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Using Inclusive Physical Education to Raise Disability
Awareness: With “Paralympics School Day” and
“Unified Champion Schools” as Examples
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Abstract

Inclusive physical education serves as a bridge to raise awareness of disability-
related issues and to advocate for Inclusion. In this review article, the modality of
disability awareness, the effect of inclusive physical education, and the approaches of
“Paralympics School Days” and “Unified Champion Schools” are discussed for the
development of inclusive physical education. It is hoped that this article may facilitate
school disability awareness and acceptance for students with disabilities. Through the
discussion, such two practical approaches could be exemplified as parts of components
for implementing Inclusion in Taiwan.
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B RS B R E E HE B PR 52 (disability
awareness) — il H AR E B2 (Loovis & Loovis,
1997) - #1144 ZE 23 Sherrill (2004) EF » &
JE RS B R FE A S R A A AR T R A 2 B
0 5 e TE B - KRR R TR K& Py 3% 7
o IEHEREE  SREETF AR B E
S FEAS LERSANIEEIEE) - IR
FEEB R FERE RS R & HE KOEERR B
HIPER © #0 Rill e HE S 2 — s B RE S )
HERL  WAE— T RERRTSGNE
B o B5  2EEERTIHEE T 25 £
BRAMbT e R - e i e R H
ARABER S 2B G - e 3 e R B 0 e £ T
TS EA RS (o ~ 2IET - R’RE
s ~ Z 25k » 2011 5 Campo, Ferreira, & Block,
2014; Siperstein, Summerill, Jacobs, & Stokes,
2017) -

EEMEHE NS K HAHENE
BB AR 2R R - DL T EEE
FAY 00 o Tl A Bl 22 [ H2 T ~ B Bl B
T /D B R S Bt ey B A T AR
KRN AETE - B % ot & A FIGEE
HIRBRETT Ry - AR » BREERYIFICERAN - 7R HK
BN A 1 B B A AT KA EN S B4 TR
(Lindsay & Edwards, 2013) » 3@ A e a0
G S XA SRR R R A R e H
#% [5) 45 I V7 B9 15 B (Lindsay & Edwards, 2013;
Qi & Ha, 2012) - {E 28 » {EE/NE &
AR 90 2 96% HY 5 LRk AE 2 B EE R
(RPN CVAE 2 G A= S SR = brop et
AR IS G FEAENBERENS (RE - B
sUHE ~ TRIRTE - 2018 5 25§25 > 2008) -

El i = 18 K 5] 485 o A Y I Pl am S0 %
it s A2 EE (W FEE
2018) » ZATIAF Ryt 71 B B 8 1 SR M 9 B AT
SCHER - BiAF s SO 2 BRAT » H AR S A £
FOERERBR T - T EROR =85 - 2Tt
e g R RIS R i B R - B U B HE R

HIREE F T

WFZER R AR ~ S DA &1 B B e 7 vk TG oo S
Z: & & (International Paralympics Committee)
HEREE WY T g E 2 H ) (Paralympic School
Day) J [B 5% % 7k BLAA UL 5, (Special Olympics
International) " Bft & 2 %£ 2 f& | (Unified
Champion Schools) Fy &R > HZEHE
RTHERE ISR E TIEE2% -

A RIS S ey B R BOE R

Bee B 52 601 > L ER OB AT P R TR T
FATIRE fge - MG B e 2 B — e A EL[R] S HE )
(Lindsay & Edwards, 2013; Qi & Ha, 2012) - f&
[l FR T R 2 S B PR RE B2 AR YRS » B
HE W ECE YRR - T4 B AT 1T by
SR BEREEE AU AS R (Hutzler, 2003) - #15 »
e e 52 HIIZ 45 LB Bl Ry AU RE - DIE
(a0 - A E E R ERn s ) s (40
ik e B e i EE A A\ Bt e T 2B Y
fkg) Ji=l o HERREREEGIRAI AT - GRS
FHEREAIREES - R FEIEME A AT R E BT
N EOIN A S i 7 ) R Gl S G R IR B Fd
FHoEEHIERE R ANEEIRY S [ (BRI
I A EE A R ER I - fER H L B
BURMRE RS - T B AR B S s rh A
LA ERR - BLL BEREFTR LR R
BHEWNEMNEA BN EE % E (Lindsay
& Edwards, 2013) - 17 B EIPX ke B £l /2
SEERY AT » A OB B AR = - HRIETHE -
TR R 2 Bt 2 A 8 » FERT R ek
R St S AN R T A - AL > —
TERESE PR L AR 155 - AT DA fy &
ERE LS E 3 R B M h @ 1T e SRR A
7, ° Lindsay Eil Edwards (2013) 2tk ElEEAY
W% - BRAl 1980 % 2011 FFATERINT] - $1¥
5 %19 BREMER Sl R PR A AR 0 HAE
B PR r bR g ~ HIERE R AR 2 A HL R
o KA ARGEEIREREE R ARG -
EE RS - ANECEAN ] R 7 B o
LU~ it EAGAIERAE - RH RIE;
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MRt Bt e o DAEEEIEE ~ @
HKEEEIITE 1580 21% O K/ 2/) &
1 a3 Loovis ¢ Loovis A 1997 4E&85 -
TEt% 8 BEE RN 2007 4% » ARTIE 1 B0
FH HAGSB BEHTSE (prospective cohort studies) »
&k Lindsay B Edwards (2013) B 25 B iEfE
BESE AR - HEREE = 3 REEEIHRE 5 =
(PUksrE - Bl - S8 —iRBEms A i ~ 55—
RAEAGEHENTTE ~ 55 =8k HERER BLAH B B
WA R AT MIELET - TSR YRR AR ER A
H =@ FEEct5e) o DL B RERES T A ]
REBHAGTR 2 PRES B SCEBIEE R EITATT
= AR R LB R E RS - B S
% Ruscitti ~ Thomas k¢ Bentley (2017) Y [=5] EH
BUSCRR (H 1975 8% 2015 4) - HArERinmm
R H KR BEIEEHRE - BB E S LT
s R HGEENH BRI ER - BE
EEEEH R (FEREIEE) & K3
Lindsay B Edwards (2013) Fit B2ERY 15 B %Y RE
e -teEEe " EEEHECEARE (K
BEHEEE > 2017) FrEHETREE G " B
T ERS B EERERE] | A BB HEENE
i 0 B2 L) HEEh RS AR A AR AU RE AR
LT -

FEHINBABE NS GBIER » 2011 ;
Davis, Suzanna, Grenier, Martinez, Aenchbacker,
2012; Lieberman, 2016) - 2% &l 5z JE [
TERE ) 5 ) P o S R 5 | SRS » ELHERN B 5 o 4t
(I
1. EFBENERER 3 TRERE DT R R AR &

(A > A7 R b=~ BAYRE ST B2 M) -
HEHCHER A A EEa DU
W > DUEENTAT R R sia HLAth 52 A B R B XY
BAE - SEEERR SONEE - FrEGERRE A
bl AT ETER R R AL RE - &
EEERHEEHIERE (40 © RSk S
HEEJHRZEL ) -

2. HAFERERE RN - AIEGE R B R E)
BEEITRREE ST ~ IR IR AR ATAGIRD - A
FH A Pl = SR B [ 75 B R AR T T ~ B
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A R S R R E B AT A
e o BEEANT o B RZ R R L AE R AR 22 Bl
R A g R ~ B[R] 2 BT R A B A
LA RS AR R AR - B R R (A
FHEREIRS G > R AT AT B SCRFS -

4 BRI AHAZREAEFTHRE
B 5 5o A8 B AT %

e XS E o SISO RS Ry O E
p AR B BIMER G E TR E
BEEEEIAY F RS (Campo et al., 2014; McKay,
2013; Siperstein et al., 2017) - {RIEZE SRk
WEEHRME (2019) > —fEBIRF ~ /NEZEEE
LR S BRI R EUIRE A K I 2 HIRE B - K4k
2 B B2 A v v M S R IR S A B 63%

(65,632 A » %5 2019 463 H 20 HilF)

T 2 B A 35 38 BB 52 R 1 5 R A 594 87%
(90,868 A ) frif bt —mEcs - Kt
EREE AR LI R AR A L E S BB B - Rl
EHE - SRR A AR T S L
BlZE S T RERERE 0 BURBER B R R R AN I
MITT RS2t - MAEERRAS B A& IR -h AN
AT H G Sl - 2R RS A B Ry B 2
4 - Nader-Grosbois (2014) 285 11 2 5ij ke £F &
TN BARAE R G Ry B 22 » IR R AR S B PR AR
HRESIZIEAK - fEFTERIIRL & EEHETT
AR S - iR DA BREERIEE T < 21
T2 » (KRRl 208 2 s B Eil - Ar At
IEEE > CDHBEBER SRR IR
TRFEREAE BRI BT R (a0 ERAA
[ HES R [Response To Intervention - fif§ RTI]
HY57 JE SCAR PR BRI 15 -
TEREERIEN - DU MR TR E R AR
TR A T EIEREE L o RFARECEE
WA HRARFEREENEERE > O EH
i TEE RS ) RERERER R - RlE
TE—ME LA

EEA - B~ /NEEE B HERRE - 2
HEE S S RSB - BN A

MR H F T
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B 2R O RE B B A BRI BT ZE T 2 BRI - I3
WIEESEERS T IIE - MaRAERERRE (A1 ¢
HELEAE hOHBIIRERRE ) - SAENTFEHY SR

BAIIE - DURSERESE RSB RIS - (IR
WSS EE

AR E B fEEFEEEE B
A K AR FRERF R I FE IR RS - — e S
e o] E AR R R L B EERE - (B0 E
e A H PR A RS B B AIRER E W
A VETEERE B2 (S H M - PRE
2007) - #2454 (2008) #EHL - T/SEEYEH
BB AT HER B ISR . FERSE
AR SAMAYE AR (ARSI
FROREHBIBUER RN ~ B L PERE R A E B
R RN Tl N e S LR/ RE
AAEE T HESERG R8I T
o B By R AR B S o D
TR EBMBE (R A 20185 %
B%5 > 2008) o FE > ERRFRARSNT o MR
RIE EENEE) - SRR R 2R
ERESE) (£25§725 > 2008 ) © FH_HEHT > B4R
bR TR L ZERE T - fE e BT
LABEERRE o AR HEE) - ERRES EE
ErEmHER A RBNTIEE - MEE B R RS
B NZHHE - DLPIE BRI R (22
BE ~ REEEE - BYLE - BEE 0 2012) - PR
W~ BRSO (2011) THFEEEE o %
S B AT AR TR AR 1 B VR IR - 1)
B RIS - Sl AT S IR > FE s e
JERSBERVAIRE - Bla0 > fERE N ERE
R SRR 73— M S B E 3 R B R R AR
HIERE > DU RSB » A REIE R Hy R
ERR (BER -~ BAOL - S50 - SHEUE -
SR 0 2005) o BUE o TE/INEREEY o RREE
B4 n] B BB IHE AR S - K& ORE
MU T - RN BRI S i i -
e DiRha e E TR - 1R A8
RELATMRE & A B MY SR (Nader-Grosbois,
2014) » thIFffE Lindsay B Edward (2013) A2 -
B P R SR SN IR T HEA S - AR

HIREE F T

OEIIHE ~ RERWS - BNE RS
AR R AR A =R B T RE i g R R
BRI AR (mHErS ~ BRORSE - 2R
2019 ; BRAERE » 2014 ) -

TS AR > Bl AMF S A PR e A O R il
AAEEEE TR — BRI
#4 (Lindsay & Edward, 2013; Qi & Ha, 2012) -
— AR TE R (Qi & Ha, 2012) HER &=
B e T fa A R TE R - FERERE RS2
Kz G E e - ERE R &le
B [FIRFH PR IR IRAM - S B BT PR RRE (5475 -
BEAE LA A BRI RS e B o (H S MR A S R
TRl - AL B AR IR ik B BERE (social
isolation » B P&t 4 K s 2 E #E KB » [F] B2 A]
REXIEIEMEEAE - EE G PEA HEYNT)
BRI AT REME VR [RIRE AR - 1T A 22 B il
G EEHRERNERE (Qi & Ha, 2012; Ruscitti
et al,, 2017) - #§ » SCRERIEG LB EE: - 20T
fREFF R AR = (AR RERN S OFR
H) o HEEEE > [ThHEHSEEEREER
TR B B ST - i AR — R
BT R IR AR - (ERUREBLS [ RE RGN AT
REMEIREE M THEELZEIEE ) BEEAE > T
B T2 A BRI, -
DIETE1T 3y (Theory of Planned Behavior »
f&fE TPB) 4347 » fE1T RefE& (40 FAHEAE
EERP AT AL ESERER - RETHIIE &
B IEFIRBIE S AT Ry - A2 B R G X8
IRAERY A ER T A A R 228 %€ (Obrusnikova,
Dillon, Block, & Davis, 2012) » ;5 HHE R T 3Lk
7k (A0 - BELEREAEES ) AIRER R A S i E -
SRIMEA (40 © ZEN7 7 AAE A AT Rt =)
B i B Y RE R T Ry r i > TR BY
JIBCEVEFF < Pl B BREE SRIS A =2
R (40 - ST R By T a5
BERRATECC R ) RSN T - TR R
[E16% - REFTHIH H CAME A AN B 2R S 1
W e [FIZEERER N R - A RE R
R P TG T BT Ry -

ek - BRSNS - fE2EREXEE

W
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FEER LR 2 b > WIREG Ea Ry R LL 5
[F 52 > REFRE S EARIRERE (PR » 2014 5
Liu, Kudla ek, & JeSina, 2010; Reina, Hutzler,
Iniguez-Santiago, & Moreno-Murcia, 2019;
Xafopoulos, Kudlacek, & Evaggelinou, 2009 ) -
HEW AT T RE 2 S B & H P A (ego
involvement) HYHY[A] - SRBIZKEE - 7EHE 5 BGH
Bra R HERES - BEWASEIA > tHE
i LN 73 L (N o S | <[ SR 95
JI R AETE B R EYES T (Obrusnikova & Dillon,
2012) - ATlL - BRI E GRS X T
PR B SAHA SR - AT REEEGRERIE RS -
1 PSR AN BT IREE S AR/ A - %
HE B B AT RE A St IE Y 2 2 - 5 —
T WEURBA I IRE HA S R
PR - DA e S 22 R ] - SRS 2B RS
PERPRERAGEB) (40 S ~ k) BdRE S
s AER) (40 HEER - =ER) o BIEAE
B SR - nRERBIGHEE A R
HIERET -

= R - N S -
HFERRA | A T@eoEESL
&% Al

EH AR SRR S ATl - B2
B Al R E R A (Lindsay & Edwards,
2013) - & ZUHE B HERE IR - NS
FREREE A RN — B R E IR R
WER > RN REFFENEE
TEEfG A FIRE IR EE A (McKay, 2013; McKay,
Haegele, & Block, 2019) » Davis £ A (2012) HI|
JEF] Achievement-based curriculum (ABC) Xk
ALTER B (FIRLGEHIE B R E NS Fy
RETEA) - FREBIF R B O PR EE Y
H (0 fwfisEsk) - Bl —iie s hems
HEEEE - 5 GRS CEREEBRIEE
Bar s > TREVE Ko fhr 2 il EL M e S Bl e
HIRTEIEEY (A0 - 5 a5 B Bk R i i BE 2R
SEEIAE LR - BRE ~ BT Y AEBUR A 2 1% )
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(Lieberman, 2016) - fEfEFT @R » FREERE
PRl 2 A EHEN 2 BRIME ST > SRR AR
AT - SRR —TERERE - DU R E
BNFFEICERRF » AN R HEE AT
R - MFRERNE > DB O FEREES) Ry i
B e o EEE R R iR T U H S e A
MERfiE > L3t o PRI 3 i ZE R B R (Davis et
al., 2012) -

o AREE T P T B I AE B2 A A L Y S
AR U P - ARSOR 2 T8 K &L fe
e EE BN A - BRI ML E R B

(International Paralympics Committee »  f& %
IPC - " BIRSIFEZ By | ) - SORPIRBLE ( Special
Olympics - f&iff " FFEE ;) - KA EFTEARY "
i EZFE H (Paralympic School Day) ; %312 B

I Bl A A4 2458 (Unified Champion Schools) | 7
% MEZEW - ATV - iz
EaiiE - SRR 1 -

— BEMELE®
T BRI 5L RS EE R G N R R
(BREBEARERS TOWKREE, ) &
b B s L PleE (1996 £FEBfgG ) )
ZELEEE (IPC, 2006) - Frfe (7 ity
BEEK ~ AAZUHEER - B it Y BRIE ) I
HS - BT itm ~ HysdsmE R &=
BEEAREZIN (Davis et al.,, 2012) « MHERFL H
FRYIRRE (20 FRAERRAR - 35 B EuG
https://www.paralympic.org/the-ipc/paralympic-
school-day ) HJH HY » & 54 HE iF 58 38 & 1y 72
A B IR ~ SEE e e E AR R & Ui B AR Y
HESEA] - RERSHENES (ZEERE
R DIBREER T HEEEE Rl 2
TS B AR IE [MRERESE (IPC, 2006) ©
MEREE AL H B S 20 BIRR IR S &1 E
2003 4 - [SFEAEEAHGHIA - eI ERL
EEN—HEEEE) - EEEEONERS S
ENTETFRIKHERIFRTR - BIAG T RIEIIRT S
Z o AEANHENEI R (TR ~ EEFIN ~ 08
FEoE ~ RIMREHERE ~ S Imil) HETT o AR & T

WRBE £
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i SR E EH (e RIS H R 5
PRIE ) TEBARRAHE Y - R EEERE R R A
b i s s s e e 552 A B L 5 s g (] 475 A o
TN E SRR (Wilhite, Mushett, Goldenberg,
& Trader, 1997) » & 1996 HFERE RLRFE A
MESE g o RIGE Al & RS B R CARAE LB 3
J&& 40 £ - {HMEE SRR HOERRIVAREE » fE3ER
JEFIRIEZEMT 06 IR - #aRmn s - '
WFsErh IR R RE R R R TE 2B - 8RR
B/ 5 6 Rk HAEREM R/ NME 8 BE
15 5% (40 : Liu et al., 2010; McKay et al., 2015,
2018; Panagiotou, Evaggelinou, Doulkeridou,
Mouratidou, & Koidou, 2008; Xafopoulos et al.,
2009) - fEREAEEAYIISE 0 2EH 11 KE
21 % (Wilhite et al., 1997) » STEWNFFE - ELLK
B Ry /o NS (McKay & Park, 2019)
HERER - TIERRETEEIREE - Dl Ry 45
Gy 0 SrRHAY 20 A ST 0 DA—KR5ERK S
6 TETPOER AR - IR I
BB - TEEB R, - TEER
mlERER  ~ TEBRAER AR
Je UEBMAREELE & S RF | (IPC, 2006) » #fi
Afe] ok e PR A AL SR AR - (TR IR IR 22
f ~ IR ~ B ~ SEHERME - SPTHOEGEE B PR
HE) S > FTREAE AR ABERTIE ©

— i E - 1T BE A M E B E R
I TR S RSB IR AT - EA TR
53 P 1 I S S A B FESEB I H R A
JeSRME Y 7 5% o DAL ZUHE BRI Fl & =8 B Fy
Bl > FRRH B — A HEERBRE M Ryl B R &)
TEE AT ~ BT~ S RHER SRS Ry SR [RIBEF
R o KIFEDE L B BRI o — i
AEWRAE o FTLL > SRR - AMEEIEREARE
S HE LSRRI - R A R S ARy
SEERCES - RS e R A S SHEBIN R - 1
RHNE ~ 1EE PR B R T A A ) 2
o oy EEYTEAE] TG ) BYE SR (McKay,
2013) -

McKay ~ Block Jz Park (2015) BiZZ2:EliH
B HRYERE (B/H 18 AEITIEBIEL

HIREE F T

FIRA - 4 © BESCGERET TR SR ELE S Bl 4
= RERERM AR ENES - BREGEHE
BN S AR - (TR E T R K
ESE ) HRBINERRE - FEAARERE
FRERE S RERE ~ BRI R P (& R E BN A
HIREE ~ RAMAIHSAE & D RSB - 275
H7EHME - McKay 55 A (2015) iff52 32588
B PR AR R RS SR R SR T - B AR
AMEH TR H | A ARYBFSEFEEL (McKay
et al., 2019; Panagiotou et al., 2008; Xafopoulos
et al., 2009) - #R[f » ¥HHOEE LR E ESRRN
R AR BB H LT
HEEH A2 (Liu et al.,2010; McKay et al.,
2015) » R[5 58 4 A RE & [ FENBH L 581 - 2k
EEEH R F e SR R S A
T (e e 5 1 A B TS R s B G R -
EARNLEEA N SEEE)E R S S8 K
& BN AIREARR 2 TG E G M B HTSIE
(Campos et al., 2014; Panagiotou et al., 2008) °
TEERFEIPERIR S22 > BB 9Ri Ry —2K
HURARIZ LB FIE - A O E Ry REEE (40
Liu et al., 2010; Xafopoulos et al., 2009 ) -
D B SE BE R e 22 BL (40 ¢ Panagiotou et al.,
2008) > HERERIFRC A "2 - BRIt
A& e B B R i 2 AR g, REY
i o ITEEASE - McKay & A (2019) By i K%
RIS EIRERET 2 M B2 H RUASES - BB/ N
5% 6 R EARE  EEN =EEA
REEPERE S > TR AN A A -
B [ [7] 22 i 52 % (new relatedness to those with
disabilities) ; ~ " fa/FEIEH © BREREHE EHE
HAE (LAY 8 & (challenging the idealized notion
of normal) ; ~ " {EBUHIERS © MrEE AR H v
FoE B S H9EIEE (a shift in paradigm — my new
view of disable people) ; > RBILLIEA[E &AL
P9 B A2 I 9T > e — 20 BRI PR ]
535 B i & S L RERE RS 1Y R RE (McKay
etal., 2019) -

B IHER TiEE R H | RYIRRE
EEEEIHE - EEEEE o R
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B2 AE MR R (R e R I - IR g S B T
A0 R i B e T 5 o - B I B R
HL o AR D BEREIRRG] - BR ZRRETIMIH
71 WEERH AR ATERE AR - SERRAYR
SRR - B AE RS -

B RE

ER[FEREF3k BRE (Special Olympics International)
RERR Ry [ SRR AR FR A O A e o 22 Bl
B S A R R R E TS B HYAE AR o RS R
gj) (Unified Sports) » ¢ a% G Bl — ik [F] 75
(FEIkfE) FMEFFGEZ2EAREE - /£ 2015 4
Rt SRS 2 T - SEBIVEAZ T - BB LR Ik
PR UL v S By - Rl [15% Ky © Inclusion for
All » RS EHREEE - = 13 1
HEBEITEE o KPEABCRET 2B A B - B
2011 FEFEBURE B FRERAHEL - By BUEETRHFX
CIBLEEREA L 0 E 2015 FEIRACTRE I R
BT 9% o MAEEE - FrH @GR RE
BRIV EHEERIEH » hHEEILAERBKAE 2019
R PA7E FE R A H SRR R B AR R
HEH  BE/NES ZHRAYEAE - Pan & Davis
(2015) BRI B2 IS AL i SRR A R BRI ER
BT S HAK A RIER G A BRI B Bk
R FH2HEG X8E S s A 22 H 3 R
% BEFIMIERIT Rt hn - thag i H A IERE
TRE (R S J B e A e FE B A F2 7

i BB e K JHETT T RS
#¢ (Unified Champion Schools) ; » EHFjHIHR
2008 4FAY RS S (Project UNIFY) | »
EHREHE R SRE T RN EE %
FEEER R R o SRR S R
i AU IR IE GRS (ATERER
AR ~ RREIRRRE )~ BRERIEEN St (L4
FYRURE - HETTESEE AN EE A EE R
2 (Special Olympics, 2008) - E tp = f[f 8 ZE %
L B — IR &#EE) (Inclusive sports) >
ATRERURE A Bl & =URE B RAE (Unified physical
education) ~ Kz Fil & & HI3EE) (Unified sports)
5 Ry il 5 =0 A A E il i # (Inclusive
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youth leadership) » B [ 45 5t [H Jy n] GE 1Y R&
Z— 0 B = A B A FL 1 2 Bl (Whole school
engagement) » AJRELEAIISMIY S TARE T EE
75 EE) B ] R A LI - B TR R S AR
B2 R ERFEE TS CERMEIETER
FRLLICRIIFEHIAE - IKREIRE - 5525
‘B 5 #8uk ¢ hitps://www.specialolympics.org/our-
work/unified-champion-schools ) °

TR GRS RR, TR A EEN
B L EREREEE R R R R AR
FEL B OGO R, ~ $RTHISR R R TR K
BB S R S B SR Y N L B ey -
—Ahai T AR, BRI EIII R
Siperstein £ A (2017) ZFRAEZEE] 11 [ &9
T 3000 #ERA: - H2N T B AR T
B SR s 0 Hih & 77 Bl B PR R A RE
FERRRIE [R] - H 2 DL A REBURL A A il 2%
BRE - TR HYSCRE R - S3RRH Jacobs S A
(2019) 3@ Je 2= WY AR BB ZE e (2017 5
2018 4 - EEH ~ BI/NEE 0 3L 2,822 1)
B AEIT T REEERR ) TE 0 KE
45% BB - HREJIRIT Al — Y B EAL L
TGH) R RS FHENAE ~ JERERER 7
BRI IERRERE ~ AR AR ER) 2 B
By 56 I S ah#a g - ¥ 94% HIBRRGEE
[EERE M2 5 i 75% MRS
rhE A RO 2 ELEET —FREREE) 0 <
NIEEWE » DLEF 36% 24 > HErhE
F1% FlEh R RS2 T B AR
TGE) - H2HER R i - th e R
FA B SR SR HIARF B I BE 2% AH AL BB e -
FHR Ry DRI HORHSE - AEBUN SR 2
B BURHABAE SRR R IR AFF A (A0 2
MR ~ (EFIURE ~ MR T - ihEIA ~ Bl
EEEHIHERE ) - SHERE S B PR AR B S RE
TIBAT R PEsRRHE ~ W R 2 B AR PR RE T THY
FEEE ~ AEAK AR S RERR A H CAESS TR
THIF L (Jacobs et al., 2019) - 75 HIATAE & B
HERAR H W B S SR - RO R Rl & =X
B AR HAY > SRR ~ SpFAYScE - 3ERL

MR H F T
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BRI GG R - FER2HAS AT UEHERAS R - R R
FME ) BRE I R REHY I (Campos et al., 2014) teft 2 EgEs - DIReba i B 5 - RS

ik o DIEESARH ) K TR AEIETER . A NHIFERE SN D o R EA 2
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