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Abstract

In physical education (PE), metacognitive processes are activated through specific
learning behaviors, fostering self-regulation and influencing students’ metacognitive
performance during physical activities. This study aimed to develop and validate a
metacognition scale for upper elementary students within PE contexts, grounded in Luke’s
(1998) model of metacognitive ability and Chevalier et al.’s (2015) Dual Mechanisms of
Control theory. Study 1 constructed a theoretical model of metacognition in PE by synthesizing
existing metacognitive theories. Drawing on Luke and Hardy’s (1999) interpretation of
Flavell’s (1979) framework, PE metacognition was defined as an integrated mechanism for
regulating internal thoughts and external behaviors in dynamic environments. Expert validation
confirmed the model’s core structure and emphasized both proactive and reactive
metacognitive dimensions, thereby illustrating learners’ corresponding behaviors in PE classes.
Study 2 focused on the development of two reliable and valid subscales aligned with the dual
control framework. Exploratory factor analysis revealed that the proactive metacognition scale
explained 43.64% of the total variance, while the reactive metacognition scale accounted for
52.10%. The Cronbach’s o was .93 for the proactive subscale and .95 for the reactive subscale;
composite reliability (CR) ranged from .76 to .85, and average variance extracted (AVE) ranged

from .42 to .52, indicating good internal consistency and acceptable construct validity. Study 3



used structural equation modeling to examine the relationships among metacognitive control
strategies, intrinsic motivation, and lifelong physical activity tendencies, while also exploring
differences based on student background variables. Together, the three studies outline the
structure of PE metacognition and offer empirical evidence, contributing new insights for both

metacognition research and PE instructional practice.

Keywords: dual mechanisms of control, metacognitive ability, physical education, lifelong

physical activity tendency
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= - WA (intrinsic motivation)

P AR Sy 4% o B xR 32 % (Self-Determination Theory, SDT) ¥ #h4% st A (Deci &
Ryan, 2013) - Deci £2 Ryan (1985) 45 - SEBHK FEBETH L ENHZETH RGO A
AL R MIESMEIRBN SRR S B BP AN S KGRI o EAEE) AR BB R 6 4 Ao
BRI B RAAER FE VMM - feA 2R L E e#F4E M (Ryan & Deci, 2000) © K
EEMEALEHARTIIMEBRET BARI AR SHBEREERM A HFHIZAN
o ARMLERARTO LTS Hx— (Wanget al, 2024) - B F L EH 5%
T NAEGHKTEARAHEG RS ORE  HBEEENEEREBARKGER
(Oktadinata et al., 2024)

EARRET  NEBBRGIELEEXART T T BATH ARG BA Aok 8k
PERABAAR A - T B BRAR A PLIF 45 S 18y S IE M) o AR K 45 i Cuddihy £ A (2002)
PR A5 JB 84 AL R W fE 8944 & % (Intrinsic Motivation Inventory, short version, IMI-short) ]
FELEHFONEHHERMES > P EAZREZLLARTL2EGLENEEK -

W KRG EFEME (lifelong physical activity tendency)



KGEHRENMERAKTZETNERAH  RAZTATEREFEM—4
(Candy, 1991) - et ESLBE F A F AR P - L B AL G F 5% (Corbin, 2002) »
KEEEREN T BERAEGRAITAST T EZAHENEY T A G SRR 4

FLERARERER @EF N A% R (Corbin & Cardinal, 2008) - Jbf8 & R 18 £ E $)
B Fo BB AR BT > RRAEMTE EREFH L EE (Corbin et al., 2020; Deci &
Ryan,2013) - 4 & Ak 8IS R BB ARR AGTEE Y - e E£8 - F4 - M S
PEXGHEE - EANBELS : —  HEHYERBERAES ; — K EHRARE
REHAFEFERGR . = BHARARI BTG TR ESH L F 64T AMEE (Candy,
1991; Corbin et al., 2020; Ryan & Deci, 2000) ©

AR G EHROBENAZEHXERFTEEERTY  RRA RIS SR
TEHER BREHRABFTET PR TREN oI CEMERHETAZE - AR
%# Kirby % A (2010) Aism il 24 5 2 E 18 %, & % (Lifelong Learning Scale, LLS) - i#
ITHARERGT UHERARBEERTHREETR AL REEETHHE&S

EHaeAR 0 RZABK °
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FRE XRRIRH

AFERESROBEING o BB R FN4  WIROEL > B ERo L EEG
WK Z P o FEILERA RIS NIRRT R o BB R ENER
RroIE WA FT PR - 2 RRT M %R SHBAREREERE > UARTEMER
PR Z RN BT - FZHF RO RAE R XA ERNB LM RS LIHTE
Ik FUE S ERRAMALE PORAROBITHRER SN  LEFARFT LY

P 3 A BB H AR R Ko A AR AR LT AT AR R -

=

— Who o IERE R R I Z M

%?,

G E

s

méin%ﬂ

3

P ]

s

AR g b B Ao b BB X R AR IE A LN A G R I I 6B
A2 o LA R I — B ERGAREE N MRAASE T LSRR ENNEZ
SIEES  kex BN 2 W B RE (Atkinson & Shiffrin, 1971; Craik & Lockhart,
1972; Sternberg, R. & Sternberg, K., 2016) - B ¥ 5 # % % Atkinson ¥ Shiffrin (1971) Ff
R % EREEA (Modal Model) » #5222 & 3] 4 & R B 1% (sensory memory, SM) » &
#1321 (short-term memory, STM) Fufk Hizz & (long-term memory, LTM) » 3t A2 #3018 &
o A7 EAF RAL R A 69300 T By - LB 2-1 ° ROB LR - A A YN B ST R AL
FMF BN R Y R REY AT RERET N ES ERIIE - Ak Ak
AT F R E RIEMIDR - PR B AN MA R > BT A BHE R
(rehearsal) RARFF B - B EHMES » RF & —FERA TAETRAAETRE L

#% ¥ (Baddeley, 2000) - T4E /& (working memory, WM) Z4afAzei&e)—3 % 8 R
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R EAE BT E G R ROV LES) o HEPRR &L RBRERAE
1% 2 M EAR R A B A A E A 0 Bl & 455 K A 20 0% M K X £ 47 - Baddeley (2000)
o+ TAERBHNAEET AR RFRIENE - FBETHE RV LEE - T ALEE
WNIpEETHETHRAL A EAKRGGFHEL T UMBAE LR EREL
KRAL SR % E ) o

B 2-1

Atkinson # Shiffrin (1971) % &[5 7

N
S 4280318
B g ke N
T AEtE
= 32
| il Ry Yk F:Har
P | Y5 | | KA HY
B ‘4 Rk
sl
&R
BREH . —
A4
N, ) S/
¥R

B M 4L J& ¢ Atkinson, R. C., & Shiffrin, R. M. (1971). The control of short-term

memory. Scientific American, 225(2), 82-91.

AR I BRI AT T HF AR LSRR 4o £ F RFRRE
db & F 2R 8 LAAR R AT 69 A2 (Baddeley, 2000; Eysenck & Keane, 2015) - f2 3% 40i8 42 ¥ »
BAEE AR RN TUABERLEATR R T A &P s fotd s » MRRRI0R%
Rl —FikibiE —BR Pey A KRELAFALG (Flavell, 1987; Pintrich, 2000; Schraw &

Dennison, 1994) « {740 » £ F H 7T A F @ Z B I RjE (B REE FEEFEEH) KR

12



FHREEE K mRBNEORG o R E > 3% k%A &R #%3% % (metamemory)
M RREAEEL Y B  UBEREENE LS Sk BEe#A (Flavell, 1979) -

Craik #v Lockhart (1972) 4% i 64 & 3 & %32 3% (levels of processing theory) iE4F 4,31t
T R %k0iB A2 PAZ WA I 6B b IRAABR PR A NRE R RE GLLRE ey R
REGTREEABPAMEABERIREFIFF -T2 BRI YE AREENE

eI SRR Ko A E AR R E AR > ER A2 E L L AT R RE MR RIER R

i

DEEEREASE Y R RITEFE LY (Craik & Lockhart, 1972; Kuhn & Dean, 2004;
Martinez, 2006) -

# — ik » @1 Nelson 2 Narends (1990) 3= i $21% 3% S840 2 V148 B 698 & R AL XD
& (metamemory) ° LI Z2 X CIEE T AR R (Rio) B %R R - ATH 2 HE
BB AT IE G F 0945 R 4ok > Ao BR AT IR 69 KON RABARE /1~ AETS B Fo R R R 69 %
BothE AIRMBEARADFE AT ELRBERTHRARMER RBRIRSERAESN
W Bk B e (Flavell, 1996; Nelson & Narends, 1994) o 4% 3% & k3% 4| R B 3e Mk Rk
EZEMHRRODEDE - ISR LS BRI 4R BT T T SRR
I AL RG RAY R KRR R AR (B 2-2) Rz - F2BHTRREE X
R - R REAEELE T BR T ETEERAY - 2T AT 2B H 94T
Mny T 2B | (easeoflearning, EOL) » BApb Rk A5 AATHEL H Huk o Ll 52
BiRzth  LBHERIE" CioHB7 | (judgmentof learning, JOL) R Z Bekp] > £

WA TRER AP IoBEE RS2 % MRS 28 £ 0 &%y T4k | (feeling
of knowing, FOL) RiE#F R » ERBUHLEWEARREACRATHFLRE - ER A2
BEAER—BROHAE ¥ TRMFASEZGEAR - Bt ZREFTOL 252 L ERA
£ 8 %4 EOL » JOL #v FOL #94x % » f HAe sk A A5 R 692 8 R med Ml R H

B 2% (Muijs & Bokhove, 2020) -
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& 2-2

Nelson #2 Narends (1990) # 3321872 3%

Wt & R/ Fa

B A F I - Nelson, T. O., & Narens, L. (1990). Metamemory: A theoretical framework and

new findings. The Psychology of Learning and Motivation, 26,125-173.

SRR BRI MM ARERRBE ARG PAL Y HwfTER
B e S B A S R AR R IR A R4 - MR W R AT —BRPHETHEAE

2

PR AL BARBEEERERRIE AR R REHA A FER T - LR BHMER

e

BHEEUFTTRA EEOEOT > LA ARLP L0 @ R AR R 638 ko SRl o
— BB R

1% 3% 3 %o (meta-cognition) — &R B # M35 P 89 meta ¥ cognition - E  » " meta |
HEBRZERFTRERARRARERN T > K mEF 2 R% A ; M " cognition |
A & &AM & 89040t A (Flavell, 1979) 14 23% 3% 40 (metacognition) & 5 188 s ) R E
BTNAESERNIIEITAHNRS  HE FRIBRORBMEN - xF » & JohnFlavell
£ 20 5 70 FRRERFS > KA TRA " #HibouyRe | > BABAHAE FRA

ARG BARAIES > A5 REMEEAR 0 55 BB R ik (B E F3R408) T #2)

14



Fotg xR %o e (1B 88 ¥ K32 k0 78 B 0y 2 41) (Flavell, 1976) - 1% #> % 7t 1979 4 Flavell $#2
BT RREE T BB A | (model of cognitive monitoring) » - % 34 18 52 45 14T
RIFHBRTAENEIFEAGEE)  AEXRMGERELY PRS0 EERE &
X404k (metacognitive knowledge) » 1% 3% 34485k (metacognitive experiences) » B 1%
KAEF (goals or tasks) » LA & 4T %) 2, K ¥4 (actions or strategies) 48 Z1F A T %5 251 52 0y £
Ao BA @42 (B 2-3)-

& 2-3

Flavell (1979) 3340 ##7/

%:7\]3%‘:’ é/J a’img < > ,’fé%‘i%ﬁ%ﬂ ,4555/1‘2
A +
v A\ 4
TEC O | BRAAER

1= 18 A8 R &

B F IR : Flavell, J. H. (1979). Metacognition and cognitive monitoring: A new area of

cognitive-developmental inquiry. American Psychologist, 34(10), 906-911.

FESL A EBRF o AR R o kel A A C A B RMIEAR A TR0 BRNESR
BB FHEE RS B AL L ABBEERMHERRETNEENL2EITA
BISAEE o 1% - AN BARRERIEK > BREACA#ENSEE BAENER  BAZEIR
A T L a2 EEEREEA T A - B2 $EBAS Y BE FERTEEHT

FREA M RIFER (wffe > BE) X3 RABR RN B R BERGOBE
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AR T B R AR B ARG S B o AR - RIBE R A R0

fo ko 3% T B BAR AR E T 6914 3% R A0 8B 1 38 B B SR IR BB 69 2 B AT By kR
EEZRECHEBEVEEEAR Bt AMEEWMEL M- FEMAE G

fE /144 5] E A & 1 (Flavell, 1979) - 2.4 > Brown (1987) #14% R4t Bk L 9iE it

M PATIE S B BB G ML - BRI AR ko9 F A — R EE H 8 &304

AE1 B2 E R A RAI AR (B 2-4) o Wi 43k R 40 o A W AE FR L 69 AR B ¢ 340t fo

3#% (knowledge about cognition) #13%4uey3E & (regulation of cognition) « A7 » F =k %18

BHE FRsB 2228 AV SR E FEHRIERERERGFE MEREETH

Rp B B —F & BRI AG R RERE R FSHOPATIER - PR ENE (B

HiE g RS S EER) B GERERLN B RER) Fo3rE (HETERPARY

WE) RioRREARTAE - PR LB XD THEZSCBRZFHR ATz :

(—) 2R 4o b Jo 2k

1. *TRR##y (describable) : sb#A 4038 # T A o b & 3 A - Bldw » — AT HESE
RKelE ey koRk o 12 AR AAR SR R RR AT IR KT 4T -

2. 485E#) (stable) : sbiAAe KB FREBF R — 2 - — B EHKER L ERBE (W
BR) - MR GBI E A KRR FEARRLS) -

3. 5 dsdey (fallible) : 48 % s 43R T LR a0y > 230 J0BRREE G HHER - )

 ABVBE T RE 4R R AT AE B LR AR R RS B o

4. A6 (age dependent) : b #R 403 G 5 b o 8 BR 0 38 o M R SRR GY
BV BE °T A b9 1% %R ko ko 3R A TR - FEE R KRR > 2o F R EwtaB Y g -

(=)3%%a 3 B

1. R452 8 (unstable) : AR Ioahfe 1 (WA EHK PR T PR RSE) € R FERIEH

AR MmA ZBBEALAL -
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2. FR#ETFRiE) (not always statable) : 1B 82 ¥T A6 R & B R A A H Wi R 3 B AT
KAfTHAE B TRii2 > HAALNITATRAALT KB BHILHW AR -

3. AB¥HE L F# ey (relatively age independent) : S5 #2 64 18 5 45 4% FAEHS P 7T AEBA T
HEdrey B HAMAEN > MFRGBERAE AT TR TAE BB A6 B -

4. BURIMEFR 53 (task and situation dependent) @ 38 & 3740 84 55 ) IR BMER 69 E
Fo BRRIEHE - BB TRARIYERFRAARGAGNIES » BEASHGFELT
BpEE LA EH -

sz [ gt ol ) RARMEM  BRMAEFRERMER - M Aoy

FE R AB G IFIRIKIE ) - 3B A VT AL BRI AR & iE o 48 B AT K& X 3F Brown #9

Rk FER RS by o iAo R ho g B E B AR BB - BH R A A B BB RBENE

RO 15 XAk ko3 e BNER A M P H B B £ 2 E (Pintrich, 2002; Schraw

& Dennison, 1994; Veenman et al., 2006) °

B 2-4

Brown (1987) # #% 384042 7/

1% % 4o

A A

Whoth ok | ——>| Fhoay R
21:*21 TF 1L

T B 4 AT Pk
. AT
FEy 0]
% s 15 3L R

= BUAMERS
F‘E é’i} ’;& %
AR st

B F I - Brown, A. L. (1987). Metacognition, executive control, self-regulation, and other
more mysterious mechanisms. In F. E. Weinert & R. Kluwe (Eds.), Metacognition, motivation,

and understanding (pp. 65-116). Erlbaum.
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Jacobs 2 Paris(1987) 2 7 A —F R E 414 X WAL HAEZ » WA B XN LIt :
¥4 ah B R34 (self-appraisal of cognition) Fu¥t3W 408y B 4% & 32 (self-management
of cognition) 18 X &k (B 2-5) > ARfe A RIFET » BFAEREE HFR0ER
) % %0 (awareness) » 7 LA — Fdm o A = A AR 69 £o B 0 PRI M Fo Bk (descriptive
knowledge) : B FIHEH FHOMUEER > CHEFE MO ERPRAUE  BFML
3 (procedural knowledge) : 45 1Bl 3% H 4o fTE R £ H Reg o) T BIUTH T L BIEHAAE W
FEFRRE QT ik R RFFBE - FMR - Reg Bl E > BT R
AR T e 2T kefTL s AR 403 (conditional knowledge) : O] 3F A2 5 4o
eI - TR RAB R AT B A RAEATHE N DU B A R 00 5 E Res - B AR
RGAREEBIEFIRT A M > Bp T A BB XA B ) 69503l - 3R %ot B R EIE
d o, AR A E B A B e S 0 £ B H R =B » ¢ T2 (planning) :
BB A AR R Z AT AT OO M 82 - O RXECBRMEFRTH RS B
(evaluation) : £ 2 H @R T - EMIFERE A THEBEfok > EIREE E e R3]
BT HP @808 KA B RRE  RERAEN R LEZE  FE (regulation) :
BARBFRERALLE RBNIT AN > O BRSSP E T ARG TR T E RS

PAJEH R B 89 3B (Jacobs & Paris, 1987; Schraw, 2001) -



& 2-5

Jacobs ¥z Paris (1987) # 3% 3840t 7/

[t P 4ok

| A&y B BFE A2 -k So 3k

R Tk

2
1% X 3 4o

—| Rty B REE B pr

BAHE IR - Jacobs, J. E., & Paris, S. G. (1987). Children's metacognition about reading: The
role of the self-appraisal of cognition. In F. E. Weinert & R. Kluwe (Eds.), Metacognition,

motivation, and understanding (pp. 101-117). Springer.

G 2 1% 3% 20 4o 64 24 E 3 454 212 » Nelson #2 Narens (1990) 3% ol 332 #2414 3% 30 40
BB RET —EHHHAAEET R AEZR T 7% H2 E 88 P68 IE (monitoring)
FuiEH] (control) MAEAZ-GIR4 » 45 H LiBAZ T LA JE AN SMBEARIR o AR 6 X 45
e (1) GBI HRERHaCEEERNIFAEARE  FRUZERREENE R
PR (2) EH AIRBEELEBRTEFOZEFALRSZE RE Q) EEREA A EE
ANEE » &TRZERADECAAR  wHFE B2 FHE 4 LUK B
Fodk bl o) @AZ T A S B REE > 02T BT  RRAFIMRRARZ L
F ([ 2-6)°3% A S A 4R s Ak o A B R R X ZAFA #4388 R (meta-level)
Fo¥t %8 R (object-level) - 42k /B R AASEE Y B TR4E B e sokA BB S @
HER R AT REITFERE0EE) > BRI - BiE > TRARRFEH X
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J& R 6yt o ABREARYE B IR PR AT 6B AT R B AR o dEH] 0 R RFEIE K
RARE G AAF A R HH R R T 6930k T E T EE AR o b — R R EE AN
FHEZ PRAAERAEZENEMBE (BE P 2l RFRE) BiFEEsar
TR G o sbI > IR A BN AR AR TR BRI B T e E R B R
P R R R I L B sk (Nelson & Narens, 1990; Nelson & Narens, 1994) o

E 2-6

Nelson #2 Narens (1990) # 3% 8428 7/

1% 3%

fTBE ~ BT B4 fT

e 2] e SR w bl Sk B e
HR2ER
(L&)

BAHF S - Nelson, T. O., & Narens, L. (1990). Metamemory: A theoretical framework and

new findings. The Psychology of Learning and Motivation, 26,125-173.

7 — AR GR B R RGBT E R ARKZ — > Al & Schraw $2 Dennison (1994)
e 15 x40 B3k e A (model of metacognitive awareness) o B & 6,35 40403k (¥
BOEEBEm RBGIER) Ri PG (T BERE  EH AL T2 E8
#2) 0 BB BRI BB TR L LY Rk fuss R o HIE4 9 Jacobs ¥ Paris (1987) 42
& a9 S AL o MR Ao ko Fe R A B B A BT R o ATE > A BRI M Ao 2
F M fo i fo it M Aok sk, 5 12 0 AR E B fuit4b ey R (Schraw & Dennison,

1994; Schraw, 1998) -
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= 2-7

Schraw # Dennison (1994) # %2840 7/

T oo
R b o 3
$2 b do
e do

1% 3% 3RS

EEE T
i
[

EEd

B A F IR Schraw, G., & Dennison, R. S. (1994). Assessing metacognitive awareness.

Contemporary Educational Psychology, 19(4), 460—475.

LB HE R R BRw RARE R P A S AR RMER T - SEREY

RECE—FHTTEEBR TR0 S T EGENE > DT AZHHZ XA 0MSH

%21
CEEC e
2% ik " £

Flavell (1979) #43% R 4nfosk » 43XV L B AN$ B &R 4o A2 o) EMAIEH
B~ BAZRAEFR  ATE R
Brown (1987) 34084403 + 3040893 & B B H ke 1~ 2 Reg Aok
H ey FE AR o
Jacobs & Paris #3040 ) B H3TFE: Rt i EME A OS2 Y 826D i fe 5|

(1987) o AP MEAOER > AR AR o AR
RrodhBREE HE B
FEE

(/T R)
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% 2-1 (%A R)
# B T F f B

Cross & HFRFokoE > BRARIAEH PFEXHACEFEF TG
Paris (1988) WAIEHIAE S -

Nelson & WIRR -HERR B i BEREYHE FRi0BE 0B ol S
Narens (1990)  #| AiE

Schraw & FWhokodk Rt sedk RS ERHESLVERNER LA
Dennison Foik ~ AR LB o P B I F AL RTE -
(1994) WA At E > BIE RS

Hennessey BRETH - MAENEH 28 ERHEATEZHIR - BMAEINEN
(1999) By R BBEXER B RoBROHBEE  XEHA

BB B R EEY
Kuhn & Dean B &/ & %4 HE RE BEAMGERASEY LELM4E

(2004)
Martinez BRER  HAGEH > RE 1B 3% 4 B2y B d Fud ] o
(2006)

BRI R AE BATEAE

WL A Rk Ak BEA S A B S E A 0 BRI R MIE R R L RAE
BEd LBz ey T Br  Fo T 2B | 484 (Flavell, 1979; Schraw & Dennison, 1994) - £
F P ¥4 3% R A0 AE 22 4 #8 2 B 5] 9] 4v > Brown (1987) #2 Cross ¥ Paris (1988) 332 &
H2EEHN Rso Fof FEH fe ) RS Y ey EF sk Jacobs #1 Paris (1987)
A Schraw §2 Dennison (1994) 35§30 40430 A" Rt 4o T A M L fol 15
PP S0k | 0 AIEAFEREASE Y P ey E A K= - Kuhn #2 Dean (2004) #v Martinez
(2006) Az % RiouyErEE R T - RAERER T A" BiE FT A AT R

B fTAT R ZERAME -
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= BRRAE G RAEHEE R
2B B £ % % B € (National Research Council) 42 2000 &3k 2 & » 4% %040

89 @A AT 3 dm ) 3 45 ) TRSAIRRGR A B BL % JE 605 B A& (self-regulation) FE 7o
BEARZEHRAHHACHZELRRFNECZEHE  HRELZENER > IRKETE
B ROBE I AL K wk DU f5 E 4432 (NRC, 2000) - Pintrich % A (2000) #2 #8988 RFH L B 1E
¥ (self-regulated learning theory, SRL) » %% A RFAHF A — B X HHahidfz » LEH AR

EHRALE AL MAEEEHLERE  RERELE £H - 1§ SRL o4 m @
EEME - REESE Fhof] BERBRLH TP E L LT Ak o AT S8zt &
(forethought and planning activation) : A7 & ~ #L.E3| S B & S B 2 8 4 1 ey a2
1 EARRE  BEFRUEfo 14 X W40 09 L E) (Pintrich, 2004) - X & B AZ 5 45 H4
EEFEER G c BARNEBE e E2 YA HERBRAMIZANS S (Pintrich et
al., 2000) - M B A RFH REXRAENNLEH > BFSABITESATRER
B3 8 > 3438 A RIEP R A KRBT F ReE > 3 2| HE B 8838 X 69 4038 (Pintrich,
2004) o 3803 B RBE B IR S0 kol Rk > IE IR F MR ol A ART %

Erfiid A RRBLEY R DRARLGNEE RS LAEBRZERE AT E
EFER GBI BAAB R DR RE CHHERAES L F X - lR%AE
BOBFAE R 3 SR B3R 0 MR & K 4% 8 Hdlr (Schunk & Zimmerman, 2008; Zimmerman,
2009) -

B YEMS B (monitoring) : £ F KX APATE B EHBRFTHERITACHETEE -
FAER RS ol EIE > RaoReg) REFREIPRSEE - WBEET R LR 4
e R EA BRI RE R AR AR (Flavell, 1979) - g2 F L EE A TERIE
BHayhr XoF > a0 8 TR REIT A RFVET - B3R358 A8 2 F H A3 H 40 A

84042 (Zimmerman, 2009) © fl4o » S A A RITHBREFREEETHERR > o
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BRECGEZESHFT R THRER B THRERIEZHF TG EZRM T KREF
PRAFIFERE RS 2 B P RE AR FTHEE Y | > Ad A RAG T BAER P 0 R
DR G 8F % (Flavell, 1979 ; Zimmerman & Schunk, 2012) -

RIS (control) : 2B FRIFEILAMIFHEE  EHHLATHREETAMR
W8 LE A E B AR LB RO B H A KR S AT S 10 B AR R S o 15 R K0 T E B
QEH A MG A BB FEHRALT  FRIEERAR S CHERRA LR

A H FBIE X 4% (Zimmerman, 2000) o RfuitH|FoB G B — 0 R FREE S

@

& M BAE 30 Fo R s AR 20 % ~ B 8 fu B R AF R (Pintrich, 2004) o 4] 4o » f2 4R &£ X 85

FATRGETH A TABKNTREEZRER  RFBFTHEGOE T FEE
A TR § A TR AL RR AL A BEKEFFR > LA EH AT RETT REFEFENK

WK F R PIR S RER RV Keyra s (Pintrich, 2004; Zimmerman, 2000) °
REFs £ (reflection) : 28 H A X REFEH LA THRRLETRES G
FRAE ) BE AR A Rk AR 69 52 B 4T A Fw %98 (Pintrich, 2000; Schunk & Zimmerman, 2008) - £
BRAGAENE G 8 THRILEATIHE A0 40 ALLEL - bk A BI 3] BIRJE 6933
s MAKEIB O B RS S BAT By BB E T EARET S B RAEATFENY A B
(Schunk, 2012) © fs4w » f£ RIRBEERLE Y > A THEIRE TAEGHY ERRARL
REMBIEBZNME  TREFHREIGT - RBREL P LARET —IFLLEY
2 E BAR > dojwik 2 R R Ao BF M 00 HI T - A 4B EAY B ERE 3 E] (Zimmerman &

Schunk, 2012; Schunk & Zimmerman, 2008; Paris, S. & Paris, A., 2001) -
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&= 2-8

Pintrich (2000) £ # 75

il

i 5 52 7%

B HF &« Pintrich, P. R. (2000). The role of goal orientation in self-regulated learning. In M

Boekaerts, P. R. Pintrich, & M. Zeidner (Eds.), Handbook of self-regulation. Academic Press
NeEmz— o B R4 A K

BB B R P E R BB ERT REBE
AR AE ) 698 8 H e D H IR - BB EAT A R KMES F 4R (Pintrich, 2000) °
o BRAFREANCAMNZE SR H P AR RE SR B2 TRABEEAL RS
WA BT B BAFEN L E LI ARSI W ERLS
12 (Zimmerman, 2002) « # 4% 3% 340 /L B K
T Ko o) B B

BB AR

AR PI#E (Schunk, 2002)
B RSB AE L
R R £ 816 A RFEG R

BATA » REFHAEE
B EAZ T AT Y A
HNZEERAZERAREHZENBREAELZER
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B BRVHEHFTFHERE

—  BAIBRAHFTEETZEAR

BRI RAE R H BB B & B B2 eI AR H] > BB S TA k0 0 3E £
YHREFAMN - FTROMASESERE A EF (critical thinking) ~ B %
(motivation) AR B FK & % (Flavell, 1979; Schraw & Moshman, 1995) - 4% 3% 3218 4% 0 A
RARXR I TR > B BIEEAERE RE BRI E ML A & (Schneider &
Lockl, 2002) - f& Drigas % A (2022) # %+ » :EH JE# T (virtual reality, VR) &
iTE) App R 2 A BT R FRR IR BRAEER LA TR REE > LN REAR
BRI & MR B H 2 MR - Desoete #1 Craene (2019) 4 M K ] £ 4 SRug $ $1 2 £
oyt & R A A R RS ey N2 A R B RRE T R E SN RE
FABRAYREIE RS d - ShATRRLRENRAESEL LWL B B4
ZERKFEVIAR - MALAEEEL BB R R oL HOA R T YT FEART
HEWMEZ MBI E5RFIE R R ARSI AL A M B E o Rivas £ A (2022) ey 5}
R > BBRERLINR - BV AL AR B E e o LR
%3RS RS BRADLF L B A2 00 F B o Pereles £ A (2024) AEFEIRF PHETH
HETE R B T AR R ATHARE AR AR FAEENE B ARE A
MR THHEFZ RSN - BRI H BT BEREA HE A R R RLIFE THRY
IH O GREETERRER I RB 2 A £ DHA A PN BEHETRE
WE R > B LAAFLLEPHME P ABE AR R A% E S (von Thienen et al.,
2023) - Kavousi % A (2020) #| M 44 x30 4094k A fe 3kt B4 @82 P oy Rk > Ba 538
3% T Sk P REAR LAY AE

SERHBIABAGZERNZHMGCESERARTHEET RSN EEH

EAE R REA AR 15 3% 040 R RS £ 3L (Athens, 2023; Imhof et al., 2024; Saks,
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2024) e B B 0L B E A I E L A BB R RIS A AES B PR AT HME K
M (Vladimir et al., 2019) - 14 3% R 40 R FHEEE 60 B HRAAAE S @A ERSIER » THE
oA At S BB RE W REHRHIE bt ) o Hayat %

A (2020) RE > HERKAENEZAZLRZREMBBRAZTERY » T4 RHNBHHF

o

B BHEMEERAMMEMIGBRERLENEE T REFAENER - KAWL
o2 M AL EIEREIESE  FERABRAGT 2 ENEZ AR Y LB
A B FRI S E o AR A ER BIRR ek R S R (Zhengetal,, 2023)
i% i@ Pekrun #9372 4] —E @ 32 3% (control-value theory, CVT) IE%F7] LA AR FR 1 4% 144 3% 32
fp B FEENFH e RBPE R ol PR RHMBELZESLELRRA - BmT 2 £y
15 & B4 A Rl e R X R F A E @ AR B 1L - § 2 AR E@RBERAE - M EAT
E B ATIEAGY B # o & B (Hayat et al., 2020; Pekrun, 2006) © 1% » fE44 %30 4080 4% 7
Z M AR e E48 B (Mevarech & Paz-Baruch, 2022) - 3 % A R AT » 14 3% 3040 7] LA

HphER Ak A AR B P IRITA BIP A RS > AR I A AR

s

o FTREARPDFREROCHEFS BRI ETRERF AR EHER FOERRG
# 24 (Anderson, & Haney, 2021; Jiaetal., 2019; Jiang et al., 2023) - 42 & A LA REF -
BRI BT THEREARAZLR - L2 B BER R LR BT HR R0 8
E2HEN -

% 2-2

14 3% 38 A0 .78 F #E o e 2

W 2% A8 B A 4R
#%3%3e% Schneider & Lockl (2002); Drigas et {2 %08 RE 2 A A2 E R
al. (2022); Desoete & Craene (2019)  fZAERA VB EAR L E RS -
(8 TFR)

27



& 2-2 (%7

o
=
Eﬁ_li‘\

7% 3R 8 A 1218 [ e B B

W& 2k A8 BAR AR

L) B Halpern (1998); Schraw (2001); Rivas & @44 3% 04094k » 24 £ 0 &
et al. (2022) P RAET B e AR SRR AR o

® G

%3 &= von Thienen et al. (2023); Kavousi et E R AR Ao Rk 2 A ¥
al. (2020); Athens, (2023); Imhof et al. A& 4E3% 3 P AE8F - AEETRE ~ 3R
(2024); Saks (2024) oy Rk o

e

s

Athens (2023); Imhof et al. (2024); MR NEE X A RAN AR
Saks (2024); Vladimir et al. (2019) Hhho g R EE RR -

g
it
g
B

Hayat et al. (2020) 18 X RFAAE J) A I R Av 1
o 58 B RBAEN S A B REFE

BARY -

uing
~
53
=
[Qul

"y Zheng et al. (2023) I &R B BRI E R - R
" VS LTI T C TS
R o
g Anderson, & Haney (2021); Jia et %34T AN Bh A A A 3 R
al.(2019); Jiang et al. (2023) RAAR KGR T AT B BIFE AR
R

BN BIE BATRIE -

%R RFAE B —FE RS R A B AR ZAZER R REEXEE T |
(Steiner, 2021) - £ % A4 R CEZ AN S EEHABR  BTIEEHT ~ L
oot 2 R H AL ARG 3] BT A M - A2 E Y P Desoete #1 De Craene (2019) #4
XFREIRE > 53R T ER AR RGN PAEARPZEEFTERRI /AN E LB EETER
Fr & 5ol AR R B 2 AR M B AR o AL S F ARk - Thomas (2012) AR %45 » &%k A%
Rk by JE A N2 A BB EMS T o E R B3R L RAE TR E A AR SR8
BEHOPREBEREY ABTL2E I 0 ARV RRERCBEEIRAPELSLEN

ET TR 3R 3E - B AL (Chen et al., 2023; Hofer & Spechtenhauser, 2024; Xu & Zhu,
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2024) - £ ¥ 4448 3% » Concina (2019) #9#F 2 EH - ERAK XA RB LA B A K
BB RERE FEA B B HELEE EMRZHERRR - MAMFTARS @
Murray $2 Napper-Owen (2022) &9#t%c45 h > #6509 B R E A AL RO 2 A £
BVYOERBRILRERAZHINZALAZANE AREF LA L TREEY BREITEE
ek o £ STEAM #H + » /N84 £ 541 STEAM RA205 69 A RAH 2 F AN > FER
S TS 8 R RAE THMEHE BN R AEER (Lopez
Carrillo etal., 2024) - F§ £ 7 % 89 $ AL R & RAL » B3R RA ER OB T HERASA
SRR B E2E T @OBAMER - EEHGARERERE - ER LRI RE Y
SELAZEURERTHRRALEHANETRE  BARARAZEMOHE T FHZTE
R Ao 8 P R B A B E
Z ARy 2 R ek

BRI B RS > Rl B2 B X B A RAG LN > FhEEH
feiBiz P E @ E Birfeirbis s AT A S Y (Pintrich, 2000) - 4+ £ 4
ZHPIH BB ICR P L CRE T 5485 #3K - #lho Cross #v Paris (1988)
TR AFE IR A2 AR %03k o Schraw (1998) ZH A S P T L A
BANE BREXAFEFE  AFETARILTRAANMART HELE GRS
FBEH X o Wbk AL by FIREAR R R w& o Schraw (2001) B =F48 2 F TAF & R 4R 32
koo 1% 3% 3040 64 BH BE 2022 % 9% o Gidalevich #v Kramarski (2017) 22 25 7T 424 % 2% 3% 40 P
RS EE P05 RPN SRR - PR X FLEB

@

\q_

AR B RAZ AT R BATRE - BH ST TAERTAEEA 09 Re& Ry 7k > A BB
BAMa RERE A, NIEd © kik - R RRT] T2 AR A MR B AR » ABE
ABBA B SRS F T hodk o F SR A LE R 0 T OME A SR Y Y AR R R R o

fe 69 %5 & (De Backer et al., 2021; Jarvela et al., 2021; Molenaar et al., 2014; Ramdani &
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Susilo, 2022; Vauras et al., 2021; Wismath & Orr, 2015) = Schraw (2001) 45 & » /NS5 A4FT

N

f¢ 3 1a] %5 & & (zone of proximal development, ZPD) 7K -F 484 &4 Bl 45 £ B 41 » 447

\

&4

Iy

4

&

(i

m~

45 E SR AE S 5 8 A R e 4R ZL A% $t - Ramdani $2 Susilo (2022) £ 2000 4 £ 2021

I

o) UK BATEVRR - RTS8 HIL A B4k Al M B Ao SRR BREA A D
o

4

2
=]

RE S BRSEEHBERRIHENTERRN AR EE 870 sbsh » Edo
De Backer % A (2021) 46 & » &548AL L4 F0 R M X35 00308 Kok o T AL/ i 515
LU LY L ARE RS0 R4 R R R E o Jarveld F A (2021) RISR A - AL G5
B TR R A WAL ZAR B R RS A AR E P B KRG AALE
Foh@Az > TURE R Y RAEE -

B RAGREERBADI G REBYRBHELS T ABHE (direct
approach) #v 4% (indirect approach) (Muijs & Bokhove, 2020) - B H# 2% » 3569 &
HEPA EMHIT LA A RAG LY B XA R MEXT o5 A EEf RS-
& FA ISP % #% (implicit instruction) B9 2465 » @A BT A7 dn (R BB O ) BT
HE R eEREAMILTRMB N B M T BAMEHS (explicit instruction) » R
RO GRS ZARREREROEE RS v E C RRAREZM (Dole, 2000) -
P BEME AL S 09 38T 30 R S Bl B BRI RIRK > MR RER A A AR A0 RAEE C B RR
M & TRBRERTESLENEGF k&S (Calislectal,2011) o RIEH 2 - AR 45
HEFZBEIABROPERRIRLHARE  RUEPALLE PREAG RS - R
BHLP2HORFATTARTH ROV ER CRHARSAMER)  THB GRS
(e 2067 R 4B  F W B IET) RS E (AR TSR REETHR) - ARFHHE
HE B (RERGGERIE XL LT BAT) 44 R B P E T 2HE 0T 2

@ ¥R E 2 A R EYME R A T R sk (Muijs & Bokhove, 2020) -
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Ao HABA R R Ik R P - BE R AR B G Ltk e) e
71 » 44 d Kelley #1 Clausen-Grace (2008) A74% H 6915 %W fo 2 HE 2 (metacognitive
teaching framework, MTF) » #2 47 2 317 K] 3% 32 A7 64 202 Rk 128 89 J& FA RAE PR B 3% »
BREERANESE  HAE2RAECHEEHB (Ader, 2013; Desoete & De Craene, 2019;
Kelley & Clausen-Grace, 2007) » JbAE 42 £ P9 R A FEHEF 23T 2 A B XV R R A2
RBfTH B R ARAH B H 2 E T g RBAIEHIE S o 2P B IO R BI040
SRS BREERBFAEDS B TR METEE » RRLTER Sl T R AR T
BA @Az DAEARE AT H BOR AT R RS BEIR R BT o Bk &4 5] 38R
Who R IER > GIETAR - IR E R RRBACA L TR AR b d Rl
RILHPIBEMRGAES > LE 29 -
= 2-9

Kelley & Clausen-Grace (2008) # 7% 28 4o 2t 4% 42

A AL R ek
1% % B s 2

B &P N

B AR ks

BFHE IR - Kelley, M., & Clausen-Grace, N. (2008). Ensuring transfer of strategies by using a

metacognitive teaching framework. Voices from the Middle, 15(4), 23-31.
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£ MTF ARZE ¥ > EF A &AW 5 X H24  URBEEIHZAEY

B o 8 BAEN S EIRE BARRE A RGBT A A P18 LB 338 k0 8y

2 H k% (Kelley & Clausen-Grace, 2008) » % 7 ALIEAT T E B0 2345 > R &
¥ MTF R B ENEAEARNZEFEEZENEE REa 24 HFBMEELSH
1o @ AR D B AEF AT H f B R RS (Kelley & Clausen-Grace, 2008) » 3 % ##
AR FAMIFBE ) E M ABB S A A Ro&Fo 5 L6945 M 14k k& (Greene, 2021;
Schneider & Lockl, 2002; Tanner, 2012) «

I 5 B2 8 A e R BT B3R Ao 4R TR RO AL 2 09 JE A P - Guo
(2022) 4R R IFE T T 44 3% 38 4042 5= (metacognitive prompts) f£ & % 45 81 2 8 B 15+ 1Y
JER RN AZERTREN B TEANE RAG LB EEH L E R R -Rum # Ismail
(2017) BYFR AR ETREHBI 2B TP RSB XN H PSR A KT LT EABEN
B BBBERAIRXE  RERT > BRFIE  aRER ARG EEL AL
W EMBEAZEUT A USSR E R FH 830 21E AR ZR L2 R
REZWBQOYALEBBLE R FE T P4 QB XD BT 20 A &L
R Ay Reg ke (strategic knowledge) : 35 2 A # £ H 0 B A Rek ey T M (Pintrich,
2002) - H R > 1EF A8k (task knowledge) : 5 HEFH A H B Im 6408k - URLEATHERE
B 5L F 7T SA AR B 32 8k 5wt o XAE AR, 8614 69 %ok (Pintrich, 2002) - B 7 442 % 48 %5 4

g R EAEAF R ho A~ AT BF ~ B AT LA BAERAE JE A 33 4k R 98 64 403 (Veenman et al.,
2006) - 3 #% - B 4o (self-knowledge) : 454 A& H304ot) — M43 > URHBAR H
A40 & ey T (Pintrich, 2002) o
= BERRR B REGEE

BRI R B S BENRE - FHEENENE - UBARIEE M L i 6 R

\

AL ERERESANELT AR LA F - F8 > 284

m‘ﬂ

H

B RSB BIRHIF
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(Flavell, 1979; Pintrich, 2000; Veenman et al., 2006; Zimmerman, 2002) o [ Z & % 897N\ >

b

WBEMBLEPERF  HEH L RERMNEZZEMH BT RRAT THE 4

m

B rea RAGIEY - ety 2AGLBE R XF e

E

YRR ELE A2 E Sk 15 3% R Ao fE 1 85 & o 194w » Anyichie & A (2023) #

ha

% AXALH F oy NEARITA RGP E BE TR RER RERE TR X
Freg B g - bmen 8 B IEH B BBl o9& o Gray £ A (2020) #i8
HGERN RS RREAALETHEAEALSH STEM 28 Loy L&~ g
2k fr S A 8 XACAB AR S B9 REE B 0T BUAE S E HE A 14 R0 R R AR I
FEMR  BEFRTHALZTREF TS R EM UL £ R - sbih - e SUEH
FEMBEPEZZALAZE R R T A KREEFAG AN > B Gold (2021) &9#F T H
TR ENUCE O ABEREVE R AL ERERTNLAE B E— T
19 0 15 3R 3R Ko B R 3 AR B A

N5 R A R LR 2 B e B 14— B 212 F 169 538 > Delager £ A (2005)
WY RA - BBRI LB N EREREZESL > BELAF S EERAR RO S
FABTEAZET AN SHBAGHGHEELZE BERE B FIEENAL

HERABMARELERT BRI ERRERNFEREL THHTRRREE
% (Haberkorn et al., 2014; Mok et al., 2024) - 3% Bl #( % %% B € (Education Endowment
Foundation, EEF) # 2018 4 #9534 & 57 » BpE R 4 E 4 he 5 91 % #1434 30 ko fw B
WEHATE » CHHBARX TR E &6 A (Quigley et al., 2018) - Annevirta ¥
Vauras (2001) &4 EHRALET 196 & 6 RE 9 R F o9& Ao sosR ey 1R - B 45
HNRERENBRAER SRR B2 FRBEEERE X B2 Y EARNR
WR B HAE T T BRR A o Mok F A (2024) 4B B EIEE F 5870 £/ E A

REMRARBITRZR R R AL - ERBET > BN AR R E TR T &
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ZBTHRARRAZYEL - BA > THHF T 3] @M P E KR ko kiR E
Wi B ARG E D EFE MR F D FNBR RN B2 B ERE P %
FH AR E RebAE A0 B KRB @ 0 4o Foumany ¥ A (2014) £3%&38 T #4330 4o i
FoEoEmBEZ MG F0EB R ) AEARER D P SIER A -
Palmer % A (2014) #£31 7 18 £ 84 AL R A W14 X D405 FR L B » BRME

EFHEE FRELANLACATRARTRFERFLFRBALRIK - AHBY L
McWilliams % A (2023) #regsr XA BAER SRE T REA R H & om FEb &R0
Jd B ERAMBEETRANBRE  BEFET Lot - FRFAHIFNEZ RS0
MEREHBERREMRIFRALT  EARCHEEFEREEMTHE - FF L A0 R

BEE A B FE R F AN A L R WA B E o T R RSB R 00

&
o

fe kB £ B 145 2530 4o 8 Bl 44  Salas-Sender % A (2020) #3 B koo A2
% AFRENNRIL O R IEAFAEIRE £ B o oM A RAR 0938 50 3R B o B 45 42 %1 5 | R AR
WM o 42 COVID-19 J& 15 #A K] - Santos F A (2024) #& FH 7 69 £ #ATHRELE
MAELEHGAL  BREMEAE AL AR T BAREN XN ERF RGNS 4R
FE LR R A0 AE S A ATIRIT - Lemieux # A (2019) B R R B 7 £ 24T B AR G &
fEH% F ) FGR Ko FI BT Fo B IR R B R A M AEKR IR e A8 M R Bt /AT B4 -
Acar-Erdol #2 Akin-Arikan (2022) £ BI3E 2RO ARER » AR EREL BN
P T AR R ke Re& 4R R AR ME S B R X R 2B E AP R o LT o M)
BB R EZREY > AL eRBSERNEZRHABIREFRABE - &AL
BRARBERZSHATVE FEELEE-—BETNER RREFEATIHE L,

EAE 5 TH EHB R DN BE T2 A ERILNIE R DB LR R -
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LEIRN& Rt b LR
WFR o HF AR RAMAILEE (personalized learning) » Bl 7X R F] £ F & B
XALER S AR ZEERAZER > MER S ANEEREMAER (Bl Gazi &
Ibrahimi, 2024; Oyeetal.,2024) - £ F X F » LEE AR AR XD Io Rog a5y B £ £
AR E R BEZ R - Chevalier £ A (2015) AW 4oib @ #2004 » A PUTHE
#] (executive control) #J& ¥ 6914 3% W40 42 (metacognitive processes) » i% i@ 4T 4 B3
PLAP S FRIEAR  BRE L E AR F IS R Ao T ATBE 42 4] (proactive control) 3%
RMEMEFER] (reactive control) < %A K35 i - & L& MEETR B 09 R4 hl F Ko > g
BEEREK > M EHL XKW R R (metacognitive decisions) (Braver, 2012;
Chevalier et al., 2015) o Chevalier % A (2015) 4k /A sk # & 3¢ 4] #% 4]/ 42 22 (Dual
Mechanisms of Control) #4514 3% 304w ki uk it — 5 & 5 A w42 A £ (Braver, 2012; Braver et
al., 2007) - & % » ATBE M4 3% 340 (proactive metacognition) : 3518 52 A& £ 78 8] Bp 45 55 4
B FEF > BRATER R B RRFETE T ROGVE - A BAToEMIES - ERELEE
A5 B 46 AT BP - AT 4 - JA3R 5 8B (Braver, 2012) » 7R3 » sk b5 R AT 4R 3 &
% (Lateral Prefrontal Cortex, PFC) KB4 BAZ A M a9 8 > EFEIRAT A REH A 3L
HH R FERSY IR E e oAE T RIEML RXB 40 (reactive metacognition) :
— AR RS TIRG A EBITAEN R RE - HATE 4L CRE R RGM 4T
o A B A B A R SRR S A SR o 3 A E T RO AT SR 3 A AT By B 3R
K J& (Braver, 2012; Marklund & Persson, 2012) - Braver (2012) 354 > £ B £ Z & ¥ >
EIBY FE 2 JE Rl AT BE M4 H]) (14w » K RTO3LZEAT - 4RAT B4R 8 H 30 38) LR JEME
# (Flhe > IRE PEERFFIETE L - RFEAHES @) RAHBIYITE  sL9h > bk
PRI RS BESEAR - IR EES > MAEBRBEEIRERBERERE

MEAME S L&23-
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* 2-3

gl Tl p:

i AT BE M 1% 3% 30 4o BE 1R 3K 3R 4

(223 EF 2 AT (EEE) P MR (FUTEER)

& EHRATEHHEAT » EHR EFRITFREREL  BE K
2 > AR LA E R B, 3 3 B

MeeiT A  FARIMER  REBAR > EE REEE - PRAMNE - S8
R o % REB R e

B #) RARDFE -~ BRYFEE  FHEETRCTRGITE - #IT
Mo XL ABEATTITEAR B RFR B

#WAM  EERHEERREMNEBE  BTEBLURE S EREET
B BIRAERS RIE 159U E 75 R o) By AR F

WAL BMEFRE L BEAEARBERREERESEEFRAMNIEHEX
RARAPIAL - E—RERTHRANEARB RO RBERS R HEREIHRTREEE
Wik MR A A4 48 /1 (Chiew & Braver, 2013) o B&ah 48 #1251 % R B FLIE 7R
(pupil dilation) &4 3 - 8 R IAIZ B) L E W R E ERFRRIEHEB 695 - &
BEARAR R EMEYE H] 95 %) A TAR R R B ey AT BE 142 4] (Cepeda et al., 2013; Lucenet
& Blaye, 2014; Vallesi & Shallice, 2007) - #t % & — 45 » BHEEH] Reg ey g 484
6 RAEA  MATEMIERGBERCHEEZEF ) Fo#l (Andrews-Hanna et al., 2011;
Chevalieretal.,2014) - 482 F » F# /060 3 RV EBIRBRIELES » HERE 2 —
A ITAEREREOMRAF] - FERATEMIEH 69 JE A < R (Chevalier et al., 2013) o 4kt A
BHERAY BN HFEEE (11112 R) MEFRERADLTRORA > TRELR
HATREIEFEA I ETEZTD®R - Af > T ELERRLTRELHGMS  EL2EED

X PG DA EE R A A R s R o BB AR

36



#% 3% 30401 3R (metacognitive coordination hypothesis) ¥ & {5 £ 3118 52 4= & %
AR 0B AT F > Jo AT WA R B g4 Bl - A R RS H Ak (Berger & Adolph,
2007; Crowley & Siegler, 1993) - f£sbif2 ¥ > BEM A EF EEFBTHRS » EFEE

BBz AR RS AR E KA (Siegler, 2007) - % FiigE - ¥R Y R
TR ) SRms A BAE N B 69 B AR AL B 4 TR F bR MPUT RE S § AT
% K #y Reg (Lemaire & Brun, 2014) o # 45 sL3REANAKF 3L » T H B HIE AL %
(Control-Value Theory, CVT) (Pekrun, 2006) % Au ik #2#2 - CVT 32 % » £ 3% 445 & (control
beliefs) + - B3 FEARIFAEF T REBIFB T OIEH Reg CoarsEE R EEIES]); B
FAR A 3P4 (value appraisal) 2f % > B PN AGBE (BB RAABE (RRA
R) EMREEEEANY N EEREITE B IS (Pekrun & Perry, 2014) © 42 LA - 11

2 12 RS VH A QEHPEF R - AT AN B RE MR R ko3 F K ] 09 B ik

mﬂ}

TR LERBEPE XU EE G LG AN TRAERKBEMA KE 12 Fok#ee

B BATEHZRGHREFRTHREZIESLR T FOFZRAE AR TR P URKBALE
B3 B > ATREMEIE R4 T H B LA £ BATA B BAT RSB S F AR - M

RAWLEERR MRIEMIZ X DIA]F NS A L RGP A AL Rk > B BB
JES R BB BRI - Rk > B2 F L BIRIBETIRA A ALK B &L B A5 > Sk

LA R MGERATIE M LR B ML R A RS GYRE N > i — BT 30 ko sl B 912 8 R o
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B BRVTFEALRA
— BRI R ER
BERFE L — N R RN FREABEHE F BESRNR BB - R

RAHE P RARIR T 89 £ 85372 (Flavell, 1976; Fleming & Lau, 2014) - 5 2 32 35 649 % & >
ZH5 P HEZ RN R F @R 0 A3 LR E TR A RIS F 630 4
@42 (Rahnev, 2023) - D3P R XBLOR A B BRI EL LA SITAHERLE 15
Wik~ REREEE  MBEBRR ok BRR B A RAGF L HETE - A
SHTRARIIEA F - F T AR L ERNRE EE R B LB H TR
AEFE - HUR R AR B R a5 1 (Hughes, 2019; Saiz Manzanares et al., 2019; Marra et
al., 2022) > R 451542 Gascoine £ A (2017) ¥4 £ 16 R L &4 X RIFEHIT R EY
R w B AR HAE T BT 1992 £ 2 2012 FRA AR T R BA BT L
#2721 ZXRR ¥ #RIE B 525 B AR B SURK 0 AN 149 B BAT 4 0 ESFAE T
BT RS 0 — ISR 80 BA R WA EL R R A 241 -

% 2-4-1

B 1992 £ F 2012 FF# R 3BA0FEEABEH K] LA —FF

By TR/ F# (R)
#E

4 5 6 7 8 9 10 11 12 13 14 15 16
Bl E - A 49 0% 0% 0% 31% 61% 70% 67% 1% 2%  T4%  71%  71% 8%
& -.px 6% G @) 40 @6 (60 (4 @8 @) ) 2
#a.52 6 33%  46% 50% 13%  15%  12%  10% 6%  11% 9% 10% 1% 0%

(8%) B © © @ 0] 0] 0] ©) ® ©) ©) G))
H GRS 5 1% 8% 0% 13% 4% 0% 4% 4% 5% 5% 2% 3% 4%
(6%) o O @ @ €)) €)) G)) €)) 0] @ @
e £ 11 4%  38% 50% 38% 11%  12%  13%  12% 5% 8% 3% 0% 0%

25 da (14%) “ & © © ®) M ©) (10) “4) ®) @

HEREL  6B8% 0% 0% 0% 1%  47% 4% 4% 4% 3% 3% % 9%  12%
» 3 @ (€)) (€)) @ @ (G G 3

% U E 3(4%) 11% 8% 0% 0% 2% 2% 1% 4% 4% 2% 2% 0% 0%

@ @ €)) €Y €Y} 3 3 €Y} €Y
S5 4R 4 04 48 9 13 13 17 46 57 70 84 74 64 61 36 26
SHE Q%) (%) (%) (%) (8%) (10%) (12%) (15%) (13%) (11%) (11%) (6%) (5%)




IoMERBT AT REBERT  ERARS OB ERLFELEL T BRAMRE
(LM A  FAERER) A 498 - AEBRE 61 % 3 H Rz &3 11 E - 164
Bay 14% - M AEBTFERLBRE T NWAI LA 6 B » 1485869 8% A F#b g #4T
o £ 8 E 16 R MR A B RAIIMEEAAEIER S bt - BAE 70 %8y 10
2] 14 REAGEA > BaMBESALERRZFRRE BRI ENEIREST X - MBRFE
EZANAZTROZE EFHNELE T BRBRERF SRR L6 H BT A5
B MEFEE I BBENERBERBETF -  £HG IR L ARRS £
BB FALEAB T RGFAE B THNEEFERERGEENE IR OARS ARG E
HIFE o AERAE AR NI BIE 6 B 12 ROZFATHEAKRS - ERAZRF
PR REATRCEAFE —ENB TN HHa AL TR YR B Rk
£ 7 3 15 RMQZAE > THMERFCERNTRR KIS Z X BI04 /1 69355
(Gascoine et al., 2017)

% 2-4-2

BT 1992 F £ 2012 FREFBERBAIZEHFE LR X

FikRaR WEE O BEE  HEGIES s EHEE S AN E

BEHF 24% 0% 20% 9% 17% 33%
FREA 24% 0% 0% 18% 0% 0%
HEHRF 4% 17% 0% 0% 17% 0%
B4x F 2% 0% 0% 0% 0% 0%
BEHE 4% 0% 0% 0% 0% 0%
FHHEF 2% 0% 0% 0% 0% 0%
Bk ] 2% 0% 0% 0% 0% 0%
i3 & 2% 0% 0% 0% 0% 0%
%1848 12% 33% 0% 0% 0% 0%
BB EE 22% 50% 80% 73% 67% 67%
KIOE 54 49 tools 6 tools 5tools 11tools 6 tools 3 tools
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B A F R« Gascoine, L., Higgins, S., & Wall, K. (2017). The assessment of metacognition in

children aged 4-16 years: a systematic review. Review of Education, 5(1), 3-57.

B A S LF T E S X R 242 TR - EFH K2 UEERMAER
ARk % o HE 4 BERBER » R ERZ - EHEBHELET BEFHE | s
W4T E 0 B 20 FR - 1EH 4% R RReT AEN T HEE | HEFTKEA
0% 3 Bk ZF MM T R RN HEN T ERREP LN A RRERF 2R AL
R MAALEEHNE BN T ERARFER T EE P a9mkaii - £ T AR
oI A BRI RE W M REHARE T XEREBERE
AL A2 T E N A BN RAW TR ER LR OWATE » AKX 40321
AHERA
I BRI E R R,

AR R RTER  AERORIITZEEZEH L AL FBRNEEZR £
BRI R ARBCF 4 A A 15 3R Ko b 202 Rk DR B 28 iR o AR o B
F B o fTF A AR A0 E AL EMERE AP o B H £G4 a9 Fo B B8 ] 2 £
B BEMEHNB R R EHBRBELREARR R BHA R oMl BT ER
BARG (EF#%52002) 4 ¥R RRERZ R R BLGGBERT AN Bl 2R
%40 (measuring metacognition) & 3F& 1% 3% W 4u (assessing metacognition) o A7 # » i@
TR DA AL 4 R4 B A KRB % BT R AT A PR R E H R R AR a4 3%
WFofe /1 EATILE » ARB BB RF 22 A 9B LRF - A6 KRB L
HEEABRHA R IE I X Z UM A A% (questionnaire survey method) #47 - i 844
3R B B AR AL T I R R R AR AR - (B8P B AR P A IR R4 R0 E)

(Akturk & Sahin, 2011; Fleming & Lau, 2014; Jacobse & Harskamp, 2012) - 42 % » R Z A E
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Mo X B E  HHBHE R AR AL RRF IR T R RRBRE - AT
B A GBAT AR RN IE A fon IR 5058 A o 4] 8 ARS8 o R 00 AT By AR RAE B
BEH PO R 2@ TR ATRIRESNTRAFENEIRYE - FIAR
Vst AT EAET B2k T sk AT REBREE | (Baker & Cerro, 2000;
Pintrich et al., 2000; Ozturk, 2017) -

#.5% (observation method) » £ 232 i 81 55 XA 09 SMEAT B R AR N A 8938 o
W2 BAAARABR P OBBUERE A HREEXLETHRTUTALRR
RFERZRI RBER AN BEARIRRE B RRERF T REENIRABT R
T (RBEABRBERIE) » 7T 3 B AT A FHFRAE £ R ROBE 54 (product analysis)
WIR RS A TAESE M AR » AR HIZ 3% W4k /7 89E A U (Saiz Manzanares et
al., 2019; Whitebread et al., 2009) - 4]4o » Saiz Manzanares % A (2019) &9t 2453+ 10 %
TEAZEYMIBOL AR R BBBREERATAEA S ELAZTRERT RIS

Buy4ir % o M McCord 2 Matusovich (2019) . &8 55 8% A T 42 2 2 4 69 4% 23k 4o

S ARERRTZALRET N IRESRFARRLE O3S B BlE2 Y R
ATl AEHES A ko3t B AR PR SRR B iRie it c BRRREREL A 4

BRENTAHEITHE BT TEARFRETAETRFENEZREM - EAFETHR > £i8
EBRZEERBFTOBRE  ARE LB T ARE S E 54 A Fo/ | 8T F)ho T
HEME P BRI BB R E R & SRR T AR A 2 A 2 F B E ML
6 He ey A 2 T B (Anguera et al., 2018) °

k% (interview method) - E B384 ¥ % 3K 2 B 09 0B S AT ARG 3K > 1 P g
AR IRPUT AR P BRI L 0y N AL B E 842 o sk PR A A KT 5 A B 20bE ] AR
(open-ended questions) Fu &Kk B #2 (structured questions) » 253Xk 3k F BH A X 78

BRARANREAL@FHELRXE SR RBoBRENEY TRFAEIXERFALARALY
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B e R b X TREGBAFZHIRERRERET RERNGBE AL
RGN o MASHEERAAH G R - BAEA BB R RE R ARG E R
(Hughes, 2019) © &4 BT 45 R 4o A X IR AE A 2 BIRAM Z 5L Ry R4
2042 38 B 3 1 04 BT ARR T L R BT 5 20 AR E B 30 8 2 R (Marraetal., 2022; Thomas,
2013) © 454w » Kuzle (2018) £ T B/ — 4 @fo v £ 8 5 4 fe 2 B AE AR 842 F 09 7%
RRse o BAER FARGRBE R - AR SRR A o T BOF P RRAR R B R B
BoPE AR B ARG BB A A IR B o TR R FE BRI
Bk AF AR GE O BCR ReR B R L B AT 6914334 RE 1 o @ Pellecchia & A (2015) %
BRAE R R R K ERFEE AP O HEE  ERAT 8 KR4k
RO FAE kA MR THELROAD A RARAESUARREESAMYR X - 7
gh » Marulis 2 A (2016) FA4 T fT3F & 3 £ 5 R4 LR %R 4o ko 3y 3k
(metacognitive knowledge interview, McKI) T B o }eBF R 693538 H k4 A T L &4 K
HoMEFNFARN R EREATHEL oM REREY) LU L2 E B ER

BRES) o Pk T R REEBHFNE  REB BB TREETMH T ? - Ozturk
(2016) &9t 50 2 T B A% B ] B 38 20 B 4o 477 32 AR 14 3R3R Jo e i & 3b B AT 30 F JE
BEDFHE RS HELER THFLERBK RO TR E T - BB s s Y
HBEAK ) E BT P Lo HOE P A R o A DA R BRI AR H b B e ) 2
AP ERMHGBRE -

# % B4 % (thinking-aloud method) » £ #F B X RXEAPUTEH oL L TS
F@ER T BE Rl R0 h R R0 T ) BRI ETURBARFEBLRENE G
FBRA ARG BREURALLME TP B (Hughes, 2019) - H4F &7 3E
BNV R AETRA R EBF B R FRTFIE AT OEREFLAT

Tl WHEBRBB TR EXRFNEFTRERNAR BREXZEZIRALES
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BA2 o AL TRAZRSHKSF RGO G o) B0 > A TREITERGM BZ B2 B
BH B Rey) k3R (Gidalevich & Kramarski, 2017; Raihan, 2011) - {5 4o » Gidalevich #2
Kramarski (2017) 1 F 3 3 B3 ik A7 2 4 A P BA R 6143838 %0 iT A o AR AR
HEBE LA FE N ZERF A TN EL B BAUE A AR A SR PR 0 B2 4T
BREIEIAE AR B R R E 2 ERE R R B IR HEEE AT GRMLE S
A 8RR KA ) - Wen (2012) b SARCEE B A BT IR 3 T R 3060 09 12 3538 4o » % HdiT
SR T REHEF LT R BFAE A THETAHFHRPEFE R -

Jacobse #2 Harskamp (2012) 898t %2 F » 3% hufz &3P & (confidence assessment) 1f %
BRI —FF Bk o R AR AL B TAEPUTEFS I oKRE S 1
BEAHA G IBRNENO THREE - Flho EFAXAFTREBERKEA AW L HEMA
BRABTHERTTy UHREEZAHEZEEMLNRE C - HPNHEGM T - Xk
AT ER L TR REANZEERRAHARZENEREEE -2 RA £
BREL RFEXRE AR PR ARLEBRETH A TR FEEH BT
BRBRR LT RO T X CHEEA TREEUL 7 j4e Schraw #2 Moshman (1995)
WG > BRI RS AR B Ao B B Y 4 B W Rl E e R b
BB - B2 H 5 ARAMEL - ERBRE T F BRI BREE > BERTREKR
B F P2 69 EAE M kA o Sperling £ A (2002) &oT o 4R WA EEEB AR AR S
BRI BRRR oSO HEARTH OB AL  BFRGEFRE |
HHRBEEEFELENR XA AL BAE RAEFHNEEEAZ TR0 T B
T fig % KA B R - Whitebread % A (2009) 3838 - £ A T B fdkE 697 X R

BRI EIRTAGE €2 E2A T T AERINBE A" REEX X  tb

]

\

SIS B 60 R a0 A2 » 13 b AR T A H AR SRR Ko Ak 1 HURAE o T HA 69 45 3RR ko A

P PERUS UHBREIN B BE EXTHNREMARIT FREEL RN T TR
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A2 KMEFD>EMER R EMEE (Hughes, 2019; Kesebir & OKSUZ, 2022; Oztiirk,
2021; Urban, M & Urban, K, 2024) -

= R E R BRI

e

AR RS R E T AR A RS F AT 2 B IR ARSI AT MR L H R
WA ATFEHN 2014 £ 5 2024 £+ M TRE I8 REFHFRRFLARES
BBRFEREATON » BRFEE Qush it > A > ZBFA > BRATHED © FLRRAED
BRREEUBRBEHRUFTEE) WERBRYFTANGT RS AR AR F—3 50
N xEem B EZHBERAYIE XD %A (Metacognitions Questionnaire, MCQ)
(Cartwright-Hatton & Wells, 1997) » &5 5 MEA L AR R ZH F D FR AL EOHEE N -
F=3n o AR AFRBEE 8 EHMERER NG AR mER -

4+ Cartwright-Hatton $2 Wells (1997) & e4% th B < 2]3F % 2 518 A 60944 3% 38 4o P
& (MCQ) i#fTstsm » RIR MCQ 37 65 A2 - £ R&FH s A AHF R KR40 ¥ B Aol
FE o B dr AT RIRTATAE A 6912 & @42 e Rk AT3R4E (Flavell, 1979) » & & Cartwright-
Hatton 2 Wells (1997) #% B B & hAT h A S FE a2 A (self-regulatory executive
function model of psychological disorder, S-REF) @A » £330 4L 8 & A W4 bE
FAUNBEH T TREDEFEGHEF T R AMGEE N Ee 8 KAG kL > B
SR By s R RS AR 3R SR A0 A% S o fE R IR MCQ-65 y M8 9 & & 4 g RSP A 44 3%
Who o (DB E & 894815 & (positive beliefs about worry, PB); (2) 73 & 7R =T %14
Fo &M 4 AR 1E & (negative beliefs about the uncontrollability and danger of worry, NB);
(3) #ti#| B# 0y E K1z 2 (beliefs about the need for control of thoughts, NFC); (4) B
A% 4E 71 8915 A& (beliefs concerning cognitive competence, CC) » A& (5) 40 B % &3
(cognitive self-consciousness, CSC) (Cartwright-Hatton & Wells, 1997) - 2k » & T & % /8]

T E@AEEE R M > Wells #2 Cartwright-Hatton (2004) 4 MCQ %% & 30 7 >
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B 25 h 43 PR 89 45 3% 3% 40 B & (Metacognitions Questionnaire-30, MCQ-30) » %M 5129 T
REIEe)SER k&M L FEHET NI —BMIZEA.72 £.93 (Wells & Cartwright-
Hatton, 2004) - 2 1% MCQ &4 f &8 et & B A% & #r8ass - &3 42 MCQ-65 f» MCQ-
30 PHREE DEEAIFER RS RE AT TR P B E (Bailey & Wells, 2015; Grotte et
al.,2016) - 5% MCQ-30 £ F 22 HHE VW EAMA B 53 S - ABRREEZE
B FE R R REETRAN MCQ-30 BAMNRENE D F5%2 R A RER
(Metacognitions Questionnaire-Children version, MCQ-C) & % b # J)g& (Metacognitions
Questionnaire-Adolescent version, MCQ-A) - A& # & S/ ETHMIE N » K& L HIR
AR A RE A E 300 A 2 H 2 PIMR A R  HARAR KB R AR (Lakens, 2022;
Sarker & AL-Muaalemi, 2022) » A T AR IEIA XRK - 12 65 B A FH 7 300 4 814

) MCQ-30 45 7 F) B Mo 2 i R 47343 -
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* 2-5

MCQ-30 # 7 /7] B] K423 o R % B &

SRR E3 MCQ AH(N)/ FRAUKX
ks FE(R) BUPREIA  REE RHE
A (4B F4A48)
Wolters et al A MCQ-A  N=317(clinical=40) %% & & ¥ & % 30 Cronbach’s o
(2012) , Age = 12-18, (LOI-CV) » £ /5 & —0.65~0.88,
Mean = 14.1 #(RCADS)
Mazloom et EEFLR  MCQ-A N=678, Age=14- H#&@EGR#EETX 30 Cronbach’s o=
al. (2016) 4o 18, Mean=15.81  (DERS) - £1/5 /& 7 0.84
2 &(PTS)
Stevanovic Efi#h® MCQ-C N=473,Age=9-18 [ReEENEEE 24 Cronbach’s o=
et al. (2016) # (RCADS) 0.78
Lonfeldt et F 4 MCQ-C  N=1062, Age =9- EEOE K E X 30 Cronbach’s o=
al. (2017) 17, Mean=12.26  (SCARED-R) 0.86
Francis et al. P MCQ-C  N=312, Age =9-15 E E 7 % 24 Cronbach’s o=
(2017) (SCAS)~ %4 £ & 0.86
E4AMASC) £ &
F1&(PSWQ-C)» &
MDA ' &
(IUSC)  # % %P1
#(SDQ)
Lietal. P MCQ-C  N=2827, Age=11- INNIE = 3 - - 30 Cronbach’s a
(2023) 18, Mean=14.57  (PHQ-9) j§ %M & >0.75, €38
& & & % (GAD- 12 >045
7) > e JE B R
X (BITe)
Giiglii- I+ EH MCQ-C N=574,Age=9-12 4@ % FH % & % 24 Cronbach’s o=
Aydogan et (CBS) s & 7 0.73
al. (2023) FoEFMEE L

(CYPRS) * %% &
& # iE 2 % (SEQ-
9)

BHE SR Myers, S. G., Solem, S., & Wells, A. (2019). The Metacognitions Questionnaire

and its derivatives in children and adolescents: A systematic review of psychometric

properties. Frontiers in psychology, 10, 1871.

BT R 0 MCQ-A #1 MCQ-C £ 7 B Bl R XL E 3K F 69 B & R 3G R 3R R 4T 88

M3 —2k M > & Cronbach'so AN 65 % 88 2 BT er b X/LER LAR
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MR - it ZRAETHEA MCQ ERMEAR AN FELER » BT
FEROUEZEABEEMNORTHREE  BASEM AHE @AM - K@ > K
MR AR MCQ & - X B AN ZE RIS A AR B KA G EIPATH AL
Mgty m itk AR REIRFTEYHRA AL AR ERNEAALE Y -

WHER S BRARE RN S LR - 2HMEN T KL T -ATR R0 M0 E 37
YRR TRBRE R B B AR R R S B e 43k 408 & TR o 54w - Ning (2019) #
Sperling % A (2002) Bk E ey T F 0 #£1443% 3% &E 32 % | (Junior Metacognitive
Awareness Inventory, Jr. MAI) & #7/odk 9 PRty 892 4/ N2 B FH/ R & € HETHR
WO RH R FE = 1135 2% £ =029 - A5 AR 4HEE (regulation of
cognition, ROC) #u3 4043k (knowledge of cognition, KOC) B F4E » &K 6 B
B> 4L 1278 - ROC AR » " RAMBTAZA B4 T ELEHE | » KOC 94858
hoo T R0 BHBEHEREATEENE - EREAH S BERETAL  LEART
Ay =0%" 4% =4-4 KOC v ROC B % ¥t W3 — B MEAZ E 55 A 0.78 Fv 0.68

PR TRAR AR B AR T (2023) Ay B3 AR 2 8 2 R 15 3RGR Ao B RR T AR GBI o
KRS R T &k 35" MM (under- standing and remembering) Fo' & |
(summarising) FIBL BAEF - # £ 4 274 241 PISA 2009 &4 15 35R4 4 5690 A ¥ PISA
2018 89 15 JRZ A 6766 A - RIFELAME" R2AR |, = 12T FEAR , =6 2%
o R8s OECD REQ-FHHA O BR LA | XAZFRLSH - i &
7 PISA 2009 3 AF 1o ig45 %ot £454% 49 Cronbach’s a &4 .77~ .83 » PISA 2018
Rl % 84~ 89 -

HRaew (2015 #HEEA P2 AW T P K XR L F & (Mathematical

Metacognition Scale, MMS) » 33t 12 88 - 28 ¥ 2 PL 4 457 AL/ S 4 861 A » &
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BBt B oA R AT AR ko kol TR EY A E AR AN M
Cronbach’s o 4%t »-%] % 87 .87 .72 » 488 % Cronbach’sa 1422 .90 -

dos Santos Kawata % A (2021) RAI33 AL B &5 BAE N K35 R AET > H183%R
SRR B RIRE BB EATIRG  RIEA R EA PR Bl AR T A
W—ER ey 1% % % & % | (Congruency-based Metacognition Scale, CMS) » F 248 & F b
FHRARIBRBE RIS c ZERNARXH LA B RY 33 HRTa6 (TR FHF
# = 16.0 3R » 46.0% 54t ; K& > FHFEr =483 3R » 949 % AHEH) - CMS %%
Vot o A B A S AR A B RS L B L — AR A B
WMEZ — PN BEITIE c LT R E NI A 0.70 ~ 0.81 » Cronbach's a 14
# .63

Harrison #2 Vallin (2018) BB 89 " 4% W 4% K& % | (Metacognitive Awareness
Inventory, MAI) 14414 622 & K2 A BT - b ER S A MBS @ Wit o3
(knowledge of cognition) Fv3B %08y A # (regulation of cognition) » & ER3EME R & 5 #714 -
£ 198 - WLBAUBELREFAETAL > AR 2R adeR =132 Fru
ey, =5 -HARFE FBHR K o4 (CFA) fv S MG S A HEED
(multidimensional random coefficients multinomial logit model, MRCML) # MAI # 4T A %k
MR Bt BTS2 E - AR T RE R MM A CATEAERAWER " £
B A BIARZAT  REF RRBAREGHAT R

Jansen £ A (2017) & 484 B KRAeH s L2 F B4 (Self-Regulated Online Learning
Questionnaire, SROLQ) 4t# 162 & K E A F#/TE > BAETARAHL TN L E®

s P E B BEF R A BARRE BB EH RSP HRIEHNE > FAHE
PEAREZ2ERBEFHARAGITA - FE L2 36 BRE - R THEARELRE

AT AN REFRLELSR =13 FEHORK =T -HBELTHRAENH (EFA)



FobrE B £ o4 (CFA) #5128~ SROLQ B4 R4Fayis Aol - MB 4o »
"RABPIREZRZEZRATHREELEONM > " RTRERETERABREIA K
B2E R o

L+ FH L% Demir (2013) HRZ=AFREF 489 250 24 » BT THZRBIE
% (Metacognition Scale, MS) #4912 B ¥k E ARk ° IREER DA T 3746, ~ T a8k | A0
M2t =B F#4E > 3+ 14 %8 - Cronbach'sa 148t % 89 A% RS 4 53.07% -

AN AR SRR AR T R0 s B A2 R A R b2 F 4 P Ao X
ey e R T - B RR R R 0y B AR - SR BN LR F SR REH R —F 4
—BE S HFEER -
I

RS T RRBERR N T EARFTABRTORER  THEREFERREEHR

F 815 3R 340 B E T BB AT AT AR ST o IRIFIAA XRKBET » E R AERE UL Y F
HEAZEFER LRSS R LAEAEE XL ERR T @0 A 581t o B AT
Bl HEEY 25N ARG EER L FHIEBRMMEY  REHE
BEAMMBHFTERXGE R s A HZE 5 AT R GR KRB ML - EFE
B BEBEZRWRAEEN S LA ARCAYTHARARR - A £ T2
Fov o HRMBRBNREALICHBTARR 0 EL  EREABTHROGHLLERT
RF BRI A RS R P E R ZRAREA R RAFREED » T B A R

JEBEE B W 4% % ko 2 B AL EATIE ST o

49



— RRPEERTETHAL

B R LB B8 K AR A AR A Ao AT A AR Y SRS AE N 3B R MR R B AR P
HDHERTEROAEL - ERFTAREG T RPENRAESHARE AT % ZFRINH
HE &2 A 2 'R (Kirk, 2012; Mosston & Ashworth, 1986) - 14 4 R\ ¥ 3% 38 42 3%
B @ Eay A m BT ER (Gallucci, 2013) « 3R%0 £ 8 RAEiH 5 HEER AR £
FRREER » B RRBUARLGIELEF B F o) R AR (Zimmerman,
2002)c E 45 BEARHRBEA AR LBERs0 EETEEE S T @i
(Bailey, 2006; Mandigo et al., 2009) - @ E&1F A & 34 7E %) (physical activity, PA) &3R4
Mg HisegRBEAEM &4 EHAMABIRAMANTS - HERYBHZ—
EREBGREGN ARG AR SERORERIRA L A  ELREF LD
%5 & (Tomporowski etal., 2015) ©

Wrisberg (2008) £ K ( EHPEBREAR ) —FTF - BT " HEEF g Y | wim

A

B vV ERE Re  EHFELE FEAOFREBE N - HAEE4] (motor control) -
AN T3 E BB BTN EETA  BIFAXERMEGNNATE > MmAF
BORKRBE ~ B Fo & Ao B By 2 AR SR SR By 1842 (Wrisberg, 2008; Rosenbaum, 2002) - K ¢
2R T E#E (sensory feedback) : ZBHE - AR FHERF S HRE - BRI I
EBE UM E RENS G BEESEAERD AN E1E3H £ (motor planning)
KIGEPATEFZ AT @ R AR — B8  FTEMA S EfREFOHFAE S RE
P AL (error adjustment) : AT ENVE BB T - EREARE 288 B NETEERE -
it Ey1Eeg ErEFE o gbsh > Wrisberg (2008) ¥k A T Fitts #1 Posner (1967) 32 H a9 =1
BEFHEAER ARG FERF (Kee, 2019) - £ E1FE E 9T PSR A % R F a2

BREK > ™ R4 ) mABE - RSP (cognitive) : MERNEELE ool - 238
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FEEERHENARRENT R BEPEEA LSRN - 28 HHFRB I
EER ARG I A o 3 - B TEA (associative) 1 2 H F LA REARIME - LB E
T RALE RS RO IRBASFBETREA GG —RME - Tk > BHLEHEK
(autonomous) : £EHF R B F L EHEE—EHFwei > HFECEFHEAHIL T
DAEFE TR T RIAELERMEGHERFER > L%k 2-6 - Gallahue #1 Donnelly (2007)
LA BERAEEE A Rkl MR EWBYE  LHETIY R8T
B 2B BB RFHFRARYFR - FEFFFAFETLRIE - ERM AT
BB et £ o BB RN TR R - A MERFTHEARNEY > R
EBATREFTHACTERRE  FBBRNEGEESREZE  AFAELEZE LA
BHTR Mt ERARET S EANNE - O RE8% - REEN - HEEH
& a2 % (Bjorke & Quennerstedt, 2023; Bailey, 2006 ; Ciotto & Gagnon, 2018;
Tomporowski et al., 2015) °

* 2-6

DY IFIE 2 T e

2R AR £ 7 uk e ko T K
Wk B FBT > BF EBEAAGES B F KENREETR
N IR EENE - BB R HEAAf AR e
B o

ek BFEE RS CARFTEAABBEEEN ReFHRD R
M s ERA FAERE QB VE R 2 F 8 F NALE1F a4 41

N

) o -
Bt BERG —B-F ROLRBEHE REBS FEREER O
S BE T A B AL e % 4 4
5

BHER R BATEE -
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LR R T HEEFHL AR R o B AR T T P ATHE - R

ﬁ
&

FERARE » XA GARERIRE  E2EFTRES LY BITRFR R
AL AR RO R iR » T AN EAELERTLE T8 RALEN
(Zengetal.,2017) - Light (2008) #3224 » 28 H £ BT E AN - F LR A LEE
BB By VR IR ) o LA TE R B B L AT R AR IE o flde » £ R EW R
b FAREREHG M RFRFEHLEES RITAR S BERHIKFTET AR
PE S AP A H S R4y E RIEAKEE (McPherson & Kernodle, 2003) - £ Ruiz-Ariza
FA(2023) R R REME RN B ESIMTRY » RBRRL AR N TR AL
Rl EEREENNET N ERERR LS RABEERA - @ Gilbert £ A (2023) &
WA TURBREHAEZNMATREGIHF D FR oI E FRERFTREFE

TYEEZRBREGMES A BVMETFRBE®  WTRATHETREEA2L
4o R T By B4 o

BREATH > BARP PR AEE CRBE RN B IER AT RIS My 242
WEA LT ROENER AR RBEE G EH O E RE B EZEERE
WG PEE B ER RB O PR RABRRE  RILAE S G P eEE
AES o AR BEFRERATED L NEHFRERS T ROERS > LARFTRT ER
FH B ERINER AR T AR - AT LBOBRT  LEHFTEZESH I H £
RETEEAYE  SHABAPENTEERBEBORIE  BF R RGEZFo R B
R RF0 IR I o 15X AoV B — A H AR G RE A TR FT R PO EE F
FAMIREE TS Rk TR R stz (Pintrich, 2004; Zimmerman, 2000) »

UTHGIHRALEBA T ZT2ERE RKER -
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CHEH R PR RRA NG

FE

e

—_—

1 7Y

=f

ZEF 2EBRIIMEA Rio - FRALCEROUREERFNHE
(Luke, 1998) - Luke #v Hardy (1999) SAEA#AI0 A ERE » LA LR FER P04
(- 7E KPS AR BA > ol @R RY > SEARREREY
BHALFEE FRAPEZALE R 0E ZARIRM - Bk Rk~ BERIRE %
HAe 1 ~ B HRIAE > B E % (Anderson & Haney, 2021; Li et al., 2024) - %} sbbk #2148 AFo
ReZ MAMORERADNEFREREBFTRTHLE 4K > nA& Luke 2 Hardy
(1999) # & T 4% 3% 34048 /7 | (metacognitive ability ) T 452 38 2 2 4 8% F 2 ¥ 842 ¥ 1B
Aoz 6 E MG KR —BRZOERA AR M- £LER T
1% 3% W4 %o (metacognitive knowledge, MK) #k A Flavell (1976) &% » H & &2 44F
B BAR RS = 1A 4035 5] o A B4 X340 R #8 (metacognitive strategies, MS) & 4&
T EREEEHIRGEE > B gARRXRBoroRmEELERELAFA (Flaven,
1979) » & 14 3% 3R Fu ko3 & RS 7T AL R 7 & F 3 (unconscious) 2 A & #(conscious) &9k
R > ho R Aok ok Reg 2 A & 3B BRI AA A (unutilized) A4k 5 > BIXB4EER -

RZ o — Bl RORSAA TRGBER - RAIEL H 8 F e 35 WM RE R Rk

'\'

e o WETRMABRE T XBEE (£2F) FHIlL REALHRRRLER
(metacognitive experiences, ME) » /£ 88 B F 7] #E 2 3840 89 R 1F & 89 (Flavell, 1979) o & # »
Lo &g P AE L0912 xR e AE ) (metacognitive ability) AR &8 48 £ 45 RAEF; + AEA 2L
B R BRI ol R SRR AR R R AR ) R AA R TN (A9) EXA
BB AR BB A A Soslk Ao SRu8 B RE S IR 1 2 B sk (Luke, 1998; Luke & Hardy, 1999) -
B 2-10

T2 BRBrgEAREFRL " S0k T R ARG EY  BEAE

WAk Tk M, o8 BB %D B  wlBit SAARFT RV AMANAZ
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1

BREY » FAEE B A RRIE IR ZIHFLEYE - AMms MKHMAEZART S

AFRRUE O EYIME BRI BE A s MS RENZEARTAMMAE  Birt AL

FRTOELATEH  ME QI F 24 R FEABAEGBREE TR LRE TABETE

Hog PHR=ZFETEBREYREAR  ELASHERIFEAD NS HEEIPFERRY

A MM o Bp AR AR SRR KRR
U FRE—ERERAG -

(—) 5 & 3R do o3

L AEFfodl 24 B2 FERGBNT A TR B THIEREN > BHNAELL
TV ITA R ERIMA - 24 THERGMERR GEHERRNREMNET
PEREEAMELER) AR T EERG LB TER -

2. EAFe  BATARTRI A CAERFYFLBFLEHARAL #llo FREE
MHEEFHRYONERREREN £E£E > Biod HAWR ZEHR I X TRRE -

3. Kb sk 2 A BAE T4 A EREN Y T TR RE R ik RRER
BB EREZEEM? FRAE B L EER S BN ER RS
REH AR L ESG & -

()5 %3R4 Kok

(9

L BRE:AEHRFEE  SATHARFTHACHMENETE  wFmE  E3

ek

MBHEXRNE  BETATHERZERT -

2. B 2ARFACERNHER B A CATEIMENHERR > D AER
T ARBTSE ~ R

3. 3 ARER  BARTAS A TERNEAR R FTRABHRIFTERNIERL
B UAR S [E] B AT MK ) B B SEBRRCR Ao AT e

(23R 4o BBy S AERF 24 A SR EBE LA Lg% sokoilkfo Kok (o
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EHEWB R AL F A EUGEEAR RS ER) » A E A RS S B

n\\\a

T it g (R Ao B EIRB 0y B0 iE) R L (R E B TEH I SIEHRK) -

(m)fe B A EBAE  ZATHRGA THUER oo ks > LEZIRER SR
V@2 add 2 o B3koy B BILE1E - BPERZI EEH - LAt A ERM B L RE > &
— I RIK KBS o

(BB AoRE N © B2 AP A HOER FIRO B3RS0 s ilife R 0F > L FH IR
T oo AR AR FIETATRE R R E R R R AL ER > BT R4
EE A

B 2-10

1% 3R B A0 §E ) HE 2

Metacognitive knowledge
Task: Purpose, desired outcomes, organization, context
Person:  Intra-individual and inter-individual variables,
universals of cognition
Strategy: What?, how?, why?, when?

T
Metacognitive strategies
Awareness
Monitoring
Evaluation
\

Metacognitive
knowledge

Metacognitive
strategies

Unconscious \

Conscious
Deliberated or Triggered

Unutilized

Utilized

| Metacognitive ‘

Ability

BFHFE IR« Luke, 1. T. (1998). An examination of pupils' metacognitive ability in physical

education (Doctoral dissertation, Loughborough University).
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Luke #2 Hardy (1999) #—F 35 > B FHF TR A Ao 584125089 ER - B A
2k 2 E —EMEE T E R A RREERT > MA R LA AE SR A B 1E R By Ak
M (Chatzipanteli & Digelidis, 2011) » stsh » 4/ B 38 ARE TR P A XA B AR E T
£ 10 2 14 x2 B RAZA RS 16 REAACEEIHIEY B MmUY (Luke
& Hardy, 1999) - # $ A R OHE B XD ARAEFTLIRKHELZR £ B
WhothiES > LARBIR BB ST L E ik (Alizadeh et al., 2024; Bao et al., 2023;
Bao et al., 2024; Chatzipanteli, 2018; Hui, 2023; Stephanou & Karamountzos, 2020)

54 » £ Karagiannidis % A (2015) e9#F 28+ » 4141 630 & T 24 AR F R ¥ &k
Bt R R I B TR BRPALERFTLE PABRXRAOENABINRLEE B
FRRE B T EE R - MARR I REF B P A 0y B X2 F Bk HKmig
FHEEF R 09 S E Ao LR © Bao F A (2024) Fa ik - B REIEACRE KR FRI R
BABERAZAGDZ2ELR L EABH AL LHITALIRASERENTE

H BB T 22 T AL %R AR - EmEILS E &3 - @ Alvarez-Bueno % A

(2017) HEFFH R L FR 0B A XA D EET ARG OR BERFTEHEES
ERE > BIERRBEZTR I RENN BRI EALE T o9 A KRBT AL

71 B8 % 45t - Goudas A (2017) 4R:AAM 243 LB NS FRZELAMFTRT 0 8 KA
Bp £ 8 Aot kR s R A0 Z Bl AR - BR R BROT o 8 B AR R AR A AR SRR S R SR B 1 R K
PR B HAEHFE FeRE - EARRERI B R - Bf RFE R AN ELE RN
AR EH 2 TR I -

BRI 2ALARFTREPTESFNE EN  BRAZRIFEL Y HEBRNEZ XN
AE T BB IR o B H SR P A RGR A0 AR ) 04 A N IR A e H 2 R I BGE R ) L P AR AR R

BN BABMEMEBTZ2E T A RESHETR -
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= REREH AR A0 R

M2 AAHMFT S BFRMLEIERN BE

.

HAeFiT A2 BB’ (HF
302 2018) o B AT BI FRAE A4 3R R 407 A8 7 2 09 B L S IESUR AR R - 2o 23R8
ko RS A EEHAESLE WEARBAEEEE T @B E (Alvarez-Bueno et al., 2017;
Chatzipanteli et al., 2016) R 4% 3% A 4ohofT 3 B2 8 H oy 4 RE I PHE (Agudelo et al.,
2021; Goudas et al., 2017) » 3 LBl £ 44 3% 3B ko do fT 3R 788 7 2R 69 2 B Ak (Bao et al,
2024; Stephanou & Karamountzos, 2020) » 7 B4 B XA WA R FHE PR &
BRI 2 — o Bk ALK § 4235 8 SRR 947 B AR B 15 LA B 42 3438 4o SReE 70 38
AHRPIERZARR TR P PACEZ XA B RO A RS TREFREA N
FHEARREBEZLF -

(—)Fx

AR5 Page F (2021) 12489 72 M EBRE S A 5 #7 % 7% (Preferred Reporting
Items for Systematic Reviews and Meta-Analyses, PRISMA) » & & 5 BR i#47 B & ~
N o fREIEAR - B R R A B RIE PRISMA 694 4% 5 R RIB AT - 34 6F B S
B i@ A Pl et 2 R eE R i 405 B R 1 ZRAR SURK -

1. XEBRRE :

#i@ (—) ¥k (search) : XA % st 245 Bk & ERIC (ProQuest) » Education Research
Complete * Taylor & Francis + Academic Search Premier » Scopus :##4T# & » M R E & &
H+EFE (2010 FZE 2024 F) R0 B RSA47 B ) 2 48 B SRR © AR B SE33%3t £ > &
BRF R 8914 3% 30 4048 ] 38 % »T metacognition T metacognitive strategies ' metacognitive
awareness | * | metacognitive skill | ~ T self-regulation | » A RARIE R R Z B 893% T 42
FHEEEMME % - " physical education ; ~ T PEclasses | » 483 10 R4 @ A 53

F o UEFRAE R G XA AL AR S 0 iR SR T RIS - ST R
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SRR MEEMER - & F —mEk - HHEE 505 B BASUR - 1E ARG HEA

o B F o

20 XRKERE

AR L SR F &R 8 BAT R B ¥ - (—) AR H (selection criteria):
1 B RBME 2010 £ % 2024 £/ - 2. ARBARETHELAR (LI F Hib
RBEFE) 3. ARHEZUEREXBERMEEALE (ROEHL  BHRALERGE
) B4 RS R Z TR AR B AR SR AR B A 452k (Chenetal., 2022) ; 457
REAH RAHACHE TR (Horvat et al,, 2019) 5 28 F 6 & 4 492 B 15 316 @ 7 BE AT 35
3| (Liuetal,2019) » A EH EZAR LS UE=4 - (=) P15 (exclusion criteria): 1.
FEHMXE 2. FRFTHEER 3. ETEMAR -4 ARLTALERFEMNRE -
5. BERERABRBERIANE (RAGTRME  MEREXFTTEGTR) - sbsh R E
EBWE A XA TR RR AN R MR EA 23 R BB 2 BRI
Barst (FRAPS -~ FREM » 2015 5 FRIG R, ~ TRE M » 2011) ~ ARk oY B2 B4 sk It
(FBB4L % > 2016) » URFFE T H KA A AR GEFE ~ IREM - 2016) » #
RN H - BBIERGE > KRB RBFET F—RARBRERERZ R - &
MR E R 458 B 3% > ZE_REMARTABMBEA RO E L& MRERARFEZ
KRR > ERIRAEFI BT B - H=R BBHHE 8T B XM ENR > sER LA E 8K
AR BBROLE > FER20E -
3. XBRMIANBOH :

£ BRIE 26 B XBRE AR - AR E IR E AR R IR SURIRA
% 37, self-regulation 12 5k i 38, metacognition B » R B A&~ MR RS XEARLTH

# metacognition X AAF A X3t o AT H AR AT HRIR TR T HE F ML



ko RUEZ R I8 B > TR PRI (—) ARBH (W& 2-7-1): (=) R #HEHE

RER (kok 2-7-2) FRITHH > BEREWE 2-11 -

4. WHIFE

RRANC S EAL  HIRA A Z UK » 44 Hamzah % (2022) 7MZ %3040
AR R XK B Y - FRERA 2018 FRRIRA F ik34E T B (Mixed Methods Appraisal
Tool, MMAT, version 2018) (Hong et al., 2018) 1 A ##HBhs-fE4% % o &b Y 156042 o rk R
KRR B R R > BRI AR 6 S AR R BATIHME & (yes)» B (no) &Ik H|
Br (can’ttell) o 5 %% - RIEHF SR LG B HFF R XBRLE - AP ATER ) 18 B X
Y B4R MREAESHERE BRAESE AAARBBRE 2 Z3ARE B
EnE AR Y BRESURTERMARABE I ZF0HRELE > AlGF

RN B WA - BB
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E 2-11

Xk i A
N Wk F R
1 ERIC (ProQuest), Education Research Complete, Taylor & Francis,
x Academic Search Premier, Web of Science, Scopu
(n=505)
l > HeMk 47 B FALSUR
n =458 HErR 371 B ARAR TR 4 Z UK
i l » 1. FFRFHPHR
&8 2. EFHEMMAR
& n =87 3. MEERERHS ML
fi K5 Vo
HERR 61 B B A5 R I 2 SRR
By 1. FE3E3EXRK
n= 2. BIEEREX
l | HEh 8 B E % E A self-
&F regulation 12 %k ¥ metacognition
N AERUBR n = 18 HAT 33 2 UK
()&%

AREMN I8 B P BATRATF v BRFHE R REET AR L
PR EBRT A mE R R EE R F AT TR
* 2-7-1

AR A EX L ARAFEL

e/ FR/BZ EX ] #52 i A ik
Ensergueix 2~ M ARTWERMBGLZEH AFRZE W= EHER - B HHE
Lafont (2010)/ 2#H:EH K H K B 3L  72; Mage =15.1) FEpeER > b

EE e B E X
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* 2-7-1

AR A EX RS

,\
o
=k
piu)l
N—"

Chatzipanteli 2 PRER FHEZAENHE 13 R2 A 0 = EHHEARX B E
Digelidis (2011) %3R4 HE FE 4 237) B4 121 A+ (AAHPERD): 1t
175 8. A2 HE oA 115 A FEMXk
Papaioannou % A RHBZAIRERFTE NFHLLAE0= mHBEE Ei
(2012) /A B, EFHZIAN NG HEAL 279 BREHEG 1 &k > NAEHK

HRLAD I HE =7 Eota 131 ¥k 4H%N

A $Bm 148 A 4o i A2 B &
(MPIPEQ)

Kolovelonis 4 A KFAGFLBmERA 10211 Kk24 n £3kk8 % 21t

(2013) /47 A&,

RENEBRARTZID
45

El

=120) % £ 50 A»
4 70 A

EEBTA
(A

k> BAZ®RRE

AL
Chatzipanteli %  $x4if EB £ AR AN 11-12 REE (n = KEBF kK R R
(2014) /75 B, RABRREAITHZH T FA32 A 1t
% LA 39 AFErda
29 A # R 42 A
Chatzipanteli % B FR¥PHABRAGF LtFRELE = BFRHLRT EIt

(2015) /7 iR, AR HERAZET 601) BA3IS A 4oL
ERF 70 44 283 A B (MPIPEQ) I
4316 A $Em Ll Ek
285 A hHE
Bergen-Cico & EAMimRERREFY T84 =142 FLEEHKA HMhlE
(2015) /£ & F B HAH AR Mage=11.4) T &2 & 1t
@72 A ERa70
A
Chatzipanteli % Z & X#ARMXKEH 11112 R A0n = FLEBXIH T
(2016) /4 i, RN ERFRELEA 63) ZAEKX 20 A
Fo & 2R L B fAriz X 21 A
weX22 A
(8T R)
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* 2-7-1

AU A

,\
o
b3
Smy
p—a

Koh # Park DB ABAEG LY ALd LER =120 £ F H K E E1t
(2016) /3% & BB RH LR HME FTRE60 A HB & H%Ak
BEA L HE 60 A gk
Goudas % BERZFPHARAGL - ANFREAE 0 RELRBR F HMHig
(2017) /A B, BB RA R =88) FA36 A ExdlAER - 1t
% A 52 A (Mage %7 E B
=11.34) B~ JEFE M 35
%
Sproule % EEOBATHRFT EELE TELE =632 NAHHKEELR it
(2017) /& % P Ei 2y Mage=13.9+03) (IMI)- 28 %
BAEETEHEG 28 =% & % M &
4% (BAE 17T A% (MSFLQ) » &
£ 11 A) KAHE R
(CSSR)
Chatzipanteli LeXHEMAHRT 1112 REALEM = F&EHKHE EH
(2018) /4 i, ES L CER L 43) T4 22 A
8|2l A
Jamon #1 ERERABERUEE SOREA ZFBR HBAREBE HEHNE
Lusung-Oyzon MR F R NS AEK % (n=0606) 1 % 1t
(2019) /3EEE R pE (MPIPEQ) * ¥,
Stephanou #2 EBEMAMEERA tHERKEE = BEFHEPHEL Eit
Karamountzos ZA B F RS R T s 4]) FEE 20 A X FWHi£E R
(2020) /v A WA AAH A AR HBa2l A0 B4 A(MPIPEQ)
2R 18 A 4423 A WEREABRL
T A (GPAI)
Mohammed %  #% X RARAEKLZHE 16 RATEA 14 EXFLERHE =1t
o2 /MPhy, AMEHERZEZRE L FRaT A
AR EI BRI BE HB@ET A
(8T R)
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* 2-7-1

AT A EX LIRS

,.\
o
=k
piu)l
N—"

Trabelsi % FBYGHETRBFTRTY 16-17T RaT4E (0 BELRHE HERE
(2022) /RR®E A ABKAHEE R =56) FA 28 A Hiefsdlk 1t
[ G54 Y4 28 A B FEHEX
Samara % BERFGLEHEFT R AFREE 3MEIE Design Z1t
(2023) /7 H&. P HATHAEZ B 4 (n=59- B4 27 Fluency Test
A~ A& 32 A)  (Delis et al,
W EZIMEIE (n= 2001)
2 BAE3NR ALK
£ 20 A)
Chatzipanteli % G TRHEEHZEALE 8 REL =45 FEHMAHX HH
(2023) /4 A& MARTERAHZ Y FAE24 A FE21
gL A
%k 2-7-2
AR FEX L RER S KRB RER
VEH /4K RAE Rk AR EREXR
Ensergueix #2 £33k FIEZ R RIUTEZEE HILBRMBHENE LA R
Lafont (2010) # 2 JRAE 48 N EBRRPRRBRE LEH LR
B8 B B M ERae -
2 NBF
Chatzipanteli ~ #FFK#3K  PIRERT #AT 2 %A 24 EBB RV oM AEILERSE
#1 Digelidis Ko Fwe S RAKER -
(2011) R E %A
Papaioannou & 3k ~ & B AKX HE2EF BEXEAXNZEAERBR WAL
% (2012) 7 B B2 ¥ BY BHHRAKARIBRORARSD
45 4%
Kolovelonis ~ &3K&Exk & & A AP 28E £ BLEARPEEAXITEFRERAE
% (2013) B EidEs 4R BRAS HRARFALREHEE -
EakS nsE
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* 2-7-2

K FFE 2 2R, HE ok F B4R

(R ATR)

Chatzipanteli ~ HE¥K A AH4I4E X FRAZPALBRDITAHSS
F (2014 2% 8 % H¥ 45 witpld 5.63%38 % 22.53% -
Chatzipanteli &3k ~ 3 Z &KX A#I6EA - HF FThALARTHEE RNEHEK R
% (2015) RoREK AR BIEB¥ FHEAHALRALTHLEIRS -
wgEma X 3F 45948
@A B BERKA
#
Bergen-Cico  Zirfiw B & A AHM—FF, E3WMBEERAEBRREHAR
F (2015) B {23k BATZRAE AHBEEIFATA EHEHE KAD
W By (B4~ AP~ REBEEVE -
B K)
Chatzipanteli % & & zZ &KX A#SH %X FTREAZASKETPEREBEGHE
% (2016) R ey BRAX 10 &g Ao AT B AR MR G2 o
Koh g1 Park  ®k#8 PlaiEm AEASHE % FTRASLAATEEFEXIARL ZRME
(2016) 16 & B e AL RS R R
¥HEga o
Goudas % EE B BIT4RF BIALTUBRKRTNSE AN ERK
(2017) > dEH R2 ERirfo ko A BAERA -
S
Sproule % PAAEE B R HE ANSHE B HRARADZIEZNHFTRILEU
(2017) HiEY o S B2REBRA BRRBLEHBAAEEEE -
S hE
Chatzipanteli & ¥ ~ & &4KX AR 8 B T2 x RIRFAE A A RR LR
(2018) B} FIK w8 3B A bR L B A AR B APE;
R % 3K M BN E ERR -
Pk
kg
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* 2-7-2

K FFE 2 2R, HE ok F B4R

(R ATR)

Jamon #1 ER-E #EMAHN LI O6HR TRAABZBRIISHEANILRE
Lusung- ok 2% HE 40 dE BREARI - B RAEIE ML R o
Oyzon (2019) 4% & #v Lk
Stephanou 2 &3k F  EAXH A 108 X T AR TET @F D
Karamountzos 2% 10 23R &% BE LEYTEEMEREL R0
(2020) 45 4% WEHEG A o
Mohammed Bk B%RVA AHEHE-HF FTRALERRE MATEBRRRE
F 02 &% A (2 B=R-#£24 RARGTEERALBME RN
Woord EELBE Bao
B #) 7T 45 4nhE
Trabelsi % LiEES Bigorin A#TAE FhE iR AR YBER
(2022) ft AR AAERERRENKAE -
Samara % AT BREHE AE1HA Tom A GREEES) 24 84T
(2023) MEeE o dEw DRI BBEENERE B (8 fKix
BiEg W) o $E R AR E AL -
Chatzipanteli 2 Bhond A#A4AE-F FALABRAGRANLABEEFRI
F (2023) /2R B AT $H By 7ME B0 F 4R
®AKAG -
1. #%R%

Wk 2-7-2 4340 » BATHA XA ERFTHE P2 K& EA : (—) Mosston # £ k3%

(Spectrum of Teaching Styles) : X2 FH T ooz B X~ 2K~ AAXAITHERAA
ERZHEWK (=) MRS  A@MAERTIEZEREHFETHINHARE - (Z) A
RS A R BRI R B . B8 A S B i AR M
3AE o () AR KX 2k (Teaching Games for Understanding, TGfU) : LA 2% B 1 3 #4%
k2 A SE A IE AR AT o SR8 R AR AR

BN e () #1478 (video modeling examles,

VMEs) : S\t df B R m By ik em b - BY S A AR R IR IT B AF o (5F) KR
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Bt B EMHA B TRARR RAZELZHBR T R FENRBRAEL

HPE -

2. BRET
WER2-T2TR - RAEXBRPUAKIEESG RS - £ 13 8 - Mo TR (B3R
RIK) ATE; @EMERE B 23K A3E AU FREAR 48 5 P& B

BBERBATHRE> A 1 R -

T 3O HTREXR

WR2T-1TR - AR ZAF NEE B1TR) BE ZEXNFRELE (812 5R)
HI0E ; CERFRLE (13-15R) ATE; HP4E (I5RALE) F1E -
4. MEFERITA

Wk 2-7-1 1540 BA XK S AL BE R T 2 AT RE XD #£3H 8 B -
MR T EERBERSNAME R R4 %W wiB AR A (Metacognitive Processes in
Physical Education Questionnaire, MPIPEQ) & # 38 & & % (Self-Regulation Questionnaire,
SRQ) - A&t B 12 & % (Achievement Goal Questionnaire, AGQ) A& N4 ## & % (Intrinsic
Motivation Inventory, IMI) » 2R 5 FF R4k F 4% A6 R BLRBR - HHAAR » #£313 B » LR
ERFEBRAGRETERRE - A0 ZBE TRE T HE TR LRI EE R
wo £ TE -
5. EREA

ARG 18 Bkt » Mh% s h AL s 8 & - £+ Flavell (1979)
eI %Ak A JA % &3t 6 B (Chatzipanteli & Digelidis, 2011; Chatzipanteli et al., 2014;
Chatzipanteli et al., 2016; Chatzipanteli, 2018; Papaioannou et al., 2012; Stephanou &
Karamountzos, 2020) » % 2 & % %4k A Brown (1987) » Schraw (1998) #w Hartman (2002)

#9323 (Chatzipanteli et al., 2015; Jamon & Lusung-Oyzon, 2019) - tA B 3k 3 & ¥ 3 & L5
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B SUEKAE 6 B 0 H 7 Zimmerman (2000) &9 B &RFEG L E E %431 A 5 B (Chatzipanteli
et al., 2023; Kolovelonis et al., 2013; Sproule et al., 2017; Samara et al., 2023; Trabelsi et al.,
2022)» A 1 B4 A Brown % (1999) &9 8 #3A & 2 ¥ # 4 (Bergen-Cicoetal.,2015) -
s > BN R R R A 1 B (Ensergueix & Lafont, 2010) ; A Cardelle-Elawar
(1992) &y 2RI B AE /89 A | B (Mohammed et al., 2021) 5 ¥R 3412 3% 38 o 48 B
g BehA 1K (Goudasetal,2017) 5 %A 1 B XEKIR AR KA ERME > 2R
AR sk 2 3738 A #t (Koh & Park, 2016) -
6. 28 mH

Ap bR 18 B S R EALTFR TR E ik » BREBT  BRALRRH S
Rous ol A Ao LA RS AR (o B HUTE © IR 4 B HIT (Chatzipanteli et
al., 2015; Koh & Park, 2016; Mohammed et al., 2021; Stephanou & Karamountzos, 2020) -
BANPEERYEBLEBRRACAREGIEN  £ER  BBEEFRRFRAGIMEREN
(Kolovelonis et al., 2013; Trabelsi et al., 2022) o & M %2R 5 » B85~ 14 2% 3840 R 94 Ao i
28 Rk > B3 isiEEE P ey B 291 N & % (Chatzipanteli et al., 2014; Goudas et al.,
2017; Jamon & Lusung-Oyzon, 2019) © {54 » 3 &2 X 22 kR I B shey S - i
R 5 R R ey Res B % (Chatzipanteli et al., 2014; Jamon & Lusung-Oyzon, 2019) - f£ 342
SR R R A b MR T AR (B3R B3R 3R R B MR M A
(Chatzipanteli & Digelidis, 2011; Chatzipanteli et al., 2023; Mohammed et al., 2021) - {8 A+t
REXES) (RE4% k4B Miim 2 5) BRI R E Rk g KR E P (Bergen-Cicoetal., 2015;
Koh & Park, 2016; Trabelsi et al., 2022) -
(EVRER T HER TR 510w

AR F RSB MIER SRR 4 BERE A AP CHEARNILG LRG> R

WRD TR BRGBE - GRMAE A2 A EAKE AN ITES A% KRS



AE AT 94— FE o sboh > AR M ES REB TR ZA LG EHIBIETOARESN > EMEIR
FAERIL AR IR - AW B ATE B 2R ARBEINME 3R 4o 09 B 3 LB % R R — B
£B - RETRPELREARETRELER AR EBRBCBMSHIER » THEY
B REERBALE - ARDRART T 2 REBGT R > 5% ARP T Luke
7 Hardy (1999) SAB2 % % B ey 2 4 44 » 342 73] Flavell (1979) 8944 3% 30403 %44
BIFE 1% 3RGR o N AR A RS P AR RGR o R ey S B - R R BT
ZRWPSERRRABME ATHERAAZRERNTRAF E -
W R BB T SRR ERREE

BATRA TTHE A 6942330 k0 2 R ARIE & 2-4-2 Pioms - D ABE: » T4 2R HE

FHEARBE BEARB BT HART 7 LARARZFENZTREARE LS EEARF

I~

CHFEBFTLETHREELER - AAMEHRT EFRERANLERF D FORA LK
WHoF R LIEB w0 E B E & (Metacognitive Awareness Inventory, MAI) (Schraw &
Dennison, 1994) & 4% 3% 340 f] % (MCQ) (Cartwright-Hatton & Wells, 1997) w# - 14 3%
R TWME LR (MAD > — 35848 52 B3R - 2 @ T4 @ 5 5] A3l dofo il fu SR 4o 6
TG EBERFARRNEAEZECEIFTT T RENREL R (Schraw & Dennison, 1994) -
48 PR 14 & A4 B A (MCQ-30) » RIMF B RIR 5 R £44% - 4 30 /848 (Cartwright-
Hatton & Wells, 1997) - &8 K E B £ o B3 1% » BIAIE/F R4Fo9 8 A 2k (Francis et
al., 2017; Giiglii-Aydogan et al., 2025; Lonfeldtetal., 2017) - H ERk#E—F b > L+ %
AT B ERR B AR 0 BN AR T A @G o MRE
& MAL & & ¥ 09A8] » IR K3~ £25 PEJo s~ AR P JoslkB) 3t - B R
4 T o @A

BE MAL B E AT FIR > RBMAFSHMAHUFT ARG AL TH L ®

ATIERT > DR ER AR N T 2 8 893 o #ldw > Herrera-Agudelo % A (2021) 48
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FTREAENB XA BRA G TEH KRG ME - LA MAL BT5&FE 2
A M H AR BR2 0 A RIFA K EM (Schraw & Dennison, 1994) - 3% 2 & i 55 {84
R RSk @ e P o A IR R PRI S0~ AR IE A0SR 3 BT A - 51
FREB AT A3 E o ek B SRMAE  FEESETLEE RAZANEE
BERKIGEFARRR) BISCEFRE) BATHEE (R4 RAFBIEFH AT TR LM
MBAR  RARWETREALAREZNEENE) - £FARBIET > MAT 8415 B4
B A (0=.8595%CI[.83, .88]) c sbéh » LA HF L FHERARAHEKA MAL 15
Yt A B A% T B (Aktag et al., 2017; Dulger & Ogan-bekiroglu, 2018; Karaoglu, 2020;
Sukarelawan et al., 2021; Vanags & Pestovs, 2019) - 5T R, MAI AR FHFHRA L2 &
2R AR A R — BT F R R IR TR -

Stephanou #1 Karamountzos (2020) #F 7 ¥ A2 X BK B8 22k » DR BE F 2342 Jo f]
A IR o o AR Ao SR B R LR B R P B T PR R A )RR AR
MEEER T BF Pt xR 4 (Metacognitive Process in Physical Education
Questionnaire, MPIPEQ) » 3% F % &5 Theodosiou ¥Z Papaioannou (2006) & Brown (1987)
B 1% &R Ko 32 o At E AT R - MPIPEQ &4 52 #4878 > n AMBE X &M E - £4&
FRFokoR T @0 M AL 4 BEFAHED R FERL > KT A48 THREEAERIT
AL IE )~ R KoE REL c RE WM F RS BNEE F kR AENGIER) - &4t
Mo (AR FTRELEBRT ERAFLEH REER —BZE RR) REMNEE
(R4 > & EF RN BERAT B A B FRARM) © RFALAG T @ARE S BT
Hhd 3t (R KA REACAZEHE) B REL - §RIUTEHE
B REMEA AT LFIERE) PRI RS BB TRAFART > ReFET
RMBHRA—) 5 GERw §REF—EHELZ  ReHaTEENTNEEL

T AREATHRE) FE R (BB AHATHEA > ReBE A8 ThofTHTBEEE) -
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MPIPEQ M £ 45 A B R - W I(GEF AR &) 2] SEEF R &) BATFL « A% R
¥ » & F4% & 69 Cronbach's o {E 3438 T 3 K4 > FRAMELoBE =.69 » 15 4F 403 =.63
RAEMLE =09 BWMEE =633 =71 AREE =68 PR RS =.68
P =61 AR EFE L =74 3b4 > MPIPEQ T2 E AN B2 F #2% + (Agudelo
et al., 2021; Chatzipanteli et al., 2015; Herrera-Agudelo et al., 2021; Jamon & Lusung-Oyzon,
2019; Karagiannidis et al., 2015; Papaioannou et al., 2012; Settanni et al., 2012; Stephanou &
Karamountzos, 2020) » #8-~ E A& R E B2 7 5 ey A 2t -

AS—F @ BNAERDARAG LS A KA EH F % (Physical Activity Self-
Regulation scale, PASR-12) 4k %A ¥} 48] & T B (Watanabe et al., 2017; Olson & McAuley,
2015; Rhodes & Lithopoulos, 2023)  f5]4v » & Watanabe % A (2017) 5% B Xk PASR-
12 2B X ZANTFRBALBT EZE Ta8 KFAH - BHHMELLESHITA TR
R LR 12 BB HE 6 BTHEE A ABREE  BARXT
A L FFIE Rt R EENER A BARZ R Ko 0 M 42842 - 1T

Fet T A RSB o T E @R B B RE > DB EART EE T A RAD
Fofisg %9 - f£ B Uk PASR-12 ¢4 5355 43 & Cronbach'sa s2E 4 .79 £ 95, H 6 18

REHAE XB A R4FegEEE (2 (39)=100.74 » CF1=0.973 » RMSEA = 0.057) -
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* 2-8

HFHE P # g% RBA R E LA

SN stk FHE HME v X
MAI  324v4a3¥ MRV 4osk o A2 R0 MMM Ae 55
#
243 SR msk o B BRMAE G
MPIPEQ 43 #4okoil BRI 4o » A2 M40 #itbbie 52 FUH
- LEE R
BE WP E  HE > BiE o PAAAE RS T
B
PASR-12 B #&AH BREE - BAZRE ¢ X5 12

o BFRIEE - AERER

BRI FRRE BATRE -

Bk 2-8 TR » £xB&HE%ET09ER 5 » MAI $1 MPIPEQ %R 6145 7 " 340403k |
Aol RAoF b | R REEHE > PASR-12 89 X Z&MARENT B BAG | o MBI ko
8T &+ - MAL Fo MPIPEQ #Ff &8 T BRI S0 3 » A2 - koo i A ME o3l > DA 4T
FRA LR E BT 4047 & A 1430840403 - % > MPIPEQ 3¢/hu— 8" F3EHE 8
T & A A4S S A do o B 32 o g T IE )48 B 69 B 3N o AR 40 B 6 F &R - MAI
O3 HE e B MBAEIPA O REAEL TR PRTAGHE G AY
%3 - MPIPEQ Al &0 2313~ B4x  PIBAR R M E L H P PIEAR RS
Fol BR JWWARBRTHEAFRFOHFELER -PASR-128R 004" 318  Fo " &
o AERTFEMEE ZESA A RAD RS > 82 MAL fv MPIPEQ F #94% %38 4o 3R B
ALt s R EATAR @A) B RAH o 5 — 35 AE B ZR > 4% Kuhn 2 Dean (2004) Fo
Martinez (2006) 34 4£14 3% 3R 4oty & ¥ - REVMEMR T A BiEA AL RE |

TR H R4 E EF W4T A - OECD (2019) ¥ 7h4R4 0 » <2 HRR G B2 KR
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HEET REAMNZEXEHRAGLEER BRELFZE - T RE jH0 " fuH)
PR | B 2030 FARRASIBENRCIESZ— c FEHRLIEL - REENHP
Bk mHAAREEN T A RALREF A TP E g (Dede, 2010;
Moon, 2013; Phan, 2014) - a8 H 2 BH Hoke) B H 454 - Bldo - §RALKE 58
B RETEEGEER > A EEZETHFNEARY  EFEFRELREAET
MEELTHETAIBAE  HMAEES RERNE > TLEFHHERREAE
AR BRI RS o) — R, - Bk > FARDANKR" RE (AN EEZ
—HHE LT o EAFRHES R > Luke (1998) AR oY " 15353040 e MAEA | P o915 3% 30
%01 Reg & 1 MAT o MCQ My & Py T A3RB40AE | SHEAEA LN &
ot E BRI SER RS - LE— T HRAT KRR R EE A1 HERLEN
W 8 A A RE T AR T R 0 1 3R R A B AR M o SR AR Y A SHAR A B AR T IERAE 22
AR EAENITARETR -
o ARREEA AR AT REME AR

AARENETLE PROBRRBLER 2L BB ERELR MAD B FT#4
¥R 40iBAZ P E (MPIPEQ) W Ao sAng 2 &Rt o ih - T2 REHEBE TR
BT %R e ) BT AR EAE | RASSHE®E o B % F Luke (1998) #H
2 TR AR | 9B > A RE— T AT BB R T B3R AR
N1 RREE  HAERERROARTERASF ENHERATHAE S BRAEL
BATENIEREE AR ZTRWANZ — AR AAPEHR LS UTOAED
B AR JE T 4
(—) 14 3% W44, (metacognitive knowledge) :

1. FRifM 4ok (declarative knowledge) : # & & 28 N ARy FE M o

2. REFMsk (procedural knowledge) @ #4 8 iB A2 M Rek ey £ IR -
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3. &M M40k (conditional knowledge) : & & B 1535 T € B £o ik &9 At

(=) 4 #%3W4udEEH (metacognitive regulation) :

—

33| (planning) : AR FEFESHAT XL E BAZH RR -

M

2. B (monitoring) : &4 8B4 PEATE A KA -
3. 4% (evaluating) : R B¥EZ B8 H2H L%k -
4.  F% (imagery) : ER O R RILEE -
5. R.E (reflection) : =881 2 it H Rk o
(Z) 143% 340485 (metacognitive experience) :
1. 5% (emotion) : £ Y 842 b 64 15 B R E 2 hofa I8 L o
2. % (awareness) : #HEFREY TR ERARTE -
(m) f&3%384%0kE /1 (metacognitive ability) :
L E&M (flexibility) : RIER FIEH F LA EL Y Kot

2. i#JE A (adaptability) : BB R FILF EFLE LR -

AERF ZIRAIM - SRR @ 0 B E S I L SURRAT IR B 2 AR & gk 0 R
HEBFEFRFTHEER KEHFTREZANRTRI IR o BERREE LR 1
HABEENERRRRE EERANBEHIHAZETRL2EREZARE - AR
B ZIAA I AN > A Chevalier £ A (2015) A2 d oyt S bl #1385 - 4 7 ATek it
Bk RAe 1T RBMZ XL | MR E SIS AN E RG> EARIARE T
B RE B 38 AR FR A A9 1R SRGR A B o AR ATBE MR SRR A B ARTRRET Y - A T R R E
BB AEZ TARIPP A B A 0y F A B AL VEFHMGAT R F&AT M > BMOAHEER T £
ERzAT > T EREMEEA > T EEA T Eoaar  EATESSREL

GHEFRIE » B AT AR " AR L BT RAT ek E R o T RE IS )
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"RIEMHBCTRECRER T RETBEAEK P ES  F ROBELE W ATELEH
ITHA - AEMET  ERBEMBERRINHEBR T ATHFEREIEBEFHELL R
FTAATAEEY  AHAMER T AR FTRERE T ALES T EBKRP
ERTFHCEF AN AFER LR RE AL | FH T2
BT > RGILIPAE A THEAT K | R THERBRE TR REXFRT
R o URBEES R EGFM

SRR AAREBEST B W e > T AR AES > T ARAE
BT R ARE )  wRER > ZHRE 2R meB T AR TR - Jbsh o B
bl ATEEM T REM  BRBAGES > REALEMAEZEEE TN RREZLRL
A2 LA BN FAEH A R R AR T RE T ER EZEZNESER . A EAMIT R

HETBREMES] -
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REE HMAEFX

AEHHANHZBAFARETRA > F—F > AR —BA R XBoTRNHEE N
B BT ERBENER  H 8 TR BAZENE R BT SR 68
BELR B8 AR RS X R L B EE BRI EAR
HE PR ARTE > URERCE RS Tk o B g i SRR A2 AT

HIRHA -

- AR—XFik
A EM L ERAAAN AR R A I B 5 et d 48 B B A RIE - B R B
BMZABENE - SHBEUHRIEENEGBRE » QIR H 2R Z BAZHEE - RIE
MIKEH (2014) 358 > N EERMBIEENANR S AIE > ABINEEHEL B RIFBEN
Bl EA4 B ; DeVellis (2003) KM% EAMBLIABARETAHRKERABRZIHRE -
Fib > RARMEBZAE T B AR T R 0 ATEMA R oM@ LT 28 2 > RIEMAE
HR Aot @ RS R 28 AR 483 SO MR E R FMMABI EREFRITREREEE L

HIL R AR B R Z A

»

— BtR A

AR EREE > %2025 £3 A 4 AHM S wuaBAME YT 28
FELEETPMAEANZAEES - XBEFOHERMAEHHFT L RocBEER A
HEREMARECRZET HHEU L RERRIIL ) AR BRI B RN EHF %

B RAHEUEHEEEZ A E ARG c LR HBR Y RMKRRM AL
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Wy BEHHAAXFRERBZEANERBSETR  URIMBZINEHE > #

WHBF SRR RE ZZ 50 -

%31
I BRI EZ EREH—F £

o AV B R ¥ RE A 554/ 4

El  %%%% 3 . BILEH 00 RE BEABRE - BRGHZ

A8 BB 7048 & 7 SSCI » SCI #%)

E2 EREE & izt Basd 00 K2 (EHHFLHEL 2454
MEAERPEFEEIHA)

E3  EHIAFE & REHG EPTOOBRRNE (BRINERFTERHMEG
HEFEBF  EHHFTEHLLHBEAN)

E4 FHIEE 5 BAEHER  ERM 00 B RONE(E RO S8 T F R
HEFE 125 EHHFTEMEEA QPE
F RGBT HEHM AR

= FRREE

AR AR B F R AL (expert validity) & B & » ER KA ET A AP E
PEE G FER e — B EARES X » BN % E (content validity) #9F# % (Berk,
1990) » F T BT H ) ¥ RAZARRZ R e H A RE RN TR R IMELE
PEIEAT FIET 0 DARERE B R FY 09 N KR B A S e (Hardesty & Bearden, 2004) £
AL AR - B & 0915 & (reliability) 20K (validity) Rl % £ & - %2 S 2 4
B X 3F sLEE (Awan et al., 2022; Basantes-Andrade et al., 2023; Donmez et al., 2022) »
PlERAEPEHRBEHRERZEMN THESNEXNEHE NI — %M (internal
consistency) 3t 4% A Cronbach's Alpha 351z & (Estremera & Mendoza-Sarmiento, 2024)-
Haynes % (1995) %3 » £ 2T A VTEH R A A BEHEHOLE X ERNEHE

(content validity) R4E » B & & FA474% < 2| % 5% - Estremera ¥2 Mendoza-Sarmiento (2024)
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)

RN NEBEAERBIAT RS EEMERELFTRAO T A2 — B FEB3 2
5B A RARBRE B R BAT B RB6) BAEM - FREGTEAA X o SHE N B
o AARBRIEA — DA BFRMZABNERZEEARLBERES L F
Ly E gk  RFEWAFEFRMEGER > A RH Z RAAREITHM LT
UAREARAR B oy AR b By
AR TR AM N ARE TR

A BAF Estremera # + & Millesca # ey 42 R & - A LA R T 1M N %
ME #14% E T B (Innovated Content Validity and Reliability Tool) | (Estremera & Mendoza-
Sarmiento, 2024) # 4T N BB G 4E > ZEAMEE A 20 AN ZXEEIE4Z  (content
validation criteria) » 3£ $21# % %, 45 £ % (Likert Scale) #4734 > 3F 4% E : 7=Not Valid
(#24) ~ 8 =Fairly Valid (¢% 7T & #%) * 9 = Moderately Valid (¥ & % 2£) » 10 = Highly Valid
(BHEAK) - ARG WAsEfE4 (Evaluator 1 - Evaluator 4) AR 4% 20 1842 & 45 %] & B 4
0 248 BATMN BAE 45 3 (content validity index, CVI) &3t &
B 3-1

Estremera #% 4 & Millesca 124 69#27# 5] & 358499

Request for Permission to Use the Innovated Content Validity and Reliability Tool iabox x X &8 6

’* Wei-Chen Hung <weichenhung16@gmail com> Thu Mar20,10:11PM ¢ @ €

¥ tomichael.estremera +

Dear Dr. Estremera,

I hope this email finds you well. My name is Wei-Chen Hung, and I am currently conducting research on the Development and Validation of a Metacognitive Scale for Physical Education — Taiwan Version. 1 recently came across your
article:

Estremera, M., & Mendoza-Sarmiento, M. A. (2024). Content validity and reliability of questionnaires: Trends, prospects and innovation in the digital research epoch. ASEAN Innovative and Transformative Education Journal, 1(1), 1-
10.

1 found your Innovated Content Validity and Reliability Tool particularly insightful and highly relevant to my study. I would like to seck your permission to adopt this tool in my research. I will ensure proper citation and
acknowledgment of your work in all related publications and presentations.

Please let me know if there are any specific conditions or guidelines for its use. I truly fate your time and consid and I look forward to your response.

Best regards,
Wei-Chen Hung
weichenhung] 6@gmail.com

National Taiwan University

Department of Phys ‘ducation and Sport Sciences

f MICHAEL ESTREMERA <michael estremera@deped.gov.ph> Fri,Mar21,1009AM ¢ @ €«

tome v

Yes, of course you can. Good luck o you

tain confidentia
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* 3-2

BT Rt E R EE T A% (Innovated Content Validity Form)

CONTENT VALIDATION CRITERIA W % 5345 4

1. The questionnaire is brief and limited in scope that target participants would feel easy to
accomplish without having torequire much of their precious time answering.
(P3F):PIAMELRBEAMR  HXRAFRAERTAR  MEFILEKRS T 7
te% -

2. The questionnaire bears clarity and conciseness of instructions that potential respondents

will not exert much effort in trying to grasp them.
(P3%): A AW AN EBEAXIERELEGS KN LER -

3. The questionnaire is geared towards collection of accurate
data and aligned with appropriate research design; otherwise, it will most likely collect
flawed and inaccurate data which may heavily affect research outcome.
(P3%): Bl & 5 AR EERIE - I RIGHRIT — 2 FRITRKE DA #14
MBI REDERARER -

4. The questionnaire considers sensitivity and being compassionate to the respondents and
does not have humiliating and personal questions which may make target users to be
uneasy and apprehensive while answering the questions.

(F33): A ELHHORZLEMRFRIES » R4 5K RBME A B - 8 %
BRRE LR EREE

5. The developed questionnaire bears the element of being time-oriented which implies that
it will not take too much effort accomplishing and responding.
(F3%): BB RA G S@ et BRF AL TR B BERGRE &£
é o

6. The questionnaire is within the ambit and scope of the topic being explored. It will gather
appropriate and essential data from the target participants.
(P3F): MEHNEZREFSETHEAR BN ERE BRRAZNEE B L
Z o BAR -

(BT R)



% 3-2 (RATR)

BRI K EEE T A% (Innovated Content Validity Form)

7. The questionnaire promotes flexibility and adaptableness to
certain unlooked-for conditions that respondents can still be
able to respond.
(F3F): M5 BBETHAEEMN £ REEERTRLNEIN L HAE
NRAIAE & -
8. The developed questionnaire has the element of relatability to the target audience making
the included questions easy to answer.
(P3%): MBHEBERAEREF WM LRI PEE -
9. The questionnaire undergoes proofreading for possible lexical and grammatical errors.
(P3F) : Pl BGBRE - UFELRTR 47T AE 0938 A eB ik 483% -
10. The questionnaire considers legibility and does not have too
much colors which may distract the target users.
(P38): MIAFRBITHM  RMERBSHAS » RB L HUXAEHEESN -
11. The questionnaire fosters sensitivity to gender orientation,
age, ethnicity, and religion.
(V%) : BIBA MIEMANRE » Fik % Ef THOBR AP F % -
12. The questionnaire offers ample options where respondents
can comfortably choose the most relevant answer from the given choices.
(P3F): FIERBILRGER  EXDHRPFERSTEETNERFSE S
B AR
13. The statements included in the questionnaire consider the
principles of truthfulness and reliability
(F33): MIATHIRAFESETHBEETHEMERA -
14. The questionnaire could be administered to a wider audience and varied groups to
achieve higher validity of research findings.
(F3%): FIATHERNRRZHIAHE  DRSALEROBE
15. The questionnaire is well-matched with other ensuing data such as transcriptions and

datasets resulting to a substantial raw data capturing completely the research site.
(P3): M AR EWEEEIE (R kesk) MITE » DUFELR 7 WA R 37384
ERCE

(BT R)
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% 3-2 (% ATR)
BRI Kt EHL (2 E T AF (Innovated Content Validity Form)

16. The questionnaire does not demand the intended users to calculate higher statistics just
to satisfy what is asked for in the questionnaire.
(P3%) : MBRERXAHZ BITHRBORFERBEAMEETR -

17. The questionnaire observes alignment with research objectives, research questions and

hypothesis.
(F3%) : FIAEAEBAR » AR ABEBEARIT -2 -

18. The questionnaire does not force the respondents to give personal information thereby

respecting the privacy option of the target participants.
(P25): MIAEARBAEAZHHRBEMBAZTIN > AEFBALAZRF S HM -

19. The questionnaire takes into consideration originality of information which may redound

to a better grasp of existing policy, issues and concerns, and/or program contributing to
the body of knowledge.

(F3%): MIAFE B RGRAIMN - AN EIFITMAIRA BUR ~ 3148 BlE > &
AT EH oMM A WA ©

20. The questionnaire wisely considers statements that will resonate both in local and

international perspectives.
(P33 MBEEBEFENE  EHRGF ST T LRERKBRIZ £ £ -

B #H & JF . Estremera, M., & Mendoza-Sarmiento, M. A. (2024). Content validity and
reliability of questionnaires: Trends, prospects and innovation in the digital research epoch.
ASEAN  Innovative  and  Transformative  Education  Journal,  1(1), 1-10.

https://doi.org/10.13140/RG.2.2.34015.64166

W BRI E ST

TR CVIEER 08 AL > FTRARY - % CVIERERE  AITREZRE
RBATRATAMS T M8 (Shietal,2012) - £ CVIggtH@L2 Y - FEAABE N BEME LS
# (Item Content Validity Index, I-CVI) #21 & & M 2%k & 45 # (Scale Content Validity

Index, S-CVI) RFAEIAZ RIPE - RIFLEH -CVIBAZE » X EFREAS <5 8] I-
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CVIEEMN 1> PFAERELTIOZE 1045 KEZEBEABSHNAEZE (Davis,
1992; Lynn, 1986; Polit & Beck, 2006) -

BT 9 % 10 EeTEAK
NG ¢
f SCVI &9zt E F K » &8 — ey SCVI (SCVI/UA, universal agreement) R & LAFR

CVI =

AEFETINAO E 10 o) b ARRBZ LB EITIHE - 2 ARNBEREIEEA 20
s K 16 BATH BRI EAB 9 4 - EF SCVI/UA =16/20=0.80 - Polit % A (2007)

54 - % SCVI=0.80 8% » AT EXREA BTN THE » Mg SCVI>090 85 » 5 &

RN RS EIEF S 1ZEey 3 £ A Cronbach'so 3+E » it 2L Cronbach's a.>0.70

VEBTHSAZE Mm% o S5 080 3% 090 85 » Al k8 Z ey —s M (DeVellis &

Thorpe, 2021) -

&~ k@& (Face validity)

BROE N FA ZHEH M (readability) » LA#E % B35 XIZARAE /1 R R M B E L
REENTRE - AAREFERAREAR DA » NF& (FA 11 2 125%) 22
A A5 4 AT R EEMESAE (Sato & Tkeda, 2015) » 345 pb 3 23938 R 3 B A K
FHAFBRIRECE St > AR RO TR AL BN > EmERL DR

(face validity) » E A E Rk EAEREL T HRA T K -
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B MR FHik

ARG PR G AT EER AT R XN ERELR » BITHBHRE
e EReE o BB oM BESHBEREFER oM FR T % AR RiEy
ZAEE o EMBEREAREEMBAEHEZIERER - Mk - HE— S ERAREMN
RESHBRIBEAERRET X - R ERIABTHIETEMN -
— RSk

ARARZAREEAEEVERR N EHEOZFREL FREEAA 11 £ 12 ]
(BEXNER) #1EiEE (purposive sampling method) » {RIEFF %5 B 694+ ¥ B X R M
HAERMY A RAZAAUMERAEZTEATEHRRE  RKF 2T LB/~ 23T 45
BB AT HREE D AR —ER ) MIABRER DN 2FTRAR N 2 F
TIABR N Z2FTEHEA D 2HTXER D SETGABR ] SETLESR
ST YRR ST OaR ) FRBEEER D BFRTEER D - R RRIARE
N BESBY LR o AR AR BRI P HERRIME - AT
R AIFLIFTHE » ETARMFIKEZR £ BT R BLARE > UERRAATTE
JERWREH 524 th9h 30 E (Corlay & Pagés, 2015) « 42 AFF R ¥ £ 4 1% 18 &
ZBNEE BEGREHZEETAERERL  AAFTCEAR I EEGFRAEAE
HBIEELEEBRED L R4 202504HMO025 » 4% 2 B & K4k - 3038 45 48 B 44 32 R A1
DARFE R AF MR o AT HHE AR EAE T R RAIZA M FAMHLAA -
(—)PRIEE S L4 4 53
L BB SR F T B M R A2 7 K -

FBAREBRE SR NETHGFERRAE QPE T AT T HEMY &

FALGARE AT L X H 6P Line Bt 2f4 » &by R AR TRAW BY 2 Bl /N AE 7 4467
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S BHMEATRERSLIDERER  F @ FERAAAREH (BRAE -~ &lF

FlEEAMA  #AE) ZRHUGARZAR -
2. MINEAR ERE B E WS K :

LAERBANME AT TR EHBE  HdAAR B REETH 10~15 5409 B A4
BAT AT A BARIF B S B HE AR P B A0 T8 P - AR EA BT RFH S -
TRBRAL ¥ 4 030 IR 12 35 W BO L BR 34T D SRR A - P A A WA K S B S0 if B B T IRAF
B &% > BETMEEE - A B E & Z A5 B & — BF b 1 BY 69 2067 3,15 S A HH R
FE o B AARBRE -

3. MPNEEMEMILEXRMAT # LA R

AR AREN 10 2 15 AT R A BB E SRS SRRINRLTZH
ARG RET UBERATHERAREZARARI - RATRBERATFRERA £
PR EBARADE AN S > BT RATRBIFo 8 H R 7B AERZETY
DAAERERATRNBEARRER > £XRZRENERPATHHEILT » B 5 s L3
X
4. MINFRBESAMBALZ ZE X T RITHE BT TS ¢

A RHFALBRELRRA » B LAERAANRERAR TS BRFLME - 3%
HERRPEEAENGIRF (ML) KFHAFERTAHEER T TS > SRR A B
BERWEFFZHR -

(D)FER S 45

ARBASHAREZIRAB A A HIRBEERE BB E  — (R -ZFH
BRABEE TR B E 21 470 B 2P A 3130247 L &> b330 E 118 A (39.1%)
FEHE 59 A (19.5%) « d3E 63 A (20.9%) © RIFHE 62 A (20.5%) « £ F] F
o B4 153 A (50.7%) » A& 149 A (49.3%) « EEBIRY > BER 170 A (56.3%) -
RER 132 A (43.7%) c EREMEMEGH KRG RAAB G HER » KL E 4 189 A
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(62.6%) » K Sy 2k 113 A (37.4%) LA T 58 11.6 & - 428 £ 0.78 - FARM

BT 1 FRHE 2o 5 AR B 5 S PR RS O - b B ARARAE R AT AR IS 2 - X

R ERMHEEME -

* 3-3-1

FHEARIF LRI

WE A% % MR AR % 4R AR % EEyrt A %

B /AR %
b3 118 39.1% 3 153 50.7% EH% 170  563%  K%Iw 189  62.6%
P 3p 59  19.5% 149 493% NER 132 437% A %w 113 37.4%
R 63 20.9%
R 62 20.5%
A3t 302 100% A3t 302 100% A3 302 100% A3t 302 100%

(=) E XA

AREXDH REZAHAIE 1464 A BIREARE BHLE

— A Z FH

B RARE TR AR 233 o H A 1231y (B el E 84.1%) - H b

JLEBE 317 A (25.8%) « P EILE 344 A (27.9%) « HEILE 266 A (21.6%) + R I

W& 304 A (247 %) - MR T E - B A 649 A (52.7%) » %ok 582 A (47.3%) ©

WISy o BABST6 A (46.8%) » AR 655 A (532%) © 4RSI % P IR Sk

EIESEY R

291

EJ- Y

W& 820 A (66.6%) 0 H 45re A 411 A (33.4%) 0 HEH T

o 119 K« ABEE 076 - KR ERMA 1231 A + %4 Hertzog (2008) SEM # 3+

AT BT SE AR E Ak A AR 500 23K -
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* 3-3-2

IE R BF B HT
WE A % MR A % E®m AM % B AR %
B/ %

Jb3f 317 25.8% 3 649 52.7% BEH 576 46.8% KA A 820 66.6%
¥ 2R 344 27.9% 4 582 473% NEHR 655 53.2% H S hu 411  33.4%
i IR 266 21.6%

& & 304 24.7%

At 1231 100% Azt 1231 100% At 1231 100% Azt 1231 100%
— BRI A

ARARZEZARIEOIE  RAFERRER (F %R AR —FEEZIEFT%

%W 40E % (Metacognitive Scale for Physical Education, MSPEL) » B4 & 43 bR 73 f£ 8 44 &
% (Intrinsic Motivation Inventory, IMI) 24 & £ H #5% & % (Lifelong Learning Scale,
LLS) - £ % » IMI #2 LLS ¥ A A5 % T B B B30 & (concurrent validity) 2 #1888 % >

A DB L &R
(—) RREARTH

L 3RS
2. Mp 0% 4 Ok4

3. F&% 05 F#4 06 F4&

4. #£& 0011 % O12 % O13 %

5. RIA S BERBIN M EH G RAEE S ? 04 ORA

6. ¥afMARLBOHMAEY (HF): Dk Ok Ok Ofsk OAR
O sepezk Oz O tb3k4a -

(=B F 143040 & % (MSPE)

AR E - REMZ T B F % %W & %k | (Metacognitive Scale for Physical
Education, MSPE) &% & w Bt @ - AP » [ %% WAoo | @RI ML £
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MR AR AR B AR - T B ERGRKAE R A E B R B LA

BELETHGD: " ARA0EHR  ORFHAERRBETHEE ; T B RTAEN |

AE AT EHEEENRETFHEED A EREBARHRIBEAL XD I 508 T4

TR LA " AT BT RIEM | Ry o ARIA PN B TR AR LE R B AT

¥ (A% 3-4) - MSPE # M Likert 222 %735 (1= EFARRE 5= FFF

Gk

)o

% 3-4-1

RO AT E LA T 1R 3R 38 A0 B K Y2

i3] THE®E %5 A5 AATA
Rifits  PMD1  E3RAT > R AMERELEHAAR?
PR PMD2  HEAT - HAoih A4T BEFARIEIRE S MRA] Y
BARRSosE RFN PMP3 RHEAEAT 0 Rio o TRATAIRE TR 2

ZAME PMP4 B AT 0 RAEAFMEABFRATA GBI

A PMCS  HEAT 0 KT A PR LS AR R B TR E R
LS

FE PMC6 @& B AT > RASTAL B A o fT 91 ] £ 645 R T AR AR
B2

g PMP7 HEABXEFRTURAINEBERL -

itE PMP8 &R E AL EAT » RIRGEAH T MER 89 R o

B PMM9 HEkETTATHE  FHRYRFHEERFE
HERE -

B PMMI0O HEeEABRRATHHE BELEEmERAETES

1% R Ho [

¥4 PMElIl REAMEBTHMEPETFITHALGZRAES U
FEAR R R Do EE R,

B PME12 fKRe%h:FE8 THRBAERL  BATREE LI
ETRS R E -

% PMII3 4k BGEEIEAT (Blav» L&) KRELEKPE—

BB EEERAIERE A THAF EIR -

(BT R)
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% 3-4-1 (4BATH)

“\-

FIIR- BT EIERE F 14 3% 3840 & % 5

5% PMI14 L FA » REALLIM P HERTRMLEG F > Bl
Fhof A RTAATH F »

TR RE  PMRIS REEKREATAEAE B SXATeysash Ry R@
ko EAHRILL -

R B  PMRI6 #EERILERT > KRG L BiBH LB F) SR
3b B ARk SR e R R Ry e

B4  PMEMI7 Z#H&1kar » e racuHdeEa  REmY
Kk RErS SRR

4  PMEMIS £ ¥& AT R RFARB TS AR MmMAEE » &
GAREACTRZIEHLERES S -

1% 3 o 4R By B4 PMEMI9 LWEA » R RTARBTTREER  ReLMmAR
R RE BB T o

RE PMA20 2MEER KRTUERAEXLESHEEH 42 &
FARBEACTESEIRRLEWT -

FR  PMA2l LWEA - REAGEACHIBRKARLTAFHERE
(ko » B/ T B RARABEE) » BIRATHAE Rk o

®HE  PMA22 ®REMHFA REALGEACATAREAREHES

VEEBM > ¥ A THUFE R -

FEM  PMF23  SREFEEAT - ReLEBEAN AL TR » BE BB
HEmELSBTHREFTA -

EEM  PMF24  ZHEEar 0 RELBTRE B » EHEREF %
BHA RPIFILEZ - MAEH EAE -

FEME  PMF25 LWEAH > KeLBRMAKRANES  TH A B EESR
LS RBIFEE -

WM PMAD26 B FIRMLAT  wREBRME W BZH IR RTARG R —
R R AEECHERBER BRI EERHE -

#WEM PMAD27 BB AT 0 RE LB CHIUERB BN E
R AL > 3B R T T AR R, o

#HEME PMAD28 fERIKLEAN > REALETCRERLELT AR
Tk R EMHT 0 B A TR Ml R R o
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% 3-42

B RIE VLA T 1% 3R 38 A0 & & P25

i) FHEmE oy A58
ittt RMDI #ARZ FAd AL FERTEE BE LR EW
IR F Bk o

FRiiE  RMD2  FLEE & T AIUAFRR » 3 kol 4o f7IE A 2 LR
R B A o

2R RMP3  SBREF wRF A T— AMARLF fhod 2 AE D R
1% 3% 3% Fo ok T BE SR -

A RMP4  REF Kb A THHEATRLRHG T4
3 F SRR I A RARE -

fetEE RMCS  #EREATE—F . 48R A TEAMRRARA S Kio

&;

B hof A E A R s R B o
DR B R A LBP A RioE o fTH A
BB XHMAREKREAT -

&t RMC6

€ RMPT  SHREMREREE . RO TRERMLI R
FXEB THIF RS -
itE  RMP8 EHMEEMAFE  Rea TRIAETREM IR

» 3B A EAE A AR R T e A R o

)
=]

Bir O RMMY  EHEMsT c ASBLEL A TWNERTAHE
WAL H T BIRE > 3B I BPBLUE o

B RMMIO0O AWEPRER > RewEAHTERRETRG - £F
KA ARE G F ARG LE -

BFRIPM 4 RMEIl  ¥RB 2 — @8 EERE R AR R e
THEHRERT RS LENRAE -

35 RMEI2 £ BHEHEH  wREAE SERARME KRG
B TRAZ AT LA o 30 BRI AE A Rl v 3R B AR

3 RMII3 QB ¥EHEF o RERHERAY » RE 8 — KA
T REBEBY > BREEZEEGMT R BE -
3 RMI14 ##HFeAF Ko RFAHOR—HF > KReLK P

AR E Y Ty ik AP F RS o

(BT R)



% 3-42 (4BATH)

PR R 5 1 3% 3o B2 )5

R & RMRI5 EH&HBEABCRKEF-ELAHKNH  KeDARA
AT BERARE T EREE -

R &, RMR16 HEZEERE  ReDAHRE T E Felik > TR
KREMATF B A4F -

H4 RMEMI17 §2—BMEHRE I ReDBUR RS G E
B BB THEETR o

B4 RMEMIS SLLEFTRARBmMEBLNE . RETEHRE THRAEH
1 BBE AL CHERTE TES -

BRI ek RMEMI9 AWEF - B AMECRE @ E R - RERERPR
AECKE  RATTUERE -

E%  RMA20 2#E ke XEREEXESH A FME  ReMR
RE > EEmE RRF ok o

RE  RMA2l  f#EET - REE2ETRERERE iz &)
FE&E P RpAARE - KaH ERAMERE -

THE  RMA22 @REE REAGHEREGHOF — 1% > RELER

R BILAREE R RBAE -

EEMHE RMF23  LEHOR—E/ART o REBRENAEEH > &
RARF B F L REFBEGBTHT A -

H{%‘
%
2

RMF24 4o B K2—BESHLTEHE » RETRARBY I %
mAG—HERARAG TR -

FEM RMF25 JwoRIWESSRAKRAGTERZEOR—4K REH

&Sy EEEE L A R FEAE
WM RMAD26 #ERM¥% o wBEBERIERUANA—4  REBHLE
BRI Rk R AR R

W EME RMAD27 WEWH > wRE SR FOHTERERY  £e5LA
*ilﬁIijfik‘ ’ *E%ﬁ/i‘iﬁ)«iéﬁ a/\ °

#WIEME RMAD28 LLEF  wRERETHRERALE  ReHAEHE
RGN EBTERRATER
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(2) RN EHHE LR (IMD)
A R4 A Cuddihy % A (2002) A74 B 2 fi1b i M A 8 # € % (Intrinsic

Motivation Inventory, short version, IMI-short) 4 % ] 653 B B T B o R 46 A6 IMI
B Ryan(1982) & R —1B 4o EthReBl gL H - 04 208848 » 5§ A4 4
AR PO RS BT ARE (Lepper & Greene, 1975) #3408 s (Ryan et
al., 1983) » i B £ wE M dE : 20845/ (perceived competence) ~ % 4 & &M (effort-
importance) - #4& Z % (interest-enjoyment) $2/8 }; % 3k (pressure-tension) - IMI #&
RiZARAPEEERFLBEGN IR R FE A > 3 A AR F RA2HE%
JALo Y AR B % P (Chatzipanteli et al., 2015 ; Papaioannou et al., 2012 ; Sproule et
al.,2017) - f4bpz IMI 45 5] 8 A A~ 2 A8 F SR R R R IR B RAF B F - P38 % AR B
HAHSEI0p4E - ZEeRMGRRWEMKGD - SEED L 2248 3 82 - #&A Likert
ZEER (1= FFARRE 5= FFRAE) BT FrEHEATXALZRALLS
WS - LR IMI B AR X MRER R BT 72%ZE 90% BT L A K RAFAE

M o BB mARIR & 3-S50

% 3-5
ALIR P 1 B e & P
b= FHEE o9 2878
sgfe ) IMPCl HEF BT EHEFRORALEIE 2ELT -
NESR s  IMPC2 BRERBARE  REEFETEEH S BEH

RAESIHY e

BHhiEEME IMEB RAELEFTRFEELNMITEEKE LY -

Hh/EFHE IMEM4 BREFEBFTREEAATHRLALRERZY -

BaR/ZE%  IMIES REFEFROEZEHRAE -

PA/E%  IMIE6 HREREMFR > BAEHRIIT -

B H/%3%  IMPT7 REZLTEFTR ANTRIALELEK -

B A%k IMPTS LR F R ERRIAFLRN

90



(w42 E A% E4 (LLS)
AFFRIE Kirby £ A (2010) %R ey 52 B4k &% (Lifelong Learning Scale,

LLS) ff AR E iR TR - LLS i B4 5 2B Az o m - 3t 14 88> 645
B AZ3% € (goalsetting) 5 #2 - #u3k¥L X #E JE A (application of knowledge and skills) 3 %8 »
B & & ) ¥4k 2 A2 (self-direction and evaluation) + & 3% F 4t /7 (information seeking)
1 g3 42 1 % ek (adjustment of learning strategies) 3 %8 - A& & £ Fl 7 %2 K, Likert &
RETHS (1= FFRFE > 5= FF#H4) & Cronbach’sa 15 B4 A.77 - ZE X
RFRESHER LLS ERF—RFLHE > BRRELERRBBETAH - BN A
FRRE R B NEE > BIFEERIKF > HAREHEHE RN RITERT > ARG RARY

SRR ATRT  AEMREEAGR  EEERAL S EYMRE

% 3-6
e BT 7 15 R KT 6988 G BBy 1y B2 B
& FH®E iy #478
BAZ %R LLGl HEEHEHNAT KRB 2EGHE
MAZLB TRHE -
BAZ%E LLG2 #HARDEH B Ty EE) K IUR o]
Y -
B A% T LLG3 HKEFBTA—MEiea ERIEEHH
“ 5 ZHe B AT LLG4 KEMRSPEHZE AT RS 5 R
42 3

BAZ% R LLGS a‘?.?é& B ES sy > e dix
5 — A8 4| o

oo AE ey B LLK6 A #de i) AR AT 1R 2 69 b 15 DLAR
BIRR R T ik o

iAo AE Q9B LLK7 RAERZ R EHHIIHLILE T/
EHRREE -

(BT R)
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* 3-6 (AT R)
5 BT E 5] 15 4 s R KRR NE ST 9 4 B BBy 5 B A K

ok Ao AR Bl LLKS S RZLVHey:E vkl KeRE
FrHRCEERGEIIES -

BHRFmEFE  LLSY REFEGREZLEBREIFTERET
RERRERAEY

AHREGEPMHE LLSI0 RAELEFREGHELKAT

B EIE -
FHREAM LLIIl FRALEIREGFTE LA ATE

B EIE RAEFIEGRRARREE
JERL e

FEEE R% LLA12 #RLB E#BRAA B — R A ey
EE) BB

AL E R LLAI3 FHELET BB B - K
IR IR B AR Ty R

FEE YRR LLA4 & RABBRILEPBIAKRBENE
> RERFABRRRRE L

=~ AR A

AR R LA B L 7 XA HEA  HEFBRMEB R - LEREA
B EARCAM X B R RAIBRNRHELER ) R T IERE > BB SRR Y
BER % 10 2 15 548 o MA@ o 24 SPSS 29.0 #4740 M 43 ~ MR — 3kt~ B BF
MEHFEREREE SN o B4 AMOS 26.0 sEATEREMN B £ 50 £ EEEE - KRR
WEE ZAGRREATIRAL © B R AT & R Kline (2005) #3838 - %1k & ey @A 7
2 BEEBHAA NN T AIBMBETRAESFESEETE -
(—)TERPE &
1. 38 B 45#F (itemanalysis) : & # 4% &R 78 B ff RAF G940 B - 3R A ARG ARkt B

L BrfE (critical ratio, CR) » #3480 & & ZRHEF - BIAT 27% A S04 0 &
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27% R A&t > HERRBEATE LA AR > H A SRS B &AL T3 E
# CRAARMN3.0 BEBEKE (p<.05) RIZARALBEA RITHEH K

(Hair et al., 2019; Kline, 2005) -

2. Rt 43t (descriptive statistics) @ AR E B ~ 3% > AZE £ 500G 4Lt A B AR
AFRRHRAT F GRS -

3. 1EE m»#7 (reliability): 4 A Cronbach's o 14 #4k 8] & & &9 W3 — 24 » 1 ¥ Cronbach's
o fAHEER 70 A E R RE RAFEI 120 KEE (Tavakol & Dennick, 2011) e

4. EE£ME EHH (exploratory factor analysis, EFA) : AR AIE R MR E M 1ESL
EREBMTRENRIT T A BENRABEE DN E X4 (Henson &
Roberts, 2006) - f£ i 47 EFA 2 AT » & #4T Kaiser-Meyer-Olkin (KMO) H i b7 4%
5 91 Bartlett 3k B AR & » UFEBH AT @ TR % 54 - KMO 5 A#.80 %5~
SORM B A &AM B A 4T R £ % B (Kaiser, 1974) » ) Bartlett 3% & # € 1%
BaEKE (p<.05) 78 X4F#% & rehisr (Field, 2013) « AR FHER G AH @ » #
A B 0 AR B B R W IR A B AL BGE A Eskdk UL (Principal Axis
Factoring, PAF) » # 4t R BB it & J23% £ % £ (Fabrigaretal,, 1999) - i & k|
il T e B- A - 4e A48 Bk - $3R A Promax #F X 5% %% (Oblique rotation) » MAR K X 42
FE2 fRAE ) T MRAEME (Costello & Osborne, 2005) < {237 2 B % $£ & 8% » %% Kaiser
(1974) =& 2 45408 A7 1 (eigenvalue > 1) B A] - ABF K AE R EAL1B 1000 A - K BB
Comrey $2 Lee (2013) Afifi » 4 A8t 900 AL LB IEFF 2 4B RS R &
S ERZAEENE - BEAMEAZERL S 0.50 B4 AFIHE (Hair et al., 2019) » %k
HAZE T AR -

(=) ERPE B

1. 122 547 1 €48 1847 Cronbach'sa 483 H > AR E RN —%MHEAREEF] 70 24
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L+ =42 % (Tavakol & Dennick, 2011) -
. EAEMUE (construct validity) : F o8 48 4638 69 42412 B (composite reliability, CR) %
VB 0.60 0 AR T4 EHIwERE (average variance extracted, AVE) JEi£ %] 0.50
Ak Z A2 % (Hair etal., 2019) °
M (structural validity) @ A &F % 4% F B35 1 B % 54 (Confirmatory Factor
Analysis, CFA) #5822 R £ &4 > L ERA L 284 (Structural Equation
Modeling, SEM) 5 # R R B A BB A 2 M ey B8 E (GR1E %  FpeFE > 2012) -
EROoMART ARy F— AT RERAE » TEHEARBRY BB EYIEAZ
Ml Bilfh s 5 = A" SR » AR AR B YA MR B (Santoso, 2021) -
RIFEREEBL (2012) 6930 - SEM A2 F- 5 AWIEER - - R ABDER - R
IR X RRIEAR A B e 0 A 224 BRIL AT R e BT B B =%
B A RS AR SR > LA dh AR LR & - S HUE R - B AME B 18 B S 5 R
Hb RABARZREHIHERBEAEZEPYE  LHRAREBAYAFLAM
Gt o RPFRILA & AMALE (Maximum Likelihood, ML) i#47 2 #4563t » A A
1231 A» #4 Hu £ A (2002) Frz&zk ML 163tk 2 o ifkAk A 30 500 A 942 2 - gAY
& B 13748 %4 SEM &g RS2 5 55 A B A a3 A X M AV 4k - s MR IR
BB L ARFE /) (BRESEC - 2012) © SEM 64 32 3 45 A 3744 5% JH B3l E Mk 0 H B
WREMD  REBXEDETE TR g2 EAE o RFELFR B
B R BRAT B > BUiB 45 4%T  A =8 @ Bl E464% (absolute fit indexes) ~ 48
¥ B 542 (incremental fit indexes) A Bk £ B0 8 B 4542 (parsimony adjusted
indexes) » 7| & 3-7
& %] %% (discriminant validity) : A5t @ i & & B A RAFIEHHE - KA ARIE

Fornell # Larcker (1981) 2 #3% - 3k A -F 7 RABATER A E 2 HT © 5 & B4 %R
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&) T3 4% B # 3k F (average variance extracted, AVE) 2 4R % A7 B 1 540 %
G A GAMGE BP AR THEEER RO ESIE o JRK Hair % A (2019)

3% 0 ¥ 24 HTMT (heterotrait-monotrait ratio) 542 AT 247 © & HIMT {& /7
0858 » Zonth@mi] £ E BAF B (Henseler et al., 2015) -

5. HARM R (criterion-related validity) @ AR5 AHF AT Z M T R AR E K
AT B RAF QAR AR - 2R RAERN A K ER (M) B&HEEHHG
Fk (LLS) fF A BAR T B - sLiE @ b SN SR AR 69 L # A £ 48 B 547 (Pearson
product-moment correlation) » #£3t A& R E B H & o3 IMI & LLS % B ay48
B > 35 LB B B 52 B (concurrent validity) o & A& & 138 3% L 48 B 2 S8 30 2042
TEAZMERTEESEEMRM (r=>.30) BPTRALA R EAZH LA
(DeVellis & Thorpe, 2021) *

* 3-7

EHERY AR FE

Hetim A W EAR % 7l A

B ¥ ALiE Z 3542 (absolute fit indexes)

x2/df <5 Hu & Bentler, 1999
RMSEA <.10 Browne & Cudeck, 1992
GFI >.90 Mars et al., 2005
AGFI >.90

A8 ¥ BB 4542 (incremental fit indexes)

NFI >.90 Bentler & Bonnet, 1980
NNFI >.90

CFI >.90 Hu & Bentler, 1999

IFI >.90 Bollen, 1989

RFI >.90

A5 f BB 4542 (parsimony adjusted indexes)

PNFI >.50 Bentler & Bonnet, 1980
PGFI >.50 Mulaik et al., 1988
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B8 AR=ZHiE

»

— RS EE
R ARAFAR K= E AR AT B BT AT - B ERER T RRRA L ELL
AP IRAZ 3R & 2R (structural equation model, SEM) i 4745 A i fi L #L

B AR - BE— S AR EE L BN E R AR LERRIGBE - A LAAN

Bl ik EHREERHKLAEY > AR ERMARGEFEF ZTHHE - BITSHES
T FEERT  UFHEREF Z RS TRXAoES AR TR BM - b

NEFRZRMBERERT RE T 02 FARIR » TR KRR E L2
PR AR -
= PR RARR SRR

T S T O 40 5P B MRS B SR S B BT 8
Lt BRI AEAAR L ZABEBE - AR ERARFTRY T AEHHK T AT
PR R BT RBMEG R (BT A G E GG | 2P FREMG - LS
AATRAEERAFREAT (Whs F# EHERERE) REBBARLLE
B -
(—) PR B AR IR 15 3R R 40 2 B BBk 1E

kg4 BRI 2 B S H SR P R b3 29F 538 K (Chatzipanteli
et al., 2015; Koh & Park, 2016; Papaioannou et al., 2012; Sproule et al., 2017) - Rodriguez-
Gonzdlez % A (2021) B3 3%F » AR FRT 2L NAHRE G KAGAEN LA EH
P& o Stam F (2020) F5 4 c NASMAEHRRTHEARG NN A E - fEA R E
BAARFG TR - R RAEREAEN R L - Karagiannidis % (2015) £ & 7 5% 3R
THRBZARWBEGHRAER T LB TR AP E o Chevalier F (2015) 5 i » HATIEH]

(executive control) ;& & #pHl4EH] v TAE IR M40 E QAL » L LIFEFEEE M



ITAQ SRS B LFRTEE T AT M LB TATEEE) B ARAEF

I4

i

SELAE MBI A TATEEME L R JE 0914 3% W BE 1 58 /1 (Chevalier et al., 2015) o
Chevalier $1 Blaye (2016) #9#F % &= » #1 6 R L EABLLEF - 10 3R 5L & ARG E A AT 95
PR SER]  AREN X B R TRRANEAEHY A FRBERLIREHRE - BATH
ATHE ] 69 15 3530 Ko M B R B B AP S A2 AR B A AR B AT KRR Z AR 2
FBARN AR AERFTRETY  S4H 25N AR EATIE B SRR B R
B3RS Z BB A8 B B B B Am o B b RABFRETHIL—FF R BHR B R
PR § AR T 2B BN T WA SR RAEIE R AR RS R R B WM

HI : NS S ATBE M1 3R 3040 ZEAR B -

H2 : RS #i R EMIZ %R R EAER -
(=) BEH AR i E g2 BB

EBFTZEERT  BHARROENNZEE e s 2 ER2ETRER &
PR o MR HE S e s £ 3 (Luke & Hardy, 1999 ; Tomporowski et al.,
2015) - Herrera-Agudelo % (2021) 458 » S RXBARE N H LA EERY 5 G EHH
o B BREEELNEF MG - Caimey % (2019) 324 » AHLFEHMEEG
BB A R B A PR P E 8B RAe E G A A LR ik § S B -Brick % (2020)
SR RRGREIRGNEE L AR ETEREITEALREGTA A
B A A AR A6 E 8 £ 91 1§ - Murray $2 Napper-Owen (2022) RI5%3# » #i8%%
BRI G E RS AERREZAERETRAFOBTLEREL  TAHBNR
FAEBFELHGEH - BECAF LA RER AR ZRAOHN RPN EGH L ERNAL G E
ARG E - AT B AT & SURKE 5 AT e M R JE MR SRR A0 e B P AT TR 69 R )
B Ak AIRE—FTHHEMFT LY FOB R TLBA AL HEHER B ER

A% -
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H3 : ATBE M4 R I B4 G E S MG 2 EAB R

H4 : RIEMIG XD IR & G EE M6 2 EAR

HS : ATBE M/ 3R A8 BN R B AR Ao & G EHMEO LA RSTARNN °
() BAARRIENT ~ Fib > EH L ACRKRAILEZ £ R

SATFT R BRVARAELIZELY MR £ AR ex3NEEH

&

%

&

G

B2 BRI AP E (Flavell, 1979; Pintrich, 2000;

e

CEE TN ST VA S

I

Veenman etal., 2006 ; Zimmerman, 2002) - [§ Z SF#3 &k » F kL E EABITAREHR T
15 B 89 45 3R o 2 FAL AR F 42 2 B % (Palmer et al,, 2014) ; 2R > ARG H -
FR2 D HAPUTRE R D 048 B 02T - RE R B AR E 0 &R (McWilliams et
al.,2023) - £ 5] £ 8 ¥ & » Salas-Sender % (2020) #Fv Acar-Erdol ¥1 Akin-Arikan (2022)
IR, LB R R RAEN TR LA RIS » BRAR B RN L
3, L& 74P (Santos et al., 2024 ; Lemieux et al., 2019) - gt » 28 24 B HEHHAE

MR TRAB T ZHN SR EAMELE  EMREL XD N OER
(Papaioannou et al., 2006) - R E B Rivdb@& 6934 F I E T € B2 A %% W Ho Rk oy g
B o 4B &I R B 6946 4 45 8L (Callan etal., 2016 ; Giiss & Wiley, 2007) o 474 E it -
AARE—FTREBFTLE TR EAROERRF ZHBE L £ B AR -

H6 : RE MR 6y A AT R EMZ X R LR EBEEER -

H7 : REF#e)F A AT MR EMG X R LR ABEER -

HS : & )AL B AR PR 51 8 B ) 2 AE {2 AT BE M 9L ROJE M AR 3538 %o ARV R S8k o

HY : RE LR E L A AR R EHA R A P FABEELR o



B 3-2

ARGF I TR 3%

AT S P&

1% 3% 3RS

K g EZ AR

M A B %

R

1% X 3 4o

= B ER S

AR L BEHE T ZEA (SEM) BAZ 54 » IRTN A S~ AT 8E MR R340
ROV 3R S Y145 B SE B AR %) 2 Bl 0 I T L o 4EBARTE MR B EIME B4 0 ST E &%
1@ 43 (path coefficient) » 3 SAAZ EAL GRS () ZH > WA (A (t-value) 5 & 12 43t
TREBEE - BREMEN (R) ZREAHRGBGENBERE  URAEBE RS

sHE () REBHE > N2 @B TSSO REIYE -
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Fofh ARARTHL
— R IRAR
AR B SRR T & Sk o 1 AR X8 3P 048 B SURRAR ST 0 R
HAARZRBEER - ARBGENER - EANBR T2 E R RRwE
R BHHE=ZBTFHARNBEN  HRAT EWUEH - &RE - RFEZRZBATHR
%o BEEERREEREER - FAARIRRZE 3-2 A7 -
(—) #TARER : HRAIR - REEATA RS0 AR EA -
(=) HWRAM K : AR ERR I N R BTN FEZ TR E KB4t
WERER -
(Z) ARFERYE AR BB T > sESL AR EAT IR
(w9) JESLHF R AR SRR+ HHT R AR o) IR AT R R A LR -
() HERAELE  REAREAETELMNESRS > FRASOHAZHIBE TR -
(N) FISEMA T © A BRERNERAARR S » BB S B R4 -
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epoch. ASEAN Innovative and Transformative Education Journal, 1(1), 1-10.

https://doi.org/10.13140/RG.2.2.34015.64166

ZIUEHEEER (-85 S-S TAHK  O-YEAX; I0-5EAX) HL ; EI-&%

B B2-RF 54 E3-BNVEF 4060 5 EA-BUNVEE 2060, CVI- WEMEEH -

105


https://doi.org/10.13140/RG.2.2.34015.64166

= BREZABREADR

ARRBBRFEEHRFAFABZRE LT AERBERE  BIBAFHN - TF
BB FAHER FABERMER (WEEB L BURRBE L) TR T 26 B HME
W RAENAAE LR ESRAER AW B EH AR E TS RN S
EHZ LR R EFA L HRBREICZIEE  KEF ERATRTHRNG EERRIRY
BAME - R 42 RBFEMEFEEEMRB/ZER > BTHARAARIE -
%42

HEFH G S

&% KR HERBEERNBZHEE H] B
1 D ERRER Wy BSAMEARMALKENE R

5’%’1 BRI Z W o RARTA A - FRAVERIE] - O A O
Z AN OFREFER OFER O AN ARE
ZEARALABMED ZREABRAMR > S ROWTZ

ER o EHEME

2 D ERRER W %7%5%’&’%‘%@@5& BN HRBRR
TEMA S REGRTR o FREHER © . EE 2
El REVESIRE 2 OF O%A

ZERALAABHBANILE » THESERLARGY
BEFRR > EALE *ﬁm’ﬁlmuﬂtzg O &3

a?za‘wbnéﬁiil ERBATEBRBAN  c AR E EHER
Fca%ﬁfﬁa«f#%ﬁ&%’iﬁﬁ%‘%%ﬁ?ﬁ%ﬁfﬁ%%ﬁﬁ31 g
ARG KA e

3 ST ATBEML R F 17 18 RAEBANEA H;EL

" EEEEERT ) c RERBRARRABTHEE LM
@“%ﬁ%w%’imém%%%ﬁ%iﬁu@ko
RIBEBOCHERETH RN EARBOGHELZEL
AL -

I~

(BT R)

106



& 4-2 (4RATR)

FEFF MBS E G

4 ST ATBEMEIS % W4 | F 1T R RABEA T IR B2
it e O ER B EENEEERE ARG
e

ZRER: T RB—H AR0EE > FRAMAE
Y| AEER FE—RERBEREGSE -

WAFRRE A - T EEERT 0 REEEECHE
L WA OEEERERELORER J -

5 ST ATHEM LR 198 RAEIEA T I B
WRHARBECTREEER - - ZEZHR WA " 2B R
T RBAER EAREREFEEMY -
R RS A LR AR TR REHY
HFHCOHREEER » WM IR RE A O
FE—EE .

6 ST ATRE MR | B 218 RAEA T IEE B%
Al WEREE -
Z 8:90 ¢ T EEHHEE RNENA S INEH N
El JAMAEE 7
WAFRRG A - T EEFEAIEGERT - REEHEEE
CHY S RIS & B A E (B > FE 77 FREEHRTE
) > MEFRATREE ©

7 ST ATRE MR RS | B 2T AR RARAS ¢ T TE ;R

BB A B EREUAIR A S UL R SR G
A AR AT AT -

Z Rk T ARG - A0 ME -~ eRE - el
#ZE > NRAEERE ERDA OIS > NEEHREE
e EAa b - EEUTEREERRE - JIRESRE -

AR RIG A - T EEGHGRT > REHERES
FIFRBTAEAYEE B - A8 B AE R FAr (B0 - e
BN AR IRIHTT) -

(BT R)

107



% 4-2 (87T R)
FEBF G A IFE Y
8 HY T REMERRL  F 1A REEA: TRE  BXR
% > WAEE BB ER - |
ZAH " BEREEANEERN & FTLAEZ
B R AN E S A THYEED |
WBFZFR S UL - [ HSEHER > BRANEECERA
HyEE A AZR B - o EIEEEE o
9 HHT REMARRL (B 12278 RAEBRA T E R
El =g R Co)[iS
ZBRBAN T EXEEEHHE - #ATHIR
KE
RBERSBU S - T LIEEEHNHE..
10 HHT REBMHZRRL  FH 238 REEA: HEHE  #%
B> MER—EBR T4
ZERREAABELRABEAR? EXAME?
RIBERG UL - T ETEAER > WR—EBAT
5y WEBER BN > Wiksk AN E A - HREIR
HBHONH -
11 AT EARBH o EARBEREERML A R
AR LR AEE/ R o
12 LT AKRKER Fy o REFERBRESHT LRGN REERR
E2 HAEZBER RATRSAEATFE > 2R
% B3t B kA ey Meantage AL AR AR LRI F SR8
3 o F SR o
13 ST REMERRI | FIOMRAEASL [ RE) #;E2
{EfMEE 7 e EEUEZETF-AVENE EUE HRTE - WS
FEROE o ) #IOE R R F AR S E MR o
RIFEZ BRGSO RESL - T WREEMEE T
HEF RS - s FROE 5 -
(% TR

108



* 422

FEFF MBS E G

E2

14

SH T ATEE ML RAA | K 28 MR AAER A 1 T (EEEK
EEERAT » G S EHRER LB S S AHEERERE - 28
PECALIEREEES |, - 4 - g LBEHBAES
w7

MAEZBER AR MEERAY > wERRA LK
RAEFKOREANBET - TR AR RAAF] —AE > 2]
RE/NE A SRR R RIR IR T b FEE) -

WAAG A - T ERERT - IE SRS (R RA A
FIFITE B AR AT T - EIREEE R T E
@ffﬁi 4 °

15

HH T REMB %A | F 2T EREEL 1 TR
STE TR 7=0 0 FeF B FIEE CAVETCRES -
TEUEIES - 2BOF T Wik B T By -

RAFHR BARETSE - EMARE - T RS
TN SF A e B LI CHVETCERES - ERhA
JEES -

E3

16

ZRER EABEME P HM ZE WTAR) » ERT
AL AERFRER -

BARIE T ATEEMES %A 18 19 A A A
"R —F o RAAEEIRA RN BN B RS I
fRib BMAe LB S BE  BIRERAFE -

@R

17

ZARR AAAMRE T A RF (AR &
BT B2 ERHAEE -

Bt o T RBMER R B 22 AR 32
FekR — ) ARIE R ARG AT e remanT -

18

ST REMGRAK | F 45 RARA T IRA
EEHCHEE R R BEEMAER— » WEHTEET)
EEIERE -  mAERE T H®.. —# | #HNEHEH
BRFRRAPNEE - BER " H46 ) LA UMEHIELE -

RIS R - T HET > RAEEHCHEIEES
BLEMAERTT S > WERAEEEREAE - |

109

(BT R)



* 422

FEFF MBS E G

E3

19

T R EML% A F 1358 BaEEL TR
FTBIER G - g —E 7 2 MY -
BB I T S

R BFEBRG B A T WRBHEERRE - FegFolfd
A BIEOE > HH TR R M T R - A T A
— R A B Mo T mAR T eEE BB
IR o

20

She T oATEE MR RAK K T A RAAA T Y
o S BTG A B R FRLG -

ZERRG U S - T BREAEFEFENSEHRAEE
Bh > HERRHE o | Bivlie) » ERBEFE

21

ST ATHEMAZRGRA | F 1888 RAREA - T IR
RIAEVE C I RE g LRI EEE - FELiehiE 5 C L2t
FESE AR T -

ZERHRA: " BWR  HAEA T WwREK  EFLA
Koo BN M BBAEN S ERE AR K.
BATRGE » IRGRANE ©

@R

E4

22

AT EREHM 3o B 8AME AW Kbk
%8 : VBB GAMAZALBEBAERBRAR
B (B3R B3 Bk 23K W @3k S8R ) L
b2 FRFALE By N HBMMEE » #—F 5 LR
B A W) E IREE SR

23

ST¥T ATIEM LR R A B 5 AR R IR
RABEREE B ERBEMME - S ERZARES
"EEFERT > BT B E (BIA0 BT RS E
) SRR > FREANTHRERNS 7

24

HET RBMESZRRI | FH 8 2ATREN T T
JREER | IRE A AR o BHR B 8 AR RHEH% R
BRI GAAMAITA  ERFEBA P T TREM S E
BT REREER] L URIAR N FWERIAE M -

110



%43

FIER B #1469 87/R B2 G 14 % 3840 & % BB E

AT BB PE1% 2R3 4

waE Ak THE A 4tk
1 PR E3RAT > RAEATRRCEEHBER? PMDI
2 PRACME  PLRAT o Aol AT RERAIEIRES A 7 PMD2
5 O A RMYIEAT » BB Lo TRATR IR G ) P ER Y PMP3
fokodk 4 AN KRB ROEATREARFRAAGTHR? PMP4
5 ARMHE WRIRAT o BT SUSHRRL RO A R E R fTHE PMCS
Rk ?
6 HHE EREA  BRETAABE W RREZAERTAR  PMC6
7 HE RGABEXERKVURATHBRBHMLY - PMP7
8 FE OBRGESBLEA ARBRAHTUER G R PMPS
9 B REAEEINE  FAHGRLSBREFREEE . PMMY
BRE -
10 B KRELREATHHE ARLEEMBRELTE PMMIO
TR
11 BRE] RehmBEACTHRENETEEBEEEES > PMELL
RAERB R EEG LR -
LS ) R OREAFRECHER BAEAFTELHMET  PMEIL2
%o 3 i ESE &I
13 B% AKVEEHMERN  REALAM TR —B/EHFSHIR PMII3
FRARZA HMIFRIE -
14 T EEEAT c R AAM P ERTRRGL RS F > #lde PMIL4
HF Lo fTHIL » R ATHF -
15 BB e ERBAT LD A T ATHME > EAEF X PMRIS
B, EARICEE o
16 B EERAT > READEBELHBMLEHEHR - PMRI6
B AR R W R Y o
(%TH)

111



%43

FIER B #1469 87/R B2 G 14 3% 3840 & % BB E

A
X
=k
>my
N

17 1% 4 SXMEER o REG R A THHEHEIL > B AR PMEMIL7
WoBGRBEAECEETHR -
18 15 & SRR > R RTAREBTTRBEAKMAL > PMEMIS
REREATAZILFRRE ML E -
#%ET 19 15 & LA R RFARAEBBOHFATTREE PMEMII
feo 45 B, R REAMBRRTRAT A T A8 -
20 TR EMEHEN > RTUAERELZLESHLEESFE - PMA20
PFEAREACTES T LW -
21 TEH EEEARREAT > RELGEATHIHAKIALTE  PMA2I
PR E] o BRRATFE o
22 BE OREMEHMEAN REAYREACARTAREREME PMA22
B BB - RE BB AT R EFE -
23 FEME KEFEE > REARBRBENAG TR - BF B PMF23
BB RBEETHREF K -
24 FEEM  EWEHEA RELBTREGERE BHEREH %K PMF24
Bk REFLERIZ > RAEH LA -
25 FEEM  LWEA REALRRAKRLNES LA A EEE  PMF25
e R BT -
REEI 26 B BERMA o b REAM B AR AFBMAR PMAD26
%o RE AL CHRR BRI EERHE -
27 WM RSB E  RELEUAIBTLELLE C A& PMAD27
AR R BB E A MBER T KRR ELF-
28 WM R REALZEBERGRAFRITBGIKIE PMAD2S
LE B A A 03Ty SRR R T ARERER
RENEAS 3R 40
W& A%k FHE 2818 i
1 RiitE RER > ROEATAEHERBE  LE8AFE  RMDI
%33R B Rk e
fofod 2 MRt R EE . R TEIUE > Bl TR AR RMD2
FEUHA]
(TR

112



%43 (%A R)
15 ER B R 09 27K A8 T 1% 3R 38 A & % AETR
3 A% REFLR-EME REOELMTHRET - RMP3
B
4 RAE REF RAOEACHHELEHFES LGN ERL RMP4
53R ERMIF R -
kokod 5 et BB W RB ARG RB B RAERER G RMCS
R R BE -
6 B paRER > wREFLEIHE KRBT RMC6
A& i
7 }E RKBOERRT  RERIFFEEAETHR RMPT
3R 4F
8 E RVMOBELAE REMISMSARE - T RMPS
ZREAE T ETUNEE -
9 B wRGHEGET  ReEXETMELME EHLEZ RMMI
JE o
10 B ix WwRAELEFRZRT  REREAHERR > £F RMMIO
RARE B ERGE
BER 11 P W RKREREBIAMIER - REFAEHRE  RMEL
%o 3 B RERG  BHAK
12 B o R 2B B RBE RS - R GIFEHERT  RMEIL2
HrlE . &
B
13 TR WRHEURAYE REEMFHER-KREESH  RMII3
BHERY -
14 ER QWRBERHF-E/Y BEAMYTEKXTUAHEKS  RMI4
Tk o
15 & wRR-EAMERESE ReREMAL AL, RMRIS
TER%E -
16 B wREROGBEREERT > ReRBAMLEWT ZHX RMRI6
# o ETF RAEM °
(TR

113



e
=
@

* 43 (% 7
FIER B #1469 87 /R B2 G 14 3% 3840 & % BB E

17 e wREHOEHRIEI  ReDAURITRAEE RMEMIT
Er o B E TAREBRE

18 e wRELEARFZMALEE ReRATHAML - RMEMIS
APESH

1% 3% 30 19 14 o BB P A B MM AG T BRIEE > e R2E RMEMI9
Jo 48 By BHEOE EA TR R o

20 RER EHHEN RERELESH—EFE REK RMA20
M e AR

21 BR O AEBT RREACARAREKRE S BlEE S RMA2I
AH) o ReBLRMERAE -

22 BR O RBE REAGEREGHO R HELE  RMA22
R T B

23 FEM WwRAARE—EFFE > REBEEINALHE  RMF23
o RERBASGBE AT L -

24 FEMNE WwRERRP-AEGLAHRG R THEAN G FTELTE  RMF24
re—HARRAGT A -

25 EEM REEHHRANTERAENF 4 RE¥HL  RMF2S
%3 WS HUE  FEAE

RN 26 EEM W REEARAUTE—H o REBEENL > AYE RMAD26
KB R EAT -

27 RN WwRBRAHFTAEBFT I REHLEFEELATEH RMAD27
RS o AR RY o

28 WM WwERARLESACHRERAL S REALH A RMAD23
REBEH  BACTKRRPEL

RN
HoMETRENETRARERZ TS BB THE R BT
HHEFZOE  HiARETERAREHGE - A F/L3FFH @ > [-CVI #2 S-CVI

T ARERRINSARARLA RGNS BN F628H CVI 2&HEHE (Polit &

114



Beck, 2006) » #a ~AETA AT F R H E o 44 [-CVI KRB R AEIE > AMRIFEER
RRETERBE > E— P RIAIAGZ T AW AR TN - B BAMEY R
BERBEMTETER CHRBRAT AN T RE AR e mBEH B3%Rr L8
"R | T BB | > T BRRERES  EwEE o AR RIE RS
B F B AR BRI WERBD R BT RIS RE R FIEZ @ BAFE =

FaR L EAERI S B — S hasE Lot E4F M -

115



ot BEFRRXRBLERGRE AAE=—ER)

TR R — B R B BRN I ERNBOZ R AERTIL AR EREA RIFH O
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Z BN N2 AR UFREHRERIT o ERATTReE RO TR (BReE B
2012) - AARBRE R Z INIAE - 3R AR 487k (extreme group method) » 24 SPSS29.0 #;
STERREAS B AT 2T% AR ARET A % 0 iR 27%H 6 Aiante > B4t 2 R &
RMET MR B IR T DRARGHFEBELER - S X —MBEARAMZF
MFERRBBEN > AR TSI TRRBENZE » B E T UAMB (ZHE
2021) -

FEATBE AL R E R AIAK IR B hi i - R~ PR 28 B R EHK
B KE (p<.05) tMASE N 933 £ 13.81 20 » BT &0 A4 &8 2 F3494%
TEBERBEERE (RE 441  sb—ERRNA > AEREZ AR ERRAERAEAR
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* 4-4-1

T GEE 1R 3% 38 Au £ IE 15 03 40 4 T

U 14 Group N M SD MD SE t 1

PMD1 & 83 2.95 1.01 1.35 0.14  9.36**
Hot 89 4.30 0.87

PMD2 &4 83 3.55 1.15 1.30 0.13  10.01%**
syt 89 4.85 0.41

PMP3 &y 83 2.98 0.97 1.44 0.14  10.26%**
ot 89 4.42 0.86

PMP4 &> 83 2.90 0.99 1.51 0.14  10.67***
mot 89 4.42 0.85

PMC5 &4 83 3.06 1.08 1.44 0.13  10.25%
ot 89 4.51 0.71

PMC6 &y 83 3.19 1.06 1.51 0.13  11.52%*%*
maE 89 4.71 0.57

PMP7 &y 83 2.71 1.09 1.76 0.14  12.35%*
maom 89 4.47 0.76

PMPS8 &y 83 2.94 1.08 1.68 0.13  12.49%*
syt 89 4.63 0.66

PMM9  f&u@ 83 2.77 1.22 1.645 0.16  10.12%**
ot 89 4.42 0.86

PMMI10 f&u@ 83 2.88 1.18 1.63 0.15  11.31%**
mot 89 4.52 0.65

PMEIl  f&u»@ 83 2.59 1.32 2.01 0.16  12.23%*x*
ot 89 4.61 0.73

PMEI2 f&u»@ 83 2.25 1.10 1.88 0.16  11.52%
maoE 89 4.13 1.04

PMI13 &y 83 3.05 1.25 1.64 0.15  10.76%**
syt 89 4.70 0.65

PMI14 &y 83 2.84 1.11 1.65 0.15  10.82%
syt 89 4.49 0.86

(8T R)

117



% 4-4-1 (87T H)

T GE1E 1% 3% 38 Au £ IE 15 05 20 4 T

PMRI15 f&o@ 83 3.00 1.15 1.57 0.14  10.87**
mam 89 4.57 0.67

PMRI16  f&u@ 83 2.81 1.12 1.83 0.14  13.08%**
ot 89 4.64  0.67

PMEM17 f&u#@ 83 2.73 0.97 1.79 0.12  13.70%
syt 89 4.53 0.71

PMEMI8 f&un#4@ 83 2.57 1.17 1.83 0.14  11.78%*
Hot 89 4.40 0.83

PMEMI19 f&u%4@ 83 2.80 1.16 1.72 0.15  10.92%*
ot 89 4.52 0.86

PMA20 f&u@ 83 2.93 1.01 1.65 0.13  12.31%*
syt 89 4.58 0.72

PMA21  f&u@ 83 2.88 1.02 1.63 0.13  11.78%*
ot 89 4.52 0.79

PMA22 f&uo@ 83 3.07 1.02 1.65 0.12  13.07**
maom 89 4.73 0.55

PMF23  f&u»@ 83 3.17 1.03 1.44 0.13  10.38%
mot 89 4.61 0.74

PMF24  f&u»@ 83 2.61 0.94 1.68 0.13  12.38%
syt 89 4.30 0.83

PMF25  f&u»@ 83 2.94 1.13 1.67 0.14  11.91**
ot 89 4.62 0.63

PMAD26 f&un#4@ 83 2.77 1.15 1.55 0.15  10.24%*
syt 89 433 0.79

PMAD27 f&un#@ 83 2.75 1.03 1.86 0.13  13.81%*
ot 89 4.61 0.68

PMAD28 f&un#4@ 83 3.24 1.18 1.36 0.14  9.33%xx
ot 89 4.61 0.68

221 %p < 05; *Hp < 01; *Fp < 001 3 N/A » MIF34% « SDABE %

SE/AZ 3% o
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A REHEZZ R0 ERABLRB MG - &R > TR 28 A AR E 4t
FEEKE (p<.05) t{ESEENH 1278 £ 17.70 2/ - B8~ S8 44 588 L 2 P 3445
SEBERBEEERE (R& 442)  b—ERXRNH - RIEHBXARERABEYTELA
R4 B9 ARIRGE R A MG R R RJE AR 3AGR A0 RE ) 69 R Bl » AR LR T A8 7R
TTPoUML s 2REAEBEMFGEE -

% 4-42

R E 112 3R 38 Ao £ TR 1E 3 2 AR

o Group N M SD MD SE ta

RMDI Eym 82 2.79 1.08 1.85 0.13  13.34%*
maoE 82 4.65 0.63

RMD?2 Eym 82 3.09 1.10 1.78 0.12  13.84%**
maoE 82 4.87 0.37

RMP3 Emym 82 3.04 1.03 1.62 0.13  11.81%**
s 82 466  0.68

RMP4 Eym 82 2.98 0.96 1.69 0.12  13.67*
maoE 82 4.67 0.56

RMC5 Emym 82 2.96 1.02 1.70 0.12  13.32%*%*
maoE 82 4.67 0.54

RMC6 Eym 82 291 0.90 1.79 0.12  14.80%
maoE 82 4.71 0.61

RMP7 Eym 82 284  0.83 1.80 0.11  15.70%
maoE 82 4.65 0.61

RMPS Eym 82 2.61 0.96 2.04 0.13  16.07%**
s 82 466  0.63

RMM9 Emym 82 287 095 1.61 0.12  12.74%
maoE 82 4.48 0.63

RMMI10 f&u@ 82 3.06  0.92 1.64 0.11  14.33%
maoE 82 4.71 0.48

(BT R)
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% 4-4-2 (87T H)

R E 112 3R 38 Ao £ TR 1E 3 2 FR

RMEIl  f&u@ 82 3.00 1.13 1.37 0.16  18.53%
s 82 438 0.92

RMEI2  f&u@ 82 270 0.88 2.00 0.11  17.70%**
maoE 82 4.70 0.51

RMI13 Eym 82 2.87 1.02 1.79 0.13  13.45%*
s 82 466  0.63

RMI14 Eym 82 2.68 0.92 1.87 0.13  13.53%
maoE 82 4.56 0.84

RMRI15 f&u@ 82 279 095 1.93 0.12  16.16%**
maoE 82 473 0.52

RMR16  f&u@ 82 299  0.98 1.82 0.11  15.43%*
maoE 82 4.82 0.42

RMEM17 f&4@ 82 279  0.92 1.91 0.12  15.56%*
maoE 82 471 0.61

RMEMI18 f&44 82 2.74 1.14 2.02 0.13  14.68%**
maoE 82 4.77 0.50

RMEM19 f&4@ 82 2.71 1.09 2.06 0.13  15.76%**
maoE 82 4.77 0.45

RMA20 f&u@ 82 279  0.85 1.86 0.11  16.037*
s 82 466 0.6l

RMA21  f&u@ 82 276 0.84 1.92 0.11  17.46%*
maoE 82 4.68 0.54

RMA22 f&u@ 82 291 1.01 1.76 0.13  13.48%*
s 82 4.68 0.60

RMF23  f&u@ 82 3.04 1.07 1.70 0.13  12.78%*
maoE 82 4.74 0.56

RMF24  f&u@ 82 277 098 1.85 0.13  14.28%**
maoE 82 4.62 0.62

RMF25  f&u@ 82 296  0.92 1.68 0.12  13.34%*%*
maoE 82 4.65 0.67

(BT R)
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% 4-4-2 (87T H)
RE Nt 14 3% 38 Fo 88 TE 535 20 1R T

RMAD26 f&u# 82 291 0.89 1.79 0.11  16.00%
maoE 82 4.71 0.48

RMAD27 f&u@ 82 290  0.85 1.93 0.10  18.60%
maoE 82 4.84 0.40

RMAD28 f&u@ 82 2.98 1.05 1.70 0.13  12.82%**

N 82 4.68 0.58

221 %p < .05; *p < 01; *Fp < 001 1 N/ASL ~ MIF349% » SDAZE £ MD/ T3 £ & -

SE/AZ 3% o

(=) Hli 2t

AR AL RTHE 4 2% 0 o B R FRTE B S35 do & 4-5-1 FoF o AR4E Kline
(2005) 3R A 8942 5 F1RRE (skewness) BEHE NN 2 B FE (kurtosis) @B¥HE NN T
B TRAMSSFRENE - HATFERERR » SHABGTHHEAN 3.20 £ 401 20/ »

BT RESHEAHABER LR EERE - £ A PMD2 " L EAT » f4oid BT Rak it

BHREHNARR 7 2B BR S (M=401) M PMEI2T e awikRn i
REATFRFHMATRERE - A ARMK (M=320)- 2%£ £ (SD) 7@ » £#8R

NH096 £ 128 2 F > BATHBEXRAERBEGE BT - AHREMEREI S FTHAIE
G BB N A-0.15 £-1.36 2 R > i REE R 5% 4-0.91 £ 1.53 2 R > 345 k48 & Kline (2005)
R FREHE > AT ARAEMENZ IR FARBTRERIREENIH > Bo

TR B ST AT -
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% 4-5-1

7B 35 77 95 4 17 3% 38 A0 80 I 15 3 1 5T

bi 3] F @ R8I M SD 1% & U R
PRt PMDI1 3.60 1.06 -0.34 0.22

PRt PMD2 4.01 0.96 -1.36 1.53

%3R4 2 7k PMP3 3.71 1.03 -0.51 -0.13
o 2 7k PMP4 3.78 1.05 -0.54 -0.32
e PMCS5 3.84 1.04 -0.64 -0.15

e PMC6 3.97 1.02 -0.81 0.01

it PMP7 3.66 1.16 -0.61 -0.32

o PMPS 3.92 1.08 -0.83 0.13

B PMM9 3.69 1.16 -0.60 -0.42

%3R4 B PMM10 3.78 1.07 -0.72 0.09
A B A PMEI11 3.78 1.28 -0.79 -0.45
G PMEI2 3.20 1.26 -0.15 -0.91

4% PMI13 3.85 1.13 -0.67 -0.36

4% PMI14 3.70 1.15 -0.59 -0.41

BB PMR15 3.85 1.06 -0.76 0.04

BB PMR16 3.76 1.14 -0.69 -0.23

4 PMEM17 3.69 1.13 -0.47 -0.60

4 PMEMI8 3.51 1.19 -0.41 -0.61

k4o 14k PMEM19 3.57 1.22 -0.47 -0.68
wE BB PMA20 3.79 1.05 -0.65 -0.14
BB PMA21 3.73 1.07 -0.58 0.12

G 8% PMA22 3.88 1.02 -0.62 -0.22

FiE PMF23 3.93 1.06 -0.79 -0.03

FiE PMF24 3.41 1.12 -0.26 -0.49

LT F i PMF25 3.80 1.10 -0.71 -0.04
A7 @WHEE  PMAD26  3.53 1.15 -0.49 20.41
W PMAD27 3.70 1.13 -0.65 -0.18

W PMAD28 3.84 1.11 -0.78 0.01
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AARAREHEZ X R ERAARANMAMAITER > ok 4-5-2 Fix - HKskHE
RBE > BBBENTFHHNMN 359 £ 425 2 M B2 RAF L HEBBEF LR EL
oo Hd X RMD2"T Wb B » & T MIuik » oo fTiE A 505 RFBBA] o
2P HEH (M=425) @ RMP8T o R#MeBH LR & ReMIBEMELE - &
BEBHMLETETAEG o A ARIK (M=3.59) - RE £ (SD) 7@ - EARANN
098 2 1.15 2 k] » BT BB AL REGZEY - Alp REEEI S ATA ARG E
fEA#-0.44 2-0.88 2 [ - i FEH A 7% 4£-0.01 £-0.53 2 B » 35 k42 # Kline (2005) Frag
B FREAE > ATARERBRARALOERTHEREIRAFENH - BORTH
S skt oAt o
% 4-5-2

TA AR ME L 17 3% 38 Fo B TE 785 T 14 97

i) F @ "2 M SD 1% A& U2 Ak
PR RMDI 3.76 1.12 -0.60 -0.29
PR RMD2 4.25 1.04 -0.88 0.14
%3 AL AN RMP3 3.77 1.07 -0.58 -0.16
ko3 AN RMP4 3.88 1.02 -0.66 -0.07
1 RMC5 3.84 1.06 -0.72 -0.07
1 RMC6 3.86 1.06 -0.54 -0.52
itE RMP7 3.77 1.01 -0.48 -0.27
itE RMPS 3.59 1.15 -0.46 -0.37
B RMM9 3.68 1.03 -0.45 -0.36
% 3% 3 4o B p RMMI0 3.85 0.98 -0.55 -0.06
P 5 RMEI11 3.63 1.12 -0.44 -0.45
B RMEI2 3.76 1.06 -0.55 -0.29
- 3 RMI13 3.80 1.08 -0.60 -0.23
T RMI14 3.71 1.11 -0.57 -0.33

(8 TFR)
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% 4-5-2 (AT R)

TA AR ME L 17 7% 38 Ao B TE 785 T 14 57

k3B 4o R RMR15 3.73 1.09 -0.50 -0.43
ek RE RMR16 3.95 1.03 -0.75 0.01
14 RMEM17 3.80 1.07 -0.50 -0.49

14 RMEMIS 3.75 1.14 -0.62 -0.36

k3B 4o 1 4 RMEM19 3.77 1.14 -0.61 -0.43
i R RMA20 3.79 1.05 -0.47 -0.38
HR RMA21 3.67 1.05 -0.39 -0.47

HR® RMA22 3.75 1.04 -0.47 -0.33

FiE RMF23 3.87 1.04 -0.71 -0.03

FiE RMF24 3.73 1.10 -0.47 -0.53

LR FiE RMF25 3.80 1.04 -0.54 -0.29
R @mK  RMAD26 3.8l 1.02 -0.62 0.01

i e RMAD27 3.79 1.04 -0.46 -0.41

) X RMAD28 3.81 1.08 -0.53 -0.52
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E)EEW®RE5H

BRGERTBEMA AR ERZIBALE  E—FITREER F 00 oW HEERA
302 4y - %54 Beavers % A (2013) #7 EFA # A EiE 100 AL L > B 2L 200 AL L
AT AR R Z 33, - Bartlett 3RAMR 45 REARF KR (2 =3556.05,df=378,p<.001) »
A#t % 2 Kaiser-Meyer-Olkin (KMO) Hkiliviteia$ 4 94 Br AHIEFBEETR
F oM o RIEFEILE (Scree Plot) 1454 AW 1 69428 » P EBRMR =R & - &
— % 3 A 4+ %X # 4y (Oblimin rotation) #47H & ¥ B4 » MR E & & 45 &7 40 BB
HRAEAERF - XRFERARSOLOMA - SRIT > REREBLHT - ¥
RO EBEERZRTUEFRE > HENE  BAAMMEER YT ZRAHELEHE > kTw
18 B FAE A TR T AR R AT BE A4 SRR o 09 AR B o A ATHE ML 3R 40 B R A B B
E8m o £ 175 143% 0443 PMK)4% > RE 44124 51 2 .77 > Cronbach's
.75 %A% AE (PMR)S A - BEX &2/ 7 51 £ .65 Cronbach'sa 2 .81 ;
#%xAsEE (PME)4A - BE &M% 52 & 75 Cronbach'sa % .76 ; 14 3% 40
fe 1 (PMA)4 7> Bk ai&4 50% 75, Cronbach'sa % .74 %8 ms » SR L&
8% AH50 0 54 Hair % (2019) pragshx K4S E o gbsh > w1{E B %84 Cronbach's
o % FHN0.70 0 K TEH RIFE NI — 2 (Fornell & Larcker, 1981) = va {8 B % 3£ T %
FEA3.64% MG R BTERBEATHERNBEN Ak 4-6-1- BRI tabER
hok 4-6-2 EEARZRFEEAAM =46 2 64) REAZGHBLESL —EREHT L

B IE - TRERA S EHHIE
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% 4-6-1

AT G 1% 3 38 A0 B] F A 2212 B 72 R

A Ak /BT MR 2 K
PN 54 BT BE M 1% 2% 340 Cronbach’s o
%3k AEH &R e
PMD2/FR i 77 PMK
PMP3/#2 /-t 71 PMK2
PMP4/#2 -t 57 PMK3 0.75
PMC5/44& 1 51 PMK4
PMP7/3t % 57 PMRI1
PMM 10/ 8 3 52 PMR2
PMEI11/34% .65 PMR3 0.81
PME12/3F4% 61 PMR4
PMR16/& % 51 PMRS5
PMEMI8/1% %% 5 PMEI
PMEMI9/1% %% 56 PME2
PMA20/% 2% 57 PME3 0.76
PMA22/%% 5% 52 PME4
PMF24/% 7%t 52 PMAI1
PMF25/% 7%t 75 PMA2
PMAD26/: J& .50 PMA3 0.74
PMAD27/:# J& M 55 PMA4

Kaiser-Meyer-Olkin (KMO) 0.94
AL T & 3556.05

Bartlett AW 378

B M <.001
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% 4-6-2

AT 9B 17 3% 28 Ao 19 1 B] F o] Z 78 B

B 48 B 4B 12
R -F 1 2 3 4
144 3% 3R %503 1.00
2423 R % AE 052 1.00
344/ eEH 046 049 1.00
445 3RS0 R 056 0.64 053 1.00

fe REVEAR 38 %0 & R 0930 5 Bartlett 3R AR £ & RZBF AKE (= 4856.08, df
=378,p<.001) » KMO B vntds 8 A 96 » #or BM B #ITR F o4 - RIFEEK

BBBAARN 1 ORE > P ERBERE T = - - FHRAM BB RITE L

=

IR > FEAAMREE & EN 40 AFERHBELALER L AFERAHELSE

Pt

BEWARB - ERET EEREBIF T FROEBELER FTRFRE S HE NS

BEEHEEE YT ZHRABGEH  ZrwEE R R TRERERGL R A 00 ELE
B R RBUMEBERIELRCSWMEREF > £ 18 88 %% W40 (RMK)4 3 -

W% aifes 51 % 81> Cronbach'sa 4.81 ; #43% 34028 (RMR)6 2> B4 aifs
%> 53 & .82 Cronbach'so % .88 ; #3% %4048 (RME)4 78 - B & a2 52
% 79 > Cronbach's o & .82 ; #%% W 4wse ) RMA)4 7> REames 50 & 68

Cronbach'sa 2 .82 ¥ iM% » & B % & 47 2 B4k % K350 » 744 Hair & (2019) A7
EHRZHIBAZRE o by > W AR %8y Cronbach's o % &4 0.70 » JREf B IFe9 NI — 2
M (Fornell & Larcker, 1981) - w8 B % &£ ] #2542 52.10% 48 % R 5 > v 2 R F AT #
RS Bk 471 BEMeaMERwk 472 SREMERPEEMRM (r

=.60 2 .67) REAGEEOESL—ERRET EHBME - TIHRABSEHHE -
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* 4711

RJE A 3R 38 F0 B F 7 5 e 7 H7 2 45 R

RARSE /R T M ARG 2 &
DR 54 RE M4 3% 40 Cronbach’s a
fo3k A BBy fE A1
RMDI/FR 3P 0.51 RMK1
RMD2/[R 3 P4 0.81 RMK2
RMP3/42 1 0.58 RMK3 0.81
RMC5/44& 4t 0.60 RMK4
RMP7/3t % 0.53 RMR1
RMPS/:t & 0.71 RMR2
RMMOY/ &5 3% 0.61 RMR3 0.88
RME12/3F 45 0.57 RMR4
RMI13/& % 0.64 RMR5
RMR15/ &2 0.82 RMR6
RMEMI17/1 # 0.59 RME1
RMEMI18/1% # 0.79 RME2 0.82
RMEM19/1 # 0.55 RME3
RMA22/%: 2% 0.52 RME4
RMF25/% & # 0.51 RMA1
RMAD26/:# Ji& £ 0.50 RMA2 0.82
RMAD27/:# Ji& £ 0.55 RMA3
RMAD28/:# Ji& £ 0.68 RMA4

Kaiser-Meyer-Olkin (KMO) 0.96

Bartlett

AT FHE 4856.08
A& E 378
BEE M <001
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% 4-7-2

K E N 17 3% 38 A0 9 118 B 7 ] = 48 ]

T8 Bl P 4B
¥ 1 2 3 4
1.4% 3% 3% 4o S 38 1.00
245 3% R 40 A B 0.62 1.00
R 35 EHT R s 0.61 0.67 1.00
4.4% &R xa 0.62 0.65 0.60 1.00

() FaRE RS
A RAAT > P R TARE A 2RI » 3T F U A 302 4 » ARAEIA B 5 #F
R ATEME BRI T RARBEHLEZRwELRL L5 28 B &SRB IH L
AR IRE,  MARRBLEREEZBRERE (p<.05) BTERWFEND > LY TR
Ry - AREMEREIMIF BREENERE SRERBRFETIAABRT AR -
R ATIE IR R a3 £ 510k 11 48 > Bk 17 2k (R& 4-8-1) 3 RIEMZR
WaaBR A5 10 8 - AR 18 B IRA (R& 4-8-2) - SRR A E R X &M 17k
BB ST 53 AKE Rk (MK #§ (MR) &5 (ME) f1f:/ (MA)-
Wty & & ¥ &M dm 2z Cronbach's o AN 74 £ 88 2 [ » B RIFZ NI —2ME - 245

RKARFERZ BT SRR TR BB RENETE -
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* 4-8-1

ERGroENM % %A FFE (17 4)

A A% THE AT 95 PEA% 2% 3R %o

BREEHE P AT o ol AT B AR R IE B 6 MLA 2

% 2% ko R SHEEAR > KRB MRATRIGL L S

FetE e BEEAT 0 RT A PRAREE I DU A B E B ho ST R Reg

2
3

Fo 3 4 REM BRI REOEAFMELREFRAAGTHE?
5
7

HE REAEBLEBRIHRA TR AR -

10 B HebBRacHor BEZEEmBEACE S EMSR

11 AL REXEBCTHRENEB T L ETBASEIAEY  RAEMRRY
1% & 4o EERS IR o

WEH 12 i RRAFBACHAR EARATHILHMAETRINE

16 &’a‘ tb%ﬁ'] ’ ﬁé—%@#ﬁ %ﬁﬁ"’é/{%};b%é’]é«g% s jﬁl‘i‘%nﬁ[g%%
w4 e B LAY o

18 et BHEHER RFTERABCTTRARAMMALE  ReREA

TRELSRMKREREEE -

#%3% W& 19 Heg  LERT R EFERAIBEHNHTFEACTRELR  Rek
15 By MERFEFRRE B T A5 -

20 BR 2GR RTABRAXE SRR & L FhRE
BCZ % gty -

2 RE KREMHEN REGALGELTRFTALEREMHEEH
o RFBHE THAF R

2 BEM BIEBEA RE AT B IR RE Ak - A B
P43 b BIR A B LI -

25 EEME O WEAN - REABRMAKRRGOES A A B E R HAFE
% 3% ko % .

>
[Qu
S

26 M BF R wREAEN S MR RTBIROR 4 RE
5"; H’ﬁi‘u F/T\ FE%)?QIJ/@@J###

27 EJEME BB AT 0 R A UAT AT L E - A BTk Rk
o p Al EBABEBER YRR -
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# 4-

8-2

EAXRIEMF RBAnF 7% (18 4)

& A% T JE P14 3% 3R 40
1 R RER  BPOBEECATAERBE  CERTEZR I -
1% & 3840 2 PR LR & T BIUk o Aol 4o fiE A 2 HUE R FEGA] o
Fa 38 3 RAEE KREYFR—AME ReEXNFRE T L HFE
5 B SRR 4o RJR A0 RS B a0 BRG] gk R ok
7 tE W RKBVGERTE > RERIMe AR TRIF R4 -
8 tE RN EA G BRI S RE LELRA L
1% 3% 4o FiET ARG o
Lt 9 Bir wREFEMET REXTEMELMME BB EHE -
12 3 W RPBOHEREIMAA - B EFEAERY H A
E BB
13 ER  wRHEMTRY BREEM T HER - RE#EFH > BEKR
ﬂg °
15 RE  wRKR—EUMERESHE  REeREMAL AR EEHRK
;§_ o
#%xAH 17 e wRENOEGHRE Y > RGO BUA RS S5 B8
g3 CRERE -
18 T W RELLERFZMERE > RTRA TRAMGIRE S -
19 He  wRUEEFRABMRGHERE  REREFEPRALC
oA TURERE -
22 RE  REG BRERGERLGHOR - RELBARAER
5T B
25 FEM wRILBEFHRRGITERBZLOR K e HLAEME
WE A% -
#EXB/AE 26 BEME W REFRAFUAN R~ REBEHIL > FAEBERER
fiE /1 B -
27 @M wRERUTAEHFHIA  RTHLALE T BARE
L e o
28 BEM WwRERALEFACHRERFAL  ReAEHERHAEH

N1 RBTERRAEET
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Bk 483 ERAMEMERZER T LT » ATEMEREMAEEL R IR KE @
B THE@ATEREZ AR ER o EATEMEZ AR TR (PM) fdkey 17 ¢ - &
By AL, TE 0 THEE, TRE,TEE A2THE L
L2 MHtLE g 1B FHEBSEES M B R A RAaAN s TALEARERE
P TR EERE BN - ARBEEZRDELR RM) dskey 188 Y » BB
MEATY T EE T @R W TFHROEMAIE R TFHEaRSA1E B
RAF B EAEMR > Bom RIEMZ R I ERE T S A B AR - &£ LA > Rby
FERBRBEBRIANELZNG  RBREHBFTZE PARRoZBMANRAERR -
% 4-8-3

FIBEME R JE 14 3% 3840 E 5t 8 £ BB 15 B (535 F))

MK MR ME MA

MR A S tE OB IR O ER ORE B8 SR FF AR

7% PM/AT B M 1% 3838 40 » RM/ R JE M 4% 3% 38 40 ~ MK/1% 3838 4o ko3~ MR/ 4% 3% 3% 40 38 B

ME/4% 3% 38 40 48 By ~ MA/#% 3838 %0 fiE

=  EXMELH
(—) H b g3t
1. ATHEPER 3R 4o

KE IR ST B KGR AR X ATOE PR SRR Aok @ P 4y 17 BMSRAT AT 0 SURAR
SAAE P RBEHAEE BRET - ERZTHENN 316 £ 404 2/ B REA
HRANZHRERESETHEUREARE - L+ B PMKI " lRAT - KB AHTE
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BEARIEIRE SR 7 | TR N RS (M=4.04) » RBRE A& HAT0E M 14 3R 0 Ao ko 2k P
AR AR R BE  AE M T o A PMRAT e AL A THER - TR
RATELHMAETRSHEE o | FHEPRIA (M=3.16) » BTE 4L RIT A RTHE
MBS SIS EE L E AR RSHES EH - ERBZARELZHE NN 1.01 £ 1.19
2R BrRAEHBERENE—CREZHERNE  ERBRBEETHLRBMY -
sboh o FETAZ AR BRSNS -80 £ -.09 2 B > B REAABA A 76 B -13 2 B - BT
BRAZAF 5 A R A BB A A& (Kline, 2005) -

% 4-9-1

IE 7 7] B 1 3R 28 A0 IR F AT (17 )

i) FH&E R4 M SD 1% A& U2 Ak
FRA M PMK1 4.04 1.01 -.80 -.13

1% % 4o A2 51 PMK?2 3.56 1.06 -.26 -.61
Fo 3k A2 51 PMK3 3.70 1.05 -.46 -.39
A PMK4 3.76 1.03 -41 =51

It E PMRI1 3.61 1.08 -.37 -.52

1% % 4o Bix PMR2 3.66 1.06 -.38 -.50
3 B BRE] PMR3 3.65 1.18 -.43 -.68
BRE] PMR4 3.16 1.19 -.09 - 74

R & PMR5 3.61 1.11 -41 -.49

& PMEI1 3.38 1.14 -.20 -.70

1% % 4o & PME2 3.48 1.19 -.33 -.76
& By S S PME3 3.68 1.07 -42 -.49
TE PME4 3.68 1.06 -.39 -.53

EEMH PMAI1 3.38 1.06 -.12 -.56

1% % 4o EEM PMA2 3.72 1.12 -.50 -.54
fE A T PMA3 3.44 1.10 -.20 -.60
P/ PMA4 3.71 1.10 -48 -.46
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2. RIEPEIL &3 4o

FIEXREMZ LR ERGI 4 18 28 > BRAETF > LBIBEGFHEAN® 3.70
2407 2/ BT RAPALRBHBEANEZRTERSOREALE - AP &FHFH
AU K (RMK2) (M = 4.07) » #om 524 & RAE £ BE L BT T #2307k > S hoid
Yo AT E A B TUE R FBGA] 5 WP R KA ARIR A EIE R E X RMK3 (M = 3.70) -
PR 5 B2 A B EPUTEE R0 HN PR PRI L B AT R GG RE ) TTRE i R A 0 %
o HRIENREEN099 £ 1.09 2/ TR PAELEEOGEREFE
P A RATE X AR R A7 -0.63 £ -0.30 2 B > BEEE AN -0.50 £ -0.09 2P - B %
EFESAOTHELKEN -
% 4-922

IE 7R 17 7R S8 A RE IR 75 M AT (18 )

i) FH&E REIR M SD 1% A& U2 Ak
FRA M RMK1 3.79 1.06 -41 -.38
1% % 4o PR M RMK?2 4.07 1.01 -.63 -.09
Fo 3k A2 51 RMK3 3.70 1.03 -.36 -.43
{C Y Ex RMK4 3.92 1.03 -.57 -.16
It E RMRI1 3.77 1.03 -.30 -.50
1% % 4o & RMR2 3.74 1.09 -.43 -41
3 B B ix RMR3 3.88 1.03 -.40 -.37
BRE] RMR4 3.89 1.03 -.39 -.38
% RMR5 3.83 1.07 -47 -41
R & RMR6 3.81 1.01 -.51 -.29
& RMEI1 3.82 1.08 -.46 -.44
1% % 4o & RME2 3.83 1.09 -.55 -.28
& By % & RME3 3.84 1.07 -.51 =27
TE RME4 3.82 1.03 -.46 -.25

(8TFR)
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% 492 (BATH)

IE 7R JE 1% 3% 38 A0 #E IE 15 K4 7 (18 4B)

FEM RMAL1 3.93 1.02 -39 -35
& &3R5 e RMA2 3.80 0.99 -45 -30
AN i e RMA3 3.96 1.03 -52 -29
i RMA4 3.89 1.04 .53 25

3. NASH

ARARAHBAZEARNEGRERO S NEHRE - RE wFEh T HA/E
g T Ea/E BT RA/IRR EwETEE o ERET  EEREXTY
B (M) #4321 2418 2 f) - ARREE (SD) B A 1.02 £ 118 #an A4 # & A7R
MRBEGERER TS - M ARBETY B 1@ ey IMPCIT 5 /F B LHF
RO R B EAB R 284 | (M =3.21, SD = 1.04) ZAR-F3ERRR - JL&ER R BRI
YEAHNBGAERTREFTRAY B RAERLOBRAGY 52 A1 - HATLRIESR
(Social Comparison Theory) &4 #3725 #%## (Festinger, 1957) » 2 @A AR T ZRE PR &
ITAEGHRE  THRTRA R R A FERFRN > EMmELE B RIESR - BRI HEA
£ IER3EE (Pilaetal, 2014 ; Sprayetal., 2023) - A8t 5 » " Ea/E% | & T
g IMIES " 243 F RO FHMAE  (M=4.18) L IMIE6" RERLHEFTR > B A
EERAFIT  (M=4.14) AR AARET FHERSHONAE BT AT ZEEN T RR
TRERE @ BB By ey ARSI LR o TR R BB SR A2 BRI N A Bk 6Y B @) T A
(Sotos-Martinez etal., 2024) - {5 B 64 2f 5> % BAEIA 2 A6/ B4 -0.11 £-1.18>
REZXRF L BMENL TREWERTy BRAHEREBNHENRE - ZNERME
FAIBANF -0.48 £ 0.52 2 F - H + IMIES #i2 IMPTS &4 e & 0.52 » %3XE ¥ %4874

BORERAET -
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% 4-9-3

P 1 By AR TR 155 TP (8 AB)

i3] F @ A2 M SD 18 K& U R
fo S 4 IMPC1 321 1.04 _11 -.02

Jo S 4 IMPC2 3.51 111 -30 _48
BH/EEME  IMER 385  1.04 -.60 -20

MEBK  wpgem  IME4 3.85 1.05 -52 _44
B E % IMIES 418 1.02 11,10 52

B E % IMIES 414 1.07 -1.06 30

& % IMPT? 4.01 1.18 -1.03 16

& % % IMPT3 3.71 1.16 1,18 52

4. & FEZHMH

ARARAHAZLGEGMEOERL 148 % E" BAERE T B EENR
Ao TagkEeisest ) T FREN AT AL R SR ETHD - L8
B2 FHE (M) A 3.01 2404 200 AREE (SD) BRI 1.01 2 118 Fm R
HEMBAOREGERER FE%hd - H+ > " BAERT  HETeEE LLG4™ &
ERGHEGHRRAAHCARAT TR (M =4.04,SD = 1.03) AFiH AR T FH3K
B BTSSR PEAHEGTH AT EA SENEBENR > FERHEEZRAENLES
B g Bes » M4E R B Kk B (Self-Determination Theory) Ff 45 &4 Py 12 58 /7 & 4T
S E 54T B2 MR F A8 (Ryan & Deci, 2000) » T 8 & 6y 13745 | # @ 8
REIBLLSO " KBGO RF PR FRBMAT ROERA ZA &S ,(M=3.01,5D=
1.12) 2P A A2 7A P3G Bk A8 BR300 2 A MRS IR SRR A (Go 2067 3 B 1E) AR 3P
Bia e B MARRY  LERTHERBELEY REEHEBYACLERR

Q3L AR - JFof & Zimmerman (2002) Fris i B RFHZE RN TEHETREL T H
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REBCEFEES TR - HHREBTREY  ZALEHRIHE FHERRAZTFEFRE

R o AR SELGE — B E MBI 2 F K% (Anetal, 2024) o

sesh > T FRER M@ P ey LLIN 42 T A2 8 et #h@m v 4y LLAL4 R 4-F
HEARIRGHAEIE - LLIN " AL B EZAR AT 2LBOHE - RAFEZSHRALR
BB, (M=3.07,SD=1.16) » BE- 2 A B ALEHEAN B SEAGILESET - £
BB ufos 2 @y BT A RS B At T % (Ramos-Alvarez et al., 2024; Yan et
al., 2024) o M LLA14" £ RARRILE T B AR RAZGHE NS > RERFABRL
(M=3.01,SD=1.02) » Al RBEH I P A B EN RB LR RGN TREALEE

&) 1% 4 (Dehghanizadeh & Mohammadzadeh, 2024) - f& & f& 545 & & » ™7 -0.85 £ -0.10»

)

BTSRESMEAL TIPS mEREAERA % %L -074 2011 B> FEALFEIA o

gau)

% 4-9-4

G E Iy 8 BT S A7 (14 )

@ FH&E RAIE M SD 1% A& U2 Ak
BAR%R T LLGI 3.62 1.18 -.54 -.44

BAZ% & LLG2 344 117 -39 -46

BAR%X T LLG3 3.43 1.14 -.29 -.52

BAR%X T LLG4 4.04 1.03 -.85 .08

BAR%R T LLGS 3.76 1.05 -.46 -41

wEEn Fo iAo B AE 69 JE LLK6 3.52 1.09 -.27 -.47
B0 sl RAEERA LK 376 105 51 34
ko Ao i AER B LLKS 376 1.06 -.58 -.16

B & 5@ P LLS9 3.01 1.12 -.10 -.74

B & 5@ P LLSI0  3.94  1.01 -.74 11

FREM LLIIT  3.07 1.16 -11 -.60

FAEEE Ros LLAI2  3.25 1.12 -.28 -.64

FAEEE Ros LLAI3 357  1.08 -43 -39

FAEEE Ros LLAI4 306  1.02 -11 -73
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(=) Bt B & o4

AW 0 By IEBCEAT B — RS A M| T 4& EFA PRtz B o5&
1T CFA > #IbskR &R B IR R E e B R L B A B2 451 (Brown, 2015) -
ARG BB P MR X G/ R B] (parsimony principle) ¥17% £ % B B » 288
A8 A ¥ Fe B REIRfE THE Y145 245 3 (Modification Index, MI) 4T3 5 Mg 3 45 A
AREBEARER > A5 F ML ER > WF — FHEBNRTEBRERZ LY R

A RO BE g 5 3F S S B P i R 2 A A (AL 2 /df A F RS 5> RMSEA i 0.10

N

GFI #2 AGFI & % 8 & # 0.80 (Browne & Cudeck, 1992; Hu & Bentler, 1999; Marsh et al.,
2005) - #:% > E—FEME—RF CFA A - mRAFRT A MM CFA A » WR =%
CFA # 7 > £ 18 W BeiE AR EAT LR > A BT AT A R R Al X I X 33 4644
SRR RIS 2 B EIE S EsEME (Doll etal., 1994) -

1. ATBEMEAR %3840« £ Wil TG - 5 9] Rk xR 40 %03 (PMK £ 4 28) » #3%:0 40
FE (PMR 3 548) % 3%0 %y (PME 3 4 48) #1350 587 (PMA 3 4 47)-
#3174 -

(1) #3% R4k m (PMK) @ ATBEMA R RoiolitiEm » 04044 2ELREA
MENMN 63 £ T5 FRHEAAEAKE (p<.001) - £AEAEEE IS > LRIER
Y2428 ¢ y2df % 3.58 ; RMSEA 4 0.05 ; GFI % 0.99 + AGFI % 0.98 » % 4 &
#H 2 A (Browne & Cudeck, 1992; Hu & Bentler, 1999; Marsh et al., 2005) - &#5

RYIBEM 2 MI 3 <10 BA G4 Redisk 2R Al - Baw PMK g4 g8

A Bf RAFEEE -
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B 4-1
T HE M 14 2% 28 A fo 28 — [EEBR 3E T

49

PMK1

¢
@

PMK2 73

I3
&

PMK3

0999

PMK4

F731E=7.166
BHE=2
+73/EHE=3.583
GFI=.997 AGF|=.984
RMSEA=.048

(2) %% BeoAEED (PMR) @ AT MG XA A > L0558 RELCREE
FEN 60 £ 70 FEHiIABAZEARE (p<001) - £ELBEE I 0 SRR
) EBARE ¥df A 3.16 ; RMSEA 4 0.04 ; GFI A 0.99 + AGFI % 0.98 » % &4
#EH 2 P14 E (Browne & Cudeck, 1992; Hu & Bentler, 1999; Marsh et al., 2005) - &-#3,
RGIARZ ML 3 <10 > BEA &AMk £ 3R A - 88~ PMR &) 5884
A B RAF BB -
H 4-2

AT B 17 3R 38 A0 38 B — AR 35 AT

44

PMR1

PMR2

PMR3 |

PMR4

PMRS5

29996

£751E=15.807
EfBE=5
A/EHE=3.161
GFI=.994 AGFI=.983
RMSEA=.044
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(3) #x R E AT (PME) : ATHEM AR RG> L0448 BELREE
FTENT 66 £ 76> $EHITAAEKE (p<.001) A4 #E B2 5 RMSEA &
0.07 ; GFI % 0.99 ~ AGFI % 0.97 » % 5§ 6323k 2 [ {4 (Browne & Cudeck, 1992; Hu
& Bentler, 1999; Marsh et al., 2005) » 12 4 y*/df 2 5.97 (> 5) - BB 4% BN 2 Ml 3
<10 > BA KEFF & A% 208 R A - BEom PME oy #4880 A) BLoT 3 2 a4 3 e
M o
B 4-3

AT 9B 17 3R 38 A 4257 — [EPER 3B AT

49

PME1

PME2

PME3

PME4

2909

+7718=11.935
EmE=2
+77/5H/E=5.968
GFI=.995 AGFI=.974
RMSEA=.067

(4) &Rk 1 tEm (PMA) @ ATBE & RR Ak Nthm - L2448 RELCRFE
FEN 62 & T4 FEGIHBAZAKE (p<.001) - £ELBEE Iy » SRR
M EHERARE  2/df A 2.16 ; RMSEA 4 0.03 ; GFI % 0.99 ~ AGFI 4 0.99 » %544
#H 2 P E (Browne & Cudeck, 1992; Hu & Bentler, 1999; Marsh et al., 2005) - &-#5
RYAMZ ML 3 < 10> BAFFEHIusmZZE SRR > 87 PMA 69 2 E

A RAFEEME -
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B 4-4

AT B 17 3R 38 A GE T) — [EBR B AT

AT

PMA1

PMA2

PMA3

PMA4

0908

+71E=4.312
SHE=2
+HIEHE=2.156
GFI=.998 AGFI=.990
RMSEA=.032

BB AR R AT AE L ATRE MR A B R RATE o ey m B FAHEE (PMK:
PMR » PME » PMA) & % Bt RA4Fa932 s A s L @ rh @Bt - A K A8 CFA #4T
SHEALB A - AR HEFHILLE : —HFHEEY ol FR2AEMAREL =%
CFA A - Z 8 bl = R 0y @B E AR ((/df> CF1 RMSEA ~ AIC %) #4TH 8 -

SUH T AT T 2B 22 4% (West et al., 2023) -
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B 4-5
AT GE N 1% 3 3840 Modell — /583814 Bl F » 7 [ (£ B F# )

.40
PMK1

PMK2

O

PMK3

PMK4

bMR1 53

4

PMRZ

PMRS3

PMRA -
37 58

PMR 69
4

- 67
PME1

247 61
PME2 .
9 74

PME3 63
55 60

PME4 64
20 88

PMA1
=36

PMAZ

1

PMAS
=6

PMA4

19999000000009900!

+7718=602.989
SEHBEE=119
+=H/EBE=5.067
GFI1=.933 AGFI=.914
RMSEA=.060
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B 4-6

AT e

#2840 Model2 — [EEBR 2514 B # 47 1] (JEE# 78 % 2 F 18 )

48
3MK1
o4 69
DMKZ. 73
51
71
DMKC
4457
DMK
12
?'MR 88
47 65
.35
.59
DMR: 83
3660
:MR -
.49
DMR 80
18
DME‘
20 \5°
DMEZ 63
53 88
73
DME:
.3876
DME
.46
DMA‘
20 \%8
3MA; 63
47
.68
DMA:
5372 +£7518=349.905
SEE=113
. i £75/5 EE=3.097

GFI1=.962 AGFI=.948
RMSEA=.043
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B 4-7

AT e

2% 3847 Model3 = i sg 3814 B 3 47 B

22X
48
9MK1
54 70
78
3MK2 73
51
71
DMK: @
.4467
DMK
12
>MR
- 88
DMR‘ ™
35
59
9MR:
.3660
DMRz ¥ 97
49
DMR
45
DMET
20\ 69 96
. 92
vmez 64
3 @
73
DMEC
.0876 92
DME
46
DMA‘
40 \ /58
85
DMA; 63
46 @
68
DMA:
5373 £7518=356.708
SEE=115
"V'A‘ +£75/SEE=3.102

GFI=.961 AGF|=.948
RMSEA=.043
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B RFR FAL AT — TSR P T4 & iE ey AR 4T CFA R B— Mo X NI
HEARAAMERHSIE MY RARAMERBIT HERBED GBI ERE
AR X BEEAF AR EFRE > DAEFRERBRTUEHZEHBA > &L 4100
* 4-10-1

I BEE 1 3% 28 A0 = [iehn 25 F] F2 #E T 35 B 45 42 2

R 22 df x2/df GFI AGFI  CFI RMSEA AIC
—M—RBEFHEKX 602.99 119 507 .93 91 94 .06 670.99
—MwmBEFEKX 34991 113 3.10 .96 95 97 04 429.91
ZFERFAE R 356.71 115 3.10 .96 95 97 .04 412.71

2 ¥ AN AKAEF <5 >0.8  >0.8  >0.9  <0.08 AR

BABALLRER T4 » —BHFHEN 2 HEEABRS N ERAEER > Bar " ATeE
Mgk RRL  BRABAZRBERME  KREME—BABB A BE L—ERAHN
R %R R e — A% e BRI RER  ANRBEULYBE—RT - JF
# Flavell (1979) FrogAayiR e —2k - it —H b~ WH T T2 A 8 R f —p
RFPENEZRRFOERE  REWEFED N AR TFEEEMBME - £
H b ATIEFERS » KRR — $ 3k A Akaike Information Criterion (AIC) 4F & # & #5324k
¥ o AIC A4 # il Fuda 4% (relative fit measure) - =T A AMT 8 & F AR B R o A FHA
ZAREEESE - AIC BEA] » FOTHAR A B TH % A0 B AR (Akaike, 1973) -
A EERBT AT A RIKAICH =412.71» BFFFAEHR 54 RELE
BEREZAEYX - Rt AARKA"T R FEA | ARKEHEER - 235" 4
BEM IS %040 | B R BB R B A 445 (hierarchical latent structure) » v9 18 F 4 0o A 48 A%,

TRALERE FAEST ATIEMZ R AL 2 RE@E - BBk 4102 A EFH

145



R EARE SN ERT ko KRR EMBZATIEMRZ R R oRE > EERAENEERA
R ETHERE  BrAAARENESEGEAN BR RIFZEE - A EMEETF
FEEI

% 4-10-2

AT GE 7 3R 38 A R Bl AR 2 R R A AL

St A # EUAR 4 o BR SE £ &1 =B FE
B¥ALiE E 3542 (absolute fit indexes)
x2/df <5 3.10 5
RMSEA <.10 .04 5
GFI >90 b 96 N
AGFI >90 Ak 95 5
A8 ¥ B ECE 4542 (incremental fit indexes)
NFI >90 2k 96 5
NNFI/TLI >90 Ak 96 5
CFI >90 2k 97 #E
IFI >90 2Lk 97 5
RFI >90 2Lk 95 5
A% 8 B BLE 4542 (parsimony adjusted indexes)
PNFI >50 LAk 81 5
PGFI >50 Ak 72 5

146



2. RIEMAZ R4 £ FH @ o 55 %R e 4 (RMK £ 4 38) ~ 143838403
& (RMR 3 5 28) » #£3% 3% 40E8% (RME & 4 88) $1443%304042 /7 (RMA & 4 %)
#3174 -

(1) # &P Arso@EE RMK) : REBMZ R R oiNET > 20548 BELREE
fENW 67T E 76 FEHIFBEKE (p<.001)  AELBERELS > &RIEAR
Y2428 ¢ y¥df % 1.21 ; RMSEA 4 0.01 ; GFI % 0.99 + AGFI % 0.99 » % 4% &
#EH 2 P E (Browne & Cudeck, 1992; Hu & Bentler, 1999; Marsh et al., 2005) - &-#3,
RGIEM2 ML 3 <10 » BA T 45E e i 2B R A - B8~ RMK ey 8884
A AL ROAF B ECHE -

& 4-8

RE N 17 3R 38 For foo 5 — [ 5R 25 AT

RMK4

0908

+751E=2.418
EHE=2
EH/EHE=1.209
GFI=.999 AGF|=.995
RMSEA=.014

(2) %% BAAGHEE RMR) - AR EMZZRBEGHEBRY  RELS 6 284
FEAMEN 68 £ 76 BELKIBAEKE (p<.001) BT EABIEA XRRE
FMEDZ N - MAVEEE N AB R 0 ¥/df=3.52 » RMSEA=0.05 » GFI=0.99 >
AGFI =098 » B A2 mERZFEEE (Browne & Cudeck, 1992; Hu & Bentler,
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1999; Marsh et al., 2005) - & - 4845 235 # (MI)FE =778 RMRI 2 RMR2 [ %
ERABRELGR L MI=13.59) THREBENARZZESEAM > EMAEZRERIE
B P EARERERE - BRBIMB TN RHEZHRARE LY AREH AR
E-FEERAEEZRBLBAG ey 3+E  FRE - BB RMRIT R E &Y
BRRYF  RERIN I HRE G THRIF R4 2 RMR2T w R HELZER & &
ERIFR S E RBRELEAMEF EATUAEE | AEZ LBNET > AR LT
FE AR R 3 M AR AY A 400 - R ARPEAE X P AL R R 2 7% £ 95 3L R A > MR RMR1
FREBEEAENREAMZ RMR2 - RERBERMN S BETRE D -

B 4-9

R NENE 17 7R 580 ] B — BRI AT

RMRS

RMR6

??;??

+771E=17.601
EHE=5
+73/E8HE=3.520
GFI=.994 AGFI=.982
RMSEA=.048

(3) #Bx A MHE® (RME) : RIEMZ XD 0GHRER » 054548 ZELE R A
HEAW 61 B 76 MG BE AL (p<.001) > BT SR TH BR BTG
Az M o A MEE F @ > RMSEA % 0.07 » GFI % 0.99 » AGFI % 0.97 » Baw4i

R BB E i B AT 5 M 2/df B 5.98 5wk B TR ARME 5 1247 B T % 858 (Hu & Bentler,
1999) - M #7 5% 4% A 2 R a9 5 2eda B (MI) 344& 10 > 55 648 X B AL R R 92 5% £ 05 3

PRA - BRmE - RME A B TH X BEE

148



B 4-10

RE N 17 3R B Fn 4858 — B 5R028 AT

50

+718=11.957
EBE=2
+HISEBE=5.978
GFI=.995 AGFI=.973
RMSEA=.067

RME4

0000

(4) %% B4 D RMA): RIEMZ X AIeiEdm L6045 458 2ELLREA
FENM 60F 79 BELFBAZARE (p<.001) AR BEZIY - EIBIAE
Wi 22 y2df % 3.10 ; RMSEA % 0.06 ; GFI % 0.99 - AGFI % 0.97 » % 4-31&

%2 P91 (Browne & Cudeck, 1992; Hu & Bentler, 1999; Marsh et al., 2005) - &#8 %%

SRR 2 MI¥ <10 > B80T F & F G 92 5% £ 48 SR A1 - RMA 4 5088 45021 i A bk
-
& 4-11

RJENE T 328 Fm GE 7] — [ 58 25 AT

+7718=6.180
SHE=2
E7/E8E=3.090
GFI=.995 AGFI=.974
RMSEA=.059

RMA1

0900
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B 4-12

RN 14 282840 Modell — 5o 2514 B ZF 747 18 (£ B F# )

52
RMKA1

RMK2

RMK3

3 72

980091

@D—fors 7
=6 72

D—~frde— -
RME1 .
=28 B7
RME2 B9
24 5

T

+7718=560.935
EEE=119
=HIERE=4.714
GFI=.939 AGFI=.922
RMSEA=.058
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E 4-13

R JE 14 2% 2842 Model2 — [Be53 38514 B # A7 B (FBE4 %78 % 2% 48 )

RMK1
03 75

RMKZ 73
03

72
RMK3
A7

RMKA4

68

9

RMRZ

RMRIN,
o4

RMR 4
489

RMRG* -4
o7

RMRE

3

RME

24 \."3

RMEZ~g_ 5"

RME3J

RME4

RMA1
.09

RMAZ~g’”
61

78
RMA3J
03

.69

73

E7518=312.452
RMA4 E®BE=113
EAH/IEHE=2.765
GF1=.968 AGFI=.957
RMSEA=.040

12090880009 000008(
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B 4-14

RIENEE

3% 3847 Model3 = 52 3114 B 3 297 6]

RMK1

03

RMKZ

03

RMK3

46

RMKA4

9

RMRZ

RMR3

o4

RMRA4

RMRS

kY4

RMRE

RME1

.45

RME?Z

49

RMES

48

RMEA

RMA1

.08

RMAZ

ISES0S SRS S RN N

N

7

68

73

489

76

69

75

.90

73
3 @

.70
.95
7 .96
.98
73 .95
.90

67
O @

91

69

+7718=334.134
EBE=115
+HIEHE=2.906
GFI1=.966 AGF|=.955
RMSEA=.041
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AR BIAT — M P S48 R B M4 330 4okt & 2 8838 4T CFA #4630 H W
LM EBB AT E S BRI BEE M AEERE M - Bk A BT=HEHEA L
B RAEREXEREFAEZRE UEFRERBEUENZIMHE L& 4-11-
% 4-11-1

RNE 17 328 A0 = B 5R 35 ] 2 T i Be 75 1 R

# 212 df x2/df GFI AGFI  CFI RMSEA AIC
—M—RFHEKX 560.94 119 471 .94 92 96 .06 628.94
—MwmBEFEX 31245 113 276 .97 96 98 04 392.45
ZFERFAE R 334.13 115 291 .97 96 98 .04 410.13

2 ¥ AONAREF AR <S5 >0.8 >0.8 >0.9  <0.08 AU

AR RS RN —RER PR 2 BB A H R xYdf=4.71GFI = .94~
CFI=.96 - RMSEA = .06 * AGFI=.92 + AIC=628.94 » st %2 TH% 5 EH - 298885 »
HemasA > FEATREMERB0 TR ZIAEAMSRE LI HE—BAMBLMSE -
MUEFREAAAMENE R FEANE ZRRFOEERE - wRHFEA 2
Futs4Z % ydf=2.76 ~ GF1=.97 » CFI=.98 - RMSEA =.04 - AGFI=.96 + AIC=392.45 -
MR TR A ) Udf=291 - GF1=.97 » CFI=.98 + AGFI=.96 - RMSEA = .04 + AIC
=410.13 > HF EHEPERFHELY - G RBE N BEREIE - HE-FRA AIC #TH
AEZFE - RELER R TREABMERRAKIKAICH BrHEAREREBRER
MEHZ R AR T > R FEAERF R 2B R Rk AL - FEMAEN
ST ERMRE I Rt KEF ETHLERABA AR AAREE —Bw
HFrmaAmsat a8 REMBE XA ER I RAEHERX > IFZELLH

LM A BB BALEE T - Bdh k4112 2 —Fw B F 544 48 AL
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&
TN

BHBE W ERT i KARAEMZRIEMEZ R Ao EH » & 18 88 E R 154

_1

BETHZRE B AR TR EE G TR A R ey 26 B BB BT B 2 4%
% 4-11-2

RNE N R840 S B TAR A 2 A @ AL L

St A # EUAR 4 o BR SE £ &1 =B FE
B¥ALiE Z 3542 (absolute fit indexes)
x2/df <5 2.76 HE
RMSEA <.10 .04 5
GFI >.80 M b 97 - WN
AGFI >80 LAk 96 5
A8 ¥ BB 4542 (incremental fit indexes)
NFI >80 Ak 97 5
NNFI/TLI >90 Ak 98 5
CFI >90 Ak 98 5
IFI >90 Ak 98 5
RFI >80 ALk 96 5
A% 8 B BLE 4542 (parsimony adjusted indexes)
PNFI >50 LAk 81 5
PGFI >50 Ak 71 5
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3. NEAEGHH  NEHKRERT T RAB LM FEHAMCRAEEZHILRA
BB EET e P AEE B At > RILR X R F AT ENH .64~80 - & 8 MR A 4
AR o SRR LA — FEBRsE M 0 AT B B ARER - AR AT B e BRI & S R AR
x2/df % 2.31-RMSEA % 0.03~GFI % 0.99 - AGFI % 0.99 - 348 84 52 4% & (Browne
& Cudeck, 1992; Hu & Bentler, 1999; Marsh et al., 2005) -
& 4-15

N # B e — [ BRE AT

40

IM2

IM3

IM4

IM5

9999

+731E=4.624
EHE=2
FHIEBRE=2312
GFI=.998 AGFI=.990
RMSEA=.034

4. #FEHMRG K FEHRaELRT Y  RAEB L 48 FeEARILRAFKE
B RR - B AT AATE L IR B E T ENY 60~.77 & 14 M
A 4 AR o BRMIARG A FEEREN S B ERR R BB A SR ER S
2 A2 % : y2/df % 1.46~ RMSEA % 0.02+ GFI % 0.99 - AGFI % 0.99 » 3@ @ k5

2% (Browne & Cudeck, 1992; Hu & Bentler, 1999; Marsh et al., 2005) -
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B 4-16

#H G B IE 7 — SR IE AT

60

LL7

LL8 73

LL10

LL13

0996

+771E=2.922
BHE=2
FHIEHE=1.461
GFI=.999 AGFI=.993
RMSEA=.020

() BB

FAARSHEXDRZPEETH RSB EAE T RGN —REEE > S
P BAEE R T M & R8T ATIEMEE %0402 &k 2 282 Cronbach'so {4 % .93
BAETEE N B 4R A s a=80 %% ALAE a=.78 4% A& =80
AR I %R ke 1 a=.78 - RIEMEE %408 Kk 2 %8 Cronbach's o 54 .95 &#d\
RN A 1435305 0=.82 % %WLAE a=.87  BRAIEHR 0=.82 2
R HWHoke 1 =83 yboh» WS T Cronbach'sa 54 82 » A5 E&HiAm
# @y Cronbach'sa (&% .80 Mm% » S @12 E % 55 Hair £ A (2006) ArzE
®x 0PI RS EEE R ER RAE (2021) ARG EEE 80 R EXARE - #7
TAE R A B B e R — B

B UG F2AE A (SEM) #ATEREH R E o047 (CFA) > FRiF 248 Bl 454538 4o & 4-
12 - #&4% Hair & A (2014, 2019) 2% > F— R ERUV R T BA RIFZMEULE

FERIFHASUTEREEZE (1) 2B R K & 52 (factor loading, FL) FiEEE k%
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BAR® 70 A4 Q) #@mzasfzE (CR) EZH% 70 (3) F¥4% R ¥HE (AVE)
TAEG 50 (4) % R4 EFF (squared multiple correlation, SMC) 7% B A# .50 o
RAAREA LA E R~ A CFA BawREameyEs - 2R LK
4 .60~.80 2 [ - &N .60 ZAEIAI T LARIR - 835 AE KiE .70 - 12 Kline (2023)
Wh 0 REAFE  XYBEETERLS S50 B4 EEE - AERIFROFAT
MBEHER - FAMBOARIEE (CR) & 76~ 85; P4 E# ¥R E (AVE)
By A2~ 52 2R S HiE@ARE S50 AR (EAATHE AR RR AR BAE S R T E
B A A P AR I KA - AR Goretzko % (2024) ZAZ% » X HM M ERBAZE O E
BB B ENN 04 205 2Ry TH G % M-+ F (SMC) &/ Ma A 42

B A A .64 4k3E Byrne (2010) &% > SMC 23 TR 40 A TS 2 50 E - £5m

wf

C RBERERBA TR -
% 4-12-1

JE BT 15 3 E R

SMC Cronbach’ s a

4y 2B 2
A Fik@ C R FL  (R) P m—— CR AVE

oo

hh(l

=k

OO

R PMK 70 49

#% 3% 4o 25 PMK2 .73 56 0.80 0.80  0.50
S 72 5 PMK3 75 53
A1 PMK4 .63 .50
T PMR1 67 45
B pr PMR2 70 50

BN 5 PMR3 63 49 078 093 078 042
&1 A 5 PMR4 .60 45
R% PMRS5 64 51

(%THR)
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% 4-12-1 (%&ATR)
IE 7 BT 15 3 H7 AR

i 4k PME1 .70 50

%3R4 i 4 PME2 .66 43 0.80 0.80 0.51
B BE PME3 76 57
BE PME4 72 52
FEMN PMAI .69 47

%% R4 FEM PMA2 62 48 0.78 0.79 0.46
HE T L/ PMA3 67 .50
/Y2 PMA4 74 55
PR Al RMK]1 76 57

%% R4 PR RMK2 .75 56 0.82 0.81 0.52
o2k #2 -1 RMK3 72 51
A1 RMK4 68 45
tE RMR2 68 50
8 B ix RMR3 .73 54

J& 1% 2% 4o T 45 RMR4 74 55 087 095 085 0.2
(E ok % RMR5 .70 .49
& R B RMR6 .76 .58
S 4k RMEI 70 .50

R ek RME2 .76 58  0.82 0.80  0.50
e 4 RME3 .73 .53
BE RME4 61 46
FEM RMAL1 .60 46

%3R4 i e RMA2 .69 49 0.83 0.79  0.50
e e RMA3 79 62
/Y2 RMA4 71 51
S B AE N IMEI2 .64 42

M A2 B g EM IMIE3 75 56 - 0.82 0.81 0.52
B hiE M IMIE4 .80 64
B/ E % IMIE5 67 46

(BT R)



% 4-12-1 (%&ATR)
IE 7 BT 15 3 H7 AR

Sk Fo 3% HE Y LLK7 77 .60
Ky EHIEm fER
o3tk Ao 4 AE 49 LLKS 73 53 - 0.80 0.76  0.45
fER
A#&kE@ms LLKIO .56 49
FEL Y K% LLKI3 .60 46

* 4-12-2

ATIEIME R JENE 1 3R 3BAE A B ARG R (RREE)

MK MR ME MA AR

Mk 25 R E OB E ER ORE B4 BER O FE MR

7% PM/AT 8 M 1% 3838 40 » RM/ R JE M 4% 3% 38 &0 ~ MK/1% 3838 4o ko3~ MR/ 4% 3% 3% 40 38 B

ME/#% 3% 38 %0 48 Bx ~ MA/Z 3838 %0 /8 71 -

(m) & %%
1. Fornell-Larcker 4% %

TP E BRI - F Rk B Lh s B E 54 AT AT 00 @ R e B A K
GOKE PRI B 2 T35 B 2 IS (AVE) - 4845 Fornell 4v Larcker (1981) 3% » 2 % —
W@ AVE P HRAN LB L @2 A AR BHE - A TAAELA RFNE
BIME o ABFIMRAE LR ALEAT 4 - Rk 4-13 « AT R - T ATHE LR R

ko 91T REMLRRA | RAEBZAARAHE 71 mA AVEFHARA 69 K
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BEPERUMGEHRAARE - REARROERRIRE - LERAFLENE > B
A E BB AR S AR FH AR AR BRT B RE > BE
HEEHAGEAMTE TERES - Bib > AARREALTRLEZR ETEN  §
BEGEARMZ B - sk RpEEZ AVE FFRAN T3E 892K - B
MRS E R e Bl R BT A E M A A RATB I A AT AEHE
# RATHI B B AL -

* 4-13

VANl G T

G i) 1 2 3 4
1. ATBEMEML X340 (.69)
2. RIEMEILZAL 71 (.73)
3. WAk 43 56 (.76)
4. K HEEEHMEG 36 57 54 (.89)

2. HTMT tefa

AFF %A% A Henseler % A (2015) AR ey B4 H — Bl 4% B b4 (Heterotrait-
Monotrait Ratio, HTMT) 4k & & 5| 2 B 2 4B 46 4% - HIMT & — £ AN 28R
(SEM) & 345 784 4 08 & PR 6945 4% - 2R IFA4E 1B L BUR B4 @ 2 95 45 42048 B 92 7]
M 9 2 EAFpE 2 e fd o 5 HIMT {l4e & » &~ @B M@ & A - TRAF AL
EHREE L) EREAM - BE Henseler (2017) 22235 » HTMT & 4&7 0.90 7T, 4 &
B RAFZEAHME o ok 4-14 FoF » RFF AR SLIR ST 4 BB 4 08 4T HTMT tbfd
W i B ATIE M4 %R s @ (PMKPMRPME - PMA) R JE M 25404k @ (RMK >
RMR * RME * RMA) » A E R BN ETE (M) ok GEHMEE (LL) - 2474
RHaT 0 S @A 2 HTMT (& 34/85 0.90 - 2282 X 3% 45 4 Henseler % A (2015) #7

BHBZAZE - Rfn o EATIEMAREME R R BT KRR HG  oaaT g
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st

WA - M

REEEM TS

* 4-14

& 7T AE

LA E [ HTMT tefE & % &

e h B2 ey HTMT Ees 5 090 > Za i i @AM A L H AR S 6

c BRBEE BRI B THESIEHNE - A HBEFELLR

PMK PMR PME PMA M LL RMK RMR RME RMA
PMK
PMR 0.81
PME 086 0.92
PMA 081 091 0.87
IM 059 064 056 0.64
LL 063 076 067 073 0.72
RMK 0.76 086 0.76 083 0.77 0.87
RMR 073 088 080 081 0.72 082 0.88
RME 0.66 079 076 076 0.71 084 087 0.92
RMA 074 08 075 082 076 088 082 090 0.88

2+ PMK/RATBE P42
PMA/ AT B 4 4
% - RMR/RE 1%

271 2
axX 07\]»

27 2
axX 97\]»

291 >
axX nyi

Jo %ok PMR/ATBE M 42

S0 3 B

*RME/ R & P 1

161

3R Ko 3R B PME/AT B8 P42 3R 38 4n 42 B »
CIM/PS By LU/ 5 S 8806« RMKY RBP4 3838 4o 4o

291 >
axX nyi

v 4% B s RMA/R JEPES 2R3040 fE



() AR B B 2 L

B AT HAR B R AT - 2B T WS E & | (Cuddihy etal,, 2002) 27 #
FEHHam 2 &  (Kirbyetal,2010) 75 A #A% T B o Ko AIE K P B3 BIATAF B AL
oA T RIEMAZ R R R BT REGKE R MM - ERET REZES
ZRBEEAM (r=57,p<.01)  E—F A& A E ISR G R My AEMEZE > TH
RETAT HhE&RAoso3k @ ERNEGH RGP RD (r=54,p<.01) @ " %R0
&Ey e AR RAK (r=49,p<.01) {2 B FAEHEKE > BT RBEMAKZRI0 S G

BNAGBREARREA —BME > E— S AFRERYEAFRERBER

% 4-15-1
E A F & Z IR AR (RN 1 3% 38 40)
| R P44 3% 3 4o
S 3 H 28 By 1 Y ge
M A2 S54%% S1** 49%* ST ST7HE
*xp <01

O AR A" ATERG AR eER AT X FEHEGER | M e BB
Mo GRBT > REASZMERBEZ TR (r=36,p<.01) #E—F 5 ATIEME R
Who E MM IHAR G A MM MER > HP T B3R ARG | @ a8 AT
H(r=235p<.0l) " #%%A%E5% | AEMEMEK 7=30,p<.01) EHEHER
HRE S BRAAEMZ AR RSO HA G EGMEa S BA — A2 B
A o ARYE Cohen (1988) wyfg#E - 48 B4R L7 30 AT A &4 B - 30~.70 & +F
FAAH 070 A bR S EARMEE o AARERBT > RAEERRF R TR ERA
NAGMRAGEGEGZM S ZRTEZEWEAMAM BT RAERELH RITFHIZH

‘i]-' Xi}#
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% 4-15-2
iE K FRZ BRI ER (A1 333 40)

G AT BB M 14 3 R 4o
hok Eak] & fE s g
“HEE D bk 35%x 30%* 31 36%*
1A &)
*xp <01

(X) BAME K

FBBME B (test-retest reliability) 1445 F] —#b5¢ 3K 12 B R ]2 B Fo] 32 31 04 B B 4%
R = AlEmey > RERAT BAFELM - TFRPRER > BOR 5 % B0 R R 1% Sk ] R 3
BH (Polit, 2014) « # R 693045 R AT H B RPIBRAT 52 & @ A48 4480 15 A B R
fZ 4647 » MILRGYse R 2B JE & 2 B £ (Deyoetal., 1991) - KFH IR K A
A% £ 48 B 143 (Pearson product-moment correlation) RARBERFFEMEZ B F 4 %W 408
RO BRI UL H AT R R E R — R - A RE R AT R RERFI R /N2 B
NERPEE > R EER—PEITHRA - LB RERE A BRASEL G ARy S
A BFEEF R 14 REBITHE ZREE > REL DRSO MFEALGATRB TR - 5
WERBET > T ATERARRL BEAXIBRRESA B3 @<0l) @ REMEKER
fo  EERA A 88 (p<.01) BEMFELKE  BMARERERIEANERMHEA HE—
B o
=> R =&

AARE = 5 LA BTAREERGERRZT SR T AR R0 T R BT CHENE
B ERE o AEREEHNE  FEABRXERE - Bk BESHERKAAMLEMEERE
MBE RN ERZMAARBYEBEE LR BRFEND > BFHRAE - Lk

EEEMREMH T I EASEREWERE > 52 A% % R4e053% 0 A > &5
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WA » AWM LA THNBYE ERFEZ I — M - sbit > EXERK
ZRHHEAIT NI E > SRPAHBANELREAR T ERE - A BERERERLS
HAETRTHESGEN BREMREZSHERE-—FTEFTZAEUDATHER > WE-F4#
DR EABEERRTHRELCRFANE  EBEA LA ERIGR T EERRE S
Abdth - 3B =M% CFA BEAME A ATEMZ R A RAEH K- BB FR2H
A8 CFA BA X 3 RIEME AL - Wty 2R B R B & HE A W E T @48 %
BeokEAmE AARFAEMZIBE TR RR T EANERLE RSB ERMES X

BLRAF - THABNZEARTRENR T RAI0BELZALAELR -
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R MAARRONBEEN FRAR=EX)

AR E AR A B AR T AR 4 A ] 215 3R ko fe 45 5 SE B 4R 1) 2 ) o B B 1 o
B S RIB R Y B SRS B B AR AT SR X T 2 RS ST o DURBR AT M AT
REZARBEAREGEA T -BATETEEDN  URBRART FHRIEETHAL
ATRE ML R B IR R R R Loy ERE £ BEH -
- BRA% M

AHF R AT AT AT 14 » 45 RBAT WA S MR S AT 95 M 14 3R 3040 2 BT L AR 3% B A0 B
(B=82%%»1=1682) X4HFH%x Hl ; NESHER TR BEEZ XA ZHEETERE B
=.88%**, 1=18.76) » X BX H2 - ATEMBL XA HL G EHE A FBEEAN B
=.02%** , t=14.54) » fR3%x H3 m3L ; M R IEMAZ R B Lo H & F EH A6 A % E48H
(B =.32%%*, r=10.08) » &3%x H4 s 3L - 28 M Z » R4E H3 82 H4 ey tbir & % - ATec Mt
BRI H K G IR TR ) S RIB IR R4 > M R AFBR% HS AL -

FAES (R) REAWAZMBE T RYASETh A GAMMREYLLE - TR RMER
B R B AREANBBERNARTE S RZ & RMERIK - Rl &T 8 @BHKRE A
CRRER LA MR (BReSE s ARE 55 - 2017) < 2R » o RAMA @B ARG BE - Bk
AR RE— T ANERERE (P EAHWBIIEAT  SOTE LSBT 0 R R - MR
BOEBANT @ RA RIS R st AR 138 > B A A8 AR ey FIRRIE - AR
# Cohen (1988) 3 » 2% A % 0.02 &= R R LENH 0.02 £ 0.15 2/ 4
PNEREEOIS A EATERRE 2 PRD035-AIRAEASHRE - AR T
N A B H AT BE M A SRRk FRRE N B R2=0.72 > HIEZ 3 R 8 =257 NASEY
REMAS & R4t AR N B R2=0.78 » 2=3.55» BAT NS REK R AT ALY
KRG RAES o MATHEM MR EMA XA R GEGEEEN B R2=0.67 =
203 AIBAARBRAR RERHEBRRETRANLEEATEGLGESNMES H @
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TESEDEN KELAGR  TAARAEEA PO EREAXR AR BB S0 H

B IS T SLABR IR B R K

Rk Bt A8 3% BIEHBPB) A “R
HI W AESHREATEMEEL R R ZE4MH - 82** 16.82 o
H2 ANASHKEREME % Ri 2R - ek 18.76 e
H3 ATBEMIA R RVIBAK G EEME e ZEAR - 2%k 14.54 He
H4 RIEMZZRDIBLGEEGMEE ZEAR - 3%k 10.08 e

p*<.05, p ¥**<.01, p ***<.001

= s X daE

AR BEAEAE XA EAT AR A BRE 1% - RIF@ I BB E 4R © 48 8 B 15 4% A
% R B A AR B - LR B R AR o ) 7df By 3.89 ) RN IRAY LR
5 (Hu & Bentler, 1999) ; RMSEA % .05 JF&% .10 8985 5 1 (Browne & Cudeck, 1992)
BRon AR g% £ e T e Su B B R 4FECid o GFI #2 AGFI %) % .88 #1 .87 » sk &yt —
A HZ 90 4R % (Marshetal,2005) » {24 &AM A S BB B AHHE 4 - KIE Hair F
A (2019) H5 > SR ABIMGBEE LT > THREA > 80 e91%RE - Al
4542884 » TLI » CFI & IFI % %] 90 A b (Bollen, 1989; Bentler & Bonett, 1980; Hu
& Bentler, 1999) » & -~ A Iz B A ey S B4F; M NFI S RFI $£% 4 88, {2
T AR IR ABAZE 47 B T 4% 50 [F (Bollen, 1989; Bentler & Bonett, 1980) o £ ##% 4 18
B 4542+ > PNFI $2 PGFI 4-%] 4 .83 #2 .80 » % &4 .50 #4942 % (Bentler & Bonett,
1980; Mulaik et al., 1989) » KX &AL A £ A2 FE 77 1 7 £ M 2 R BRAF ROAF-F487 - BB ms >
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AAREFARZIEZIN A K5 EGHERAREEB X R o EEE X BB
BAFEY BB » E— % XIF RIS AR IAELSTEM o
* 4-17

B X ERARE TR

Bt A W ECAR B R ER A #AE AT /A
B¥ALiE Z 3542 (absolute fit indexes)
x2/df <5 3.89 ey
RMSEA <.10 .05 e
GFI 290 M E .88 BEFS
AGFI >90 Lk 87 BEFS
A8 ¥ BB 4542 (incremental fit indexes)
NFI >90 Ak .88 BEFS
NNFI/TLI >90 b 90 HE
CFI >90 Lk 90 #E
IFI >90 AL 91 HE
RFI >90 Ak .88 BEFS
A% 8 B BLE 4542 (parsimony adjusted indexes)
PNFI >50 Ak .83 HE
PGFI >50 kb .80 HE
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& 4-17

AR T

IM5

IM4

IM3

IM2

0 S E— ‘uTi..l.lil =t
TR TET ST ST Il [ETIET 2
HIEHEIEEEEIE

S dddddd gL

MEA

X
Mmmmm

.88

60
38

73 6T
1

44

67

DO EEE

MA

LL13

LL10

LL8

LL7

BEHEE=817
=3.888

FAHIERE
GFI=.881 AGFI=.868
RMSEA=.049

+7718=3176.667
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> FEgBEx LR
Vin) 5%

I

AT RAH PSP H R AL E RN NI FR FEMR
T4 REH B SR FRA SRR RIS RAE - DR E AR 1
RSB R TG EHAH (One-way ANOVA) HAT43HRE » A 4 Ro T A -
(=) $e31

fATBE VAR R K T 0 B AT A (M=3.67,SD=0.72) % £ 8945 5 (M=3.51;
SD=0.69)> £ BB EKE (1=251%%p<.01)> B~ B A ATEMRIK X DL G4 A -
e REVEAL Z R KT & K AWNE YA (M =3.86; SD=0.73) » A 8155 (M= 3.65;
SD=0.70) » % R EIAREE) B8 2 KE (1=4.94%%*% p<.001) > BT B 4 & RIEMEIL XA 40
ETEN KA - ARG RAEIE RG] T - FANBR R AR EENLE -
PR - BB ATER AT T ST ATBE M R B MR KR Aoy M) £ BRI AR R S
AXERIRBENRTHE XD B RN Z e H TS - AP RERSE
Hoogervorst % A (2024) ~ Liliana $2 Lavinia (2011) » A & Lemieux % A (2019) 2%
4 R A8 - Hoogervorst £ A (2024) #— 5 5i8% xR R EREMELER LA AL
BERDBIOBEREZELSLERALAAMN AR RERE BARLAINBER TS A ZMaR
HE A WEE o hoh A LRI R B ERRT R RBMGR R %I LT RBN L
AR B UM 0 B RERAFAAR TR R RN EZENBERETZ— -

ENEEET @ FAENTET A (M =398, SD =0.66) ; A #F 5k (M=3.74
SD=0.73) » mH £ ZEREKE ((=6.18%**,p<.001) BTHAELBARTHINLE
MeBA % S04 & o tb— % F 91 Lauderdale % A (2015)>Kurniawan % A (2022) A& Martono
AN (2024) AR — B TRERAFS A AN AE LBRMAGNRIHE T EEHeH
Ao B P EAFE S YR AN (Bramham, 2003) - f£ & 5 EE AR o F AT

oA (M=3.62;SD=0.57)» kARl % (M=3.43;SD=0.52) » M £REREKRE (1=
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5.95%+% p < .001) s BB ALRRBELBEHL DM LIEZSNL A - B7E
AT ARE R R A5 |H&FEGHEROTHARMABERL  AXEELZTHT
AR P A B PER] £ B 2 A8 BAR R AT 33 o 4o - Oz(2022) 4¥f 51 At RiiT4 5 %
BRI She It kM AL LEEN LeyF L HIN BN BTRLEES
RO  HAFAMELEMRE URZEHHRAEEEREZHE - &A@ - Kaya (2020)
HUREHRBHEFTHANZARTORRET  HEA G2 EMEOEBBENPELE 2
ZMAZRBEER - AMMRLERA LA RARARLER— %R THERBH KEA
EZFES > F# KA LR G T FEGRF L LR TRBELFEHMEG
THRRXESERNFRLVE  GARARE—FTHRR
% 4-18
PR H B A I AR I A R M R

#8 7) Hw N M SD t p

1.7 AT BE M 649 3.67 0.72 2.51 <.01

2.4 1% 2% 4o 582 3.51 0.69

1.7# RE M 649 3.86 0.73 4.94 <.001

2.4 1% 2% 4o 582 3.65 0.70

1.5 649 3.98 0.66 6.18 <.001
S E— 7 A B A%

2.4 582 3.74 0.73

1.5 649 3.62 0.57 5.95 <.001
— ®BEEHMEH

2.4 582 3.43 0.52
(=) F#&

FERTEMR R R @ > B FRPENTF A/ (M=3.61;SD=0.71)  XNFHELE
iFm A (M=3.64;,SD=0.72) $NFRELAEFHNEIZINEEL 22 BRI 4
ERE A THREFRE A AATEE LR A AR L REET LR - A RBEMEA XA LT

o BEREAEWNFNE (M=3.76;SD=0.73) <FREENGEN A (M=3.77;,5D =
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0.72) » Flth R EBF LR T MBEFREEALRBEMA IR ERTRABLE - 4
Bl STER F > Theodosiou % A (2018) 4t# B/ » Bl ¥ 85 7 2 AN F R F 092K A4
RRETAL  BRFEHE A0 EREFREDY  LF LB ETHRARM
4k - M Gascoine £ A (2017) 41# 4 2 16 RL B HBITH AR AR BZ 240
AR AE S - FE AV ER XA NN ELR K - K6 L AAEEAR 1L £ 12
ROBNZHFRELE > FRSARBHER N SFR > FRFBHEERKR  ETHA A
RAZRABEEZRENRRAZ — - AR GEGHER T @ » EFRPZALENFT A (M=3.54;
SD=0.55)» NFHEER (M=352;5D=056)  FprEBELRE > ATRFREL
AR FEHGRG T BABEELEE LSRN TR RAFHABL £IEA RGB AR

ANEGKT @ BFREENFE YR M=3.92,5D=071) NFRZEENFS
A (M=383,SD=0.70) mHz ey £RERBEEAKE (1=201%p<.05) BETEF
BEEARFTRVTONESGRBE SN SFREE - JLERM Dai £ A (2024) &9 R
BRAAG EHHF D ERFEFTEHOARCEE REN AR FRHUERITA L
PESURR B BRI > B 45 th AR Bk 6 ROR &1 & SF A3 K M R R 55 AE X B AR
KIE#E - Z2ERRACIHEERGFLERERE -

* 4-19
FEBINBAETIBI t RESHE

851 @ N M SD t »

|.E5 % ATHE 4 576 3.61 0.71 0.71 A7

2.5 ER % 2% 4o 655 3.64  0.72

|.E5% R 576 376 0.73 0.11 92

2.5 ER % 2% 4o 655 377 0.72

|.E45 % 576 392 071 2.01 .04
——  RNAHK

2.5 ER 655 3.83 0.70

|.E45 % 576 354 055 0.52 61
—— K GEHMEM

2NFHR 655 3.52 0.56
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(2) & R/ALE FH

t\

F R BE MR R I @ 0 S A E RGN ELEFHF K (M =379, SD =
0.67) » k% KR % (M=354,SD=071) sk £ R EHRITALEARE (=583 p
<.001) » R8T S S E Ak [ AR A A AT B AR AL R R RN RS0 - ERIEN
B Rg @ 0 FEEFGFHE A (M=3.95SD=0.69) k%8R (M=3.67,SD
=072) £2ERAZTREEAE (t=6.05%* p<.001) #8505 HREME XA 40
FITABEN RS - BT RBFJTAL AT BE M IR e R AR E A R 89 1% 3R
k03645 LS R E S AL B KR S L RRBAE o RW o R RERR Bk X3k
REE—FHBEGHID RGN LTARTE AR ARG ERIATEARRM A - R
AXBRTHBRANE AT AR Sk BMAREZTRAEET G - RiIE
Theodosiou # Papaioannou (2006) #R3HA s 7 7 8 5 1 91 1% 3% 38 %o 2 T &4 Bl 986 B35 Bp 3%
B RRAREE— TR T EHSHAET AR XA NERRATEF » XHE R
# % B o Papaioannou % A (2006) &35 - ZH EH A FEFHE s T TR A T E
B LEGMEPER ¥ MR ER -

ENAEEKRT @ 0 SESHAEE ARG EETF K/ (M =412, 8D =0.61) -
K% pF Al (M=3.74,SD=0.71) » d% £ B4 EFAKE (1=9.70%** p<.001) »
BrSREH L IR GHEONEGHREN RSB MALSEGHMAG H @ FwE
Bl AR R A FHFS R (M=3.69,SD=052) » K&mHFR A (M=345,SD=
0.56) » M £ B 4B E KR (1=7.40%%% p<.001) s 8~ L MEHE K%
K EBEAR RN RSFEE R EATH - AARERFRES) S 07T fe 14 3R 40k
B NEGHH &G EGHMG X MFEMBE - REZ G R ETHE T BRI K

¥ o
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* 4-20

S G BAEB B & ERE I ¢ RE MR

#a 7] | N M SD ¢ p
1.k %o AT BE P 820 3.54 0.71 5.83 <.001
2.8 % hu 1% 3% W40 411 3.79 0.67
1.k %o R &M 820 3.67 0.72 6.05 <.001
2.K %A 1% 2% ko 411 3.95 0.69
1.k % o 820 3.74 0.71 9.70 <.001

— NAHH

2.K %o 411 4.12 0.61

1.k % o 820 3.45 0.56 7.40 <.001
—— REEHMEG

2.K %o 411 3.69 0.52

(m) &

BEALAERFERTEEREAAAR SO LEEBE LR E—F KA
BRTFHEHSHEITRE - ERBET > FRGEEAE AR T RATEMZ LR o ERI
LTEAFBEEER > F(3,1227)=9.36 > p<.001 - F4# tb# (Post Hoc) #—F 454 » # 3
B 2 AT BE MR 2R Ao BE S SN B BB HEF B PR > B3 > b3 > R
o BT VMG A ATE ML R A R Rt A REME AR AR - REE
RN ERE £ R 0 F(3,1227)=7.59 » p<.001 - FRLBERET > GIFHELENRE
M AR L A RE N A& > HEF A @3 > PR > IR > R RABIEAL
AR EMS F R B RELRR -

ENREGHED > WEZBTFEREKRE > F(3,1227)=4.43 5 p<.01 - FH b
R AT ELRAENNAGHREBEEZSNEEE - B4 A &3 > P > RI0 BT
HABEZAABATRTERZONEZEK ENKFEHEAHD » FEBES

Az B RARFEREZE  FG,1227)=694 > p<.001 - FRILEIE Y - HITRELLE
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K EEHMEE LENEAE > BE5 A B3 > BRI > P > I RAGIHE
AN M | TR R R R AE -

BERmZ  AAAAELEHED LSRRI RAEMEZAMGBEEER - LERTHRR
S ERARERE ORI HFTER AT R 2EBRNEZE 24 HA S
EEAEN R HEPHHETE T ARRERNNEREFE - S P& Luke Fv Hardy
(1999) Fraz b ey - WAL A EABTRER  Rolf®E -0 172 - &+
ARBEBAG RS0 A S BRABY > BRER TN ERELFHREE RE
PR E c Bk RRART TR LABAGRAE— T RAELALBELZE TN

KPR » AEFILE R E A e o

% 4-21
2 & ANOVA ¥ &
e #2875 N M SD F B p
1LJ6#R 317 3.67 0.75
ATBEME  2.PE 344 383 0.76 9.36 2>3>1>4 <.001

‘xR F 3.k 266 3.76 0.59
4. %3 304 3.23 0.55

Libs 317 3.69 0.78
REM 243 344 384 0.85 7.59 3>2>1>4 <.001
#%xBH 3.HE 266 3.89 0.62

4.3 304 3.65 0.55

l.ab3 317 3.85 0.77

NAEH 293 344 384 0.78 4.43 3>2>4 .004
3.3 266 4.01 0.60
4.3 304 381 0.60

L3t# 317 327 0.50

KGEY 2.4 344 344 0.54 6.94 3>4>2>1 <.001
@ 3. 266 3.83 0.53
4. %3 304 3.65 0.52

174



s

) f;l ﬁ;;’ji‘%”

KRG AFTNESRE RIS BIZ R DR LG EHEGZ R4 Tk
— oM AR T G BAALAMOPZZEEH SO HEEX I MERBET WA

M AE B E IE o) TARI AT BE ML RO PR AL 33040 R H X B BA AR 0 AR S 5 T AL 2R
Wao N FHEA AR L2 E H LT EHIEG - P aTst Mg R0k ey TR HREM
XFF AR XA R RAET 09 A 2

sesh > FiE MEBRTGABSE—TRAT FE AR AATHEDRYBE
HRERMAN - F8& AFLFHEHHBILG  URERFARBE S CHPAELENT
RPNBRERER  NAGHRAXGEGEmEABELZRE - KV FAAERELK X

AR ARLFEGHAG LT Rkt FREGHHE RGN EE > £
EHmEREENRSAL MWEER T @ > PIPEAEEATEEA RO RS
# 3R R R IE ML 3R %0~ NEGHMAE G EGHME LERRRARE - B
R EZZERFEZFNESRE B AR R LG EGIMEG B EMP - T TR R F
B TRHLE X B XA R E ARG A - K =2 BRI AF KL KR40

ity Aot EARREFT R RATHRBU SR -
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FBEFE SwBER

AEEEALFOENTEATER FAEARRO TR TR ALRNAZH
% — BRI L PIARSE B 0 B R A5 ¢ % = B RIS T R AT R S B

= Bp 3R AT T 04 TR SR R R Ty ey AR -

(=) AR AR BT AESFRHAFERF A —FERANE L
BE RSB RRBAR SRS S WA D - DR BRIk
Ho BRI RGBSR ) SR TR SRS ARMET
M o 045 R Ao A2 Aok o fR iAo M E B R B4
RE g R EEWRARA T > DABRE B E AR T R T 6B A0EAFHH
i o 2 BERETE AR -

(=) AFFRIANT ATOEMAE R ) 82T RIS )RR SR R B AR - 55 e

BT ABRANAE A BORIAGER E— S Y TR ERFERT
B PR &

B}

SO MBHARBHATARRLOERACREAET LR

(—) A RBEEAANT ATENE BT REE  EEERRBOETARR0ER &
HEBRERE  LERZERBEFFTUR L o4 BBEA RIFOERN 1t
BN G R E A B 43.64% (ATHEM) #152.10% (REMW) - nF X HF TR EH R
WRARES
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(=) EXEBABREER FoiE— SR REBOETEANIE—BME - EEKA L
AL ATBEMA R R T REA R FHRAL B AW AL G &3t 17 8
REMZZ R ERANBEA —BwEFR2AaMEL Taow@dgda 3t 17
%8 o Wiy &k Cronbach’s a {3 &% 90 - e M= » KK ATE R Z AToE M H
RIEMBFZARwE LR BHRTFOEESRLE  TEAFBR I SFRELL

BMARTRARPLEREZTET R BERT S48 B R TLAHPE R R

RS

(—) NS EHATERZ XA BEEEF IR AT ELAAR TR TEARSNET
FABM EGMR > THRBRAERREFALMAE AT BRAAREENEE -

(=) RAEESMHE R EMEZ XD T BEE EAAN AT 24AHE T ROFEBALNATT
FEA MRS E AL EBEAR P RATHEIE (SIERREF A RAGAE

(Z) ATBEMEL R fn R B MR R R S HAL G ESH M ZEAMA -

(v9) ATBE M R s B BN R B X340 » A G EHMER BA R0 TRR - Bw
ARG LERINABREEENNEE  BETHREARFEL AN T T -

W AEAFZFRBALEE LN RRRIOALETLARER

(—) BAENAESK  ATEMARTRL » REMBEZXZUARLGEGRGEBE S
Wtk o BONMANTRAVEZATARRANERZRF -

(=) BHEBREXNFRPELAERL XA REBA XA BL GEGHEZI MK E

RE£R  BARFREETRAR R RAEE BR ERMLIEE » F8E
FHEIEEBZIYERHEAR - Rf ERTRTLFRPELERTRTONLES
WBE SN AN FREE LR P RB LTI NAESRT R F 8 K ME
R T -

(2) A 5 E A B AR 2 A NS AT AR R A~ RIEMAZ AR I AR
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KRB RBEABES -
(W) FAELAERAAREEE LN ZRBEEZEZL  WERTHEITHAT R RTHE

PAXLHF FERIBE  ZAHAREHRI O HEHETHET L

N

5
RBFREEAEL TN EARAVENBR B HUA RO CREH AT S

BRERZEAER -

¥ &AW

R ARIE BB > HBEEA XBREATES M - A h gl RIbR
HRARRAEEREE G @ &b
— AR EEAHUARAFATORTHEAL AR A RGMEL

AARITEEZ R KRB REEETHIEA M R B 15 E8 088 7 1% 30 400
RFTFROZRBR - AFEAMAR S HAZ%R4 TR E LR (MAID) (Schraw &
Dennison, 1994) » {2 g R LIS HBE F B3R &t #UEBRBRZA LW FTEE T
8914 %3R4k 3, - B % & » Theodosiou #2 Papaioannou (2006) &3 Brown (1987) #4% 3%
Wi o R BB TR R0 ERR S (MPIPEQ) - B4t #R H M2 HnmEH > A
HEZRENEZAMZ HERFTRETHRBERETRNDABR - KW TRy &4
B hARE S0 AR AABB S R R AE R LR BERR Y MBRZT - AR
MRS TSRS TEA 348 BAKE  RIFFRD EHER G TiTH

F %M & - MAL 2 MPIPEQ X %% 3 M EH & @ 4% W43 (MCK) #2144
R AE (MCR) © 4882 TF - Luke #2 Hardy (1999) A T 4Rk 1% 25 3R 4032 3 £ Ab 31 48
BB E > %3] Flavell (1979) #9430 FRBEHFLEZ AT RTHRNA
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WhoBAZILINME VAT B AN T IREE F s IR A7 o AN b B8 th P14 B 6914 3% 30
fofE AR 5 ik B WA ko ik (MK) ~ #4330 40 A& (MS) R4 A& 8 (ME) =
HFRXANER  BRFAF RS AR TR R R P ERM - KA RPEHSZ TR P
ZASN A s > B4 MAIL 2 MPIPEQ T ABRI#L &S - AT ek & BB A A »
WIS BIBTANBRTZEEHR AR ZRGEES -

sush » MAL #2 MPIPEQ R % ie 5 B e R —+F  ARXSMAEH KRB E RS

3
e

BHOBRBRR0ER  BABRRZILE AHEEFTHRARHFTHAREE R T HEE A
# 5% % (competency-based learning) % % % F » OECD (2018) # PISA #R % ¥ Bpds i »
ZARAFERWI > FREBEHHIE IR AR RGN - AW RS HE R
B PR R E RN Z ML B AR ETE LSRR - Btz - K
%G AEHR-ERAIE AN DR TR F LA FERBA G IR E R
WP ELE  HIRAEAKLGHMARAK P THER A CHEM - RRER TS
AEREG  WMBRARFATOR TR ERBH AR AR RERIBER » AR
HEEEENZ XFAHEHET -
S HARETENRINETERAREGHRB NGB XRNER

AHF 5 ARYR Braver (2012) 42 i 6% T4 4% 4% (dual mechanisms of control) »
BHTR R ZEE ZNEG AT (RTIEMIES) BEEH T (REMEIER) A91E KR LW
FARNHERLRE UM AR A LERR PRRAGELRARLEASR
(Chevalier etal., 2015) o 1% #11% 2 30 40t 20 3 T 5 14 3% R 4n ko 3R L3 55 iy KAE @ » P8
VBRI R R 2R B AL LB E HN 8 R T 6 R 18 A 4
B AR E -

EBATR A S RE ST MA R FAEB RGBS E (535 2017;

BRER O RFRE 0 2024) 0 A B EFE A RE MR H REUEEEE T o A
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B R e & R AN EER e ELAER T EFATE M R E MR E KX
(Chevalier & Blaye, 2016) © f5]40 » L FE P EFRAARE LB R FRLE - R ATHE
PEFEH]  MARERE Y S EREAEIALESRE S AR SIRBRIEMEAL -
BT A EELEFMAERBEIREBFTELE ZRLEEY I - AT RIEEME
RRAFAEABRER Y > E—FEHEE LA RN BRL > Gl TH LI 58 wE
SR BATEENE @ REME  ARATEEME IRR B~ BHATHEME KRB - LA R AR AT BE
M SRR R EBNEEENITARY 2R RBRREELE -

I A B RINEES BA R F LA B 69 R B S o 4o BT S A B
(&K~ Z3K) REAZESILARERLN > 242 FTRAAG BT RAEBLLEY
B T AR ATE ISR S MAHKEE R EEEEEEZ Y wEHRER

R AR AERNE > S EGRBEEIER R A4S - Edo Braver (2012) A7
Tl ATEEME R EMIESR T RES X0 AN ARG IR B AR GBI o BRY
e o BRI EE BB R I ) SIEF B L > THEIEB R T HHIR
HHEFE AR o E—FIRAREEEGH IR L A R KX ) ZE B R A T LG
R IE A 69 BT -

S ARERBCERYROARZIEARMATHEFAA

AARITEBEZ TR > EEREH LR R AL NEA B E# (Luke & Hardy,
1999) » #kA AT 9E M 2 R JE 14 2% 300 E 42 (Chevalieretal., 2015) - % i# g AR
722y ACT-R ¥ (Adaptive Control of Thought—Rational) # 47 %35 » = huik ¥ 2%
FLERAaY N AG —SE 2R ACT-R HEHBAARLF A2 % b Btk
TR LA2 M2 g iy IR 84 » b8 & H A (productionrules) 5] 454T £:E4E » AAimit
BAEBHE T BARRT » B AERLEEAR (Anderson, 2013) » IR L1 3230 4o F 4 fo

WAEG P S FAAEDE I E c ACT-R 3R AR FH LS BMFLELERD E



A AT RAUBBREE L AFERRXART QR RAGHER - LTHEHR IR0
5 2 E DB R3] F 69 T A (Steinbeis, 2023) o ke » £ A& f2 E KAy T AT R4 B
H R B E VRS I BT AR A — A2 M Ao R P PRI M &0k 0y X B3R F 1842 - 4 38 ACT-
RAEZR » AE S RATAHEEF T F BAR R T H MR ERF] - RIFEBH IR

RS &

&5
=

%4 ACT-R 698 A » 4o /B #8714 3530 s el 25 B PEIZ A7 - 4o > Steinbeis (2023)

PR ERIIERE R EREELE ) - A3 IEIE (rational reasoning) $2 B 3 & 49 R &

BARR - BB KRR BIE M m A E e 4F - sbiF 38 ACT-R #3240 2 7T 38

A ey A% #7385 (Anderson, 2013) » Gigerenzer (2000) Frf5 4 » L JEE —4Z 2 . m

158 P 18 B 64 & 3R, (adaptive rationality) » 3E/-F LB F L H A G BHIRIE T RERE

A S a2 A o sbsh > Stanovich 1 West (1998) R 3% 3838 M4 B 4 & 30,17 4 18 g2

2R P IHAMRELETRAEESEELHRH > RIEL2E ENAT AL AR EM
B EAR T T RER I R B LRk An gAY o

Hemz > 8 ACT-R Bty $:g > iR T AT RWWERXTLEBENE - BRM

7 —REPGR Ko A AR AR R o By R R Gy o KRR T —F L ACTR A

SM TR IRRAFEESIEE RPEREAZE H Ao A MR EER > HFH4ER

R H B R RIRE B

=t AMARSAKRRER
— B
AHREAEEWEE NG FREEHERAES S HAREL T B R

F3E » B— R EM > (2 BB IR 2 545 R A H B & ML UILikE - Bt > AR &
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R EBERE  HPNEFRE HFBEIARNRREEL2AGERAN - A
PG — FREmbi o b AARRA ARAFBEITEHAE  SAEALMK
ZBERTTRIAETIHELE  TRA TG LA XD ERGMAE - ARFHE Gascoine
FA (2017) £ %R P2 T AR LT 0 A HE 6T%M R E R R RAEF
(performance-based tasks) #4747 3R %03F 8 o AP K AR A E FIERIMB A4 &2 — BAT

FAR RS EABERT X > TREZASHRE T FLHEHIR T RANE R
Folh B RAZ o B KPR I A RS KB B3R o BEREIR Y T M 2 48 B 92 7R R B 14
ARE B R G Hemin BRG] RXRAEFEEaR R REHRETR T T RS
ATRRAZEH OB IRl - &L BEAARCHONNES > F& - ERES S M
EFFGE BRLEZANTRE IS  RHELEY  HORPREARRINEBLEDE
BFRTRRYLGARERELBE
= AR REH

ST E A RIRA] > 42 AT AT e R

AR RTEAE ZIRBEA R R6) 5 MRS LI G 4P R E S8 8 R
HKAMEREITERER > - FREFERAZTRALMEBFGER N - B FTHERLLLE

TR XALHR & T 28 H R TR R R wER > URITFARLERZ L /M - £ RER

W T By RRTEASRBAES T H FRFTBHEETA - UEL
mERLEENGETHERE TR R BER B L ARFRY 08T HBRE

A BHTEEE  BE S B R AR BAZ o T B A8 2 B4 AT 08 M 1 ROJE PEIE A% R Y
BEHEW - AARB T @ BREARTIREE AR R ERPALESREFTEE
AL T R R RS A 5 (T R E R € $ IR B R B B AR BRI R R
BE oI TRBRRETRZGH UERFOHEEMERANARS > BB L RIS

ABERDIENZ ARG KAEEAERNERORERHELELTEN - &K
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