = 626)=942.16
~1276.65 > p < .05 > HF{ERKZAY CFI=0.96~0.98 > 7RE7 .90 ; [l RMSEAg= 0.08~0.09 > &[4
=Y 0.08 o &R o Rt P E R LR R B 22 R EE R IR e T TR AR
T] FARERBH =& B T Akt -

2 5 f5 O {E R RS 2 8 A Best B X CGS I TN R 8 - Ak
B X MGS - y13=-0.20 > 1=-6.69 > p < .05 : FFH HIZx MGS - : y3=0.221=6.05 >
p<.05; $EENEEx PGS —EHl : v13=10.08 > t=2.71 > p < .05 ; FI Hx PGS —4EH : y13=-0.12 »
t=-397 > p < .05 FIx CGS {EIEIU{E T MEAVRETRUER L » AWF7EHE—F 315 CIE ~ SEc
Bl ff -

&5 MEFRACEREREXNHBRE

RFUEEHE WLS f&EHE SE HE
FEAEE MGS 2 4B R
yn ORERAERE (&) I (n)) -0.24 0.06 -4.32"
Y12 * MGS (&) —fEHl (n,) -0.40 0.06 -7.21°
viz ¢ FERVEEX MGS (&) —FERT (n) -0.20 0.03 -6.69"
Yo L AERERE (&) -fF¥E () -0.19 0.05 -3.68"
Y22 P MGS (&) —fE¥E (n2) 0.12 0.06 2.09°
Va3 ¢ FEREEX MGS (&) —fE#E (n2) 0.04 0.03 1.51
B - HEHN (i) —1E¥E (n2) 0.33 0.04 8.16°
RHEZx MGS Z B RERERER
yn s REERE (&) - (n) -0.39 0.05 -7.12"
Yi2 D MGS (&) —#EH (n;) -0.50 0.04 -11.38"
viz ¢ B EHEX MGS (&) -l (n) 0.22 0.04 6.05
v C AR (&) -fF () 0.02 0.06 0.30
Y22 P MGS (&) —fE¥E (n2) 0.02 0.05 0.47
Va3 ¢ HELHEX MGS (&) —fE#E (n2) 0.01 0.04 0.26
B - HEHN (i) —1E¥E (n2) 0.37 0.04 8.44°
TEFEEx PGS Z AL HERER
yn o ORERAERE (&) I (n)) -0.31 0.06 -5.59"
Yi2 : PGS (&) —#&HI (ny) 0.40 0.06 6.32°
viz ¢ FEAEEX PGS (&) —ER () 0.08 0.03 2.71°
Yo L AEARERE (&) -fF¥E () -0.16 0.06 -2.85"
v+ PGS (&) —fE#Z (ny) -0.06 0.06 -1.01
V23 ¢ FEREEX PGS (&) —fF#Z (n,) -0.02 0.03 -0.54
Boi  HEHN (i) —1EHE (nn) 031 0.04 7.52"
R BB PGS Z A LRI
yn s REERE (&) - (n) -0.33 0.05 -7.05"
Y2 P PGS (&) —#ER (n,) 0.67 0.06 11.38
viz ¢ FHELHIEX PGS (&) —EHI (n)) -0.12 0.03 -3.97"
v L AR (&) -fFE (m) 0.00 0.05 0.06
v22 ¢ PGS (&) —fF#E (n2) 0.01 0.07 0.16
V2 ¢ FHLEIEX PGS (&) —fF#Z (n,) -0.01 0.03 -0.26
Bor - HEHN (i) —1EHE (np) 0.34 0.04 7.59

p <.05.
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AHTFEH R CGS FEPUAH M8 _ERIIRIERIBESCR M THE - E5L - R 6 BUR © M EEE
AR (RS S R RO ERIRESCR, - BEERERI5E MGS R2ERIE AT #ET (CIEs =-0.14~-0.47 >
1s=-436~-4.94> p<.05)  FRBEERENRBENEGIERNEIERAS - ERREAEE - B2
AR O (R R PTREASE « HOR > EERAEAIRE MGS A2[% Fy 1~3 73 - I H A B
BEA G BRI B R R (CIEs = -0.06~0.10 » 15 = -0.18~1.67 > p>.05) » [fi & &4 4158 MGS
TRIE By 4~6 J31 » [ e E A28 i e 3 R I [ (R P BRI BB R 22 83 (CIEs = 0.10~0.35
ts =239~3.18 > p < .05) » FoRERENMFLEIEI G EAVELEGEIE 4~6 7315 » (ERGFEEHREH
2~ HA B E R IR R EESCR G B M BE MGS 1YY et TR & e e -

& 6 MGS 75453 RFEF B (FRZ F4EREORE

st CIE {& MGS &5 12
i 25y 1 2 3 4 5 6
N CIE 014 021 027 034 040 047
S MGS > [ &
poN SE 003 005 006 007 008 010
: tE 436" 461" 474 484" 490"  -4.94
CIE 20.06 0.02 0.10 0.19 027 035
RELE R MGS 2 fif SETE 0.03 0.05 0.06 0.07 0.09 0.11
B R R = : : : e S S
* tE 018 0.46 1.67 239 2.86 3.18
p < .05.

F=> R TN EAREEBRNB RS A RO RERESCR - (EES AR PGS 2
&k 1 7y (CIE=-0.07 > t=-2.56 > p<.05) > MIEZHEHAE PGS £ 2~6 778 > CIE {H AR
## (CIEs =-0.05~0.05 > 15 = -1.33~0.67 > p > .05 ) » BRI AERAEMBHEN S BRI BT
WEREGEIRE | RREN - BRI E R - BB SRR T SRR - iRk -
I H A B E Ry & R RO B RESCR - BEERARISEE] PGS R EAVRE T $EFt (CIEs =
-0.15~-0.35 > 15 = -4.62~-3.90 > p <.05) > EHE LA REHANE EAVRI HARR SRR - HEFE
BB ~ HLZ AR A U Bk T e AR o

&7 PGS ERER RIS -EUERZEAHLERURE

it CIE {H PGS 5512 %E
N 25y 1 2 3 4 5 6
N CIE 14 -0.07 -0.05 -0.02 0.00 0.02 0.05
fessh B fE . P £
fﬁf“%%ﬁxﬁ&%&;@#ﬁ SE 0.03 0.04 0.05 0.05 0.06 0.07
RN R 1 -2.56" -1.33 -0.54 0.00 0.38 0.67
CIE 14 -0.15 -0.19 -0.23 -0.27 -0.31 -0.35
e H fEx P ES
= E%;?gﬁg.;gjg#ﬁ SE 0.03 0.04 0.06 0.07 0.08 0.09
RN R t18 -4.62° 433" -4.16° -4.05" -3.97° -3.90°
“p <.05.
5w

AtrE EZ R T E Ao BT - ISR M o AeBR(E A Bk B R RS A A
VEMEEE R R - Wi — D B BRE L MY CGS £ _F At R BEscR ERYERETSER - DUT » AH5E
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— BARMBRE - BUISER ZRARERER

SIS B0 — > SERBURAIC RN W E b M2 FERE BN S FF - A% E Barron Bl
Kenny (1986) L5RAVHF/M R > FoniE MEBEUE S R S8 b A E SR A I E AR
FEEAE - SRR E AR -

ARG CEE R — I TE o o B0 0 AGEEIE UG A Wit B AT nT FRORIE SR - <2
$F Murdock 1 Anderman (2006) & Anderman B Danner (2008) 5 » E[I{E AR5t H fZAYHE ] FH
HRAEREER L (R T By - Horp ) BJGRIIAZEAE R — 2 (E2ESE A > 2019 ¢ Anderman et al., 1998; Bong,
2008; Murdock et al., 2001)) » EEAFFEAE R - HRHEIFHBEEAEENS ~ bRl
CE S S 2 EEEN T H B B EERESNE T ERAUGEE R » WA EREE
R B2 A FE A H A TR BRI AT RV O BE - BE&E RN Epnt B B smEiBG - BTS2,
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Why do students cheat? The conditional indirect effect
of perceived classroom goal structures, personal
achievement goals, and boredom on cheating
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Based on an integration of achievement goal theory and academic emotions theory, the present study explored personal and
contextual aspects of the achievement goal theory for disclosing how the perceived classroom goal structures (CGS),
personal achievement goals, and boredom jointly have an impact on cheating. Accordingly, the aims of this study were
twofold: first, to test whether personal achievement goals have a mediating effect on cheating through boredom (i.e., to
validate the mediation role of boredom between personal achievement goals and cheating); second, to test whether the above
mediation relationship can be moderated by the two types of perceived classroom goal structures (i.e., mastery and
performance goal structures). Methodologically, one large-scale survey in the subject of mathematics was administered to a
sample of 626 7th~9th grade Taiwanese students, and the collected data were analyzed using the technique of structural
equational modeling (SEM) for validating the conditional indirect effect. The results showed that both the mastery and
performance goals have a negative effect on cheating through boredom, but the negative indirect effect of "mastery goals —
boredom — cheating" is relatively strong. Also, it was revealed that the perceived classroom goal structures well moderate
the indirect effect of “personal achievement goals — boredom — cheating.” When the adopted personal goals are consistent
with the perceived contextual goals, the negative inhibition effect of the personal achievement goals on cheating through
boredom will become stronger as the perceived CGS score increases. That is, as the score of mastery goal structures
increases, the effect of the mastery goals on cheating through boredom is gradually enhanced; as the score of performance
goal structures increases, the effect of the performance goals on cheating through boredom is gradually enhanced. However,
when the adopted personal goals are inconsistent with the perceived contextual goals, different moderating effects will occur
as a result of diverse CGS types and the level of CGS scores. That is, when students perceive a high level of mastery goal
structure, as the score of mastery goal structure increases, the effect of performance goal on cheating through boredom will
be produced. When students perceive a low level of performance goal structure, as the score of mastery goal structures
increases, the effect of mastery goal on cheating through boredom is likely to occur. Based on the reported results, several
suggestions were proposed to not only inform the instruction and counseling practice of junior high school education, but

also shed valuable light for future research.
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